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____ YOURGUIDETOUNLOK

UNLSOCK UNIT STRUCTURE

The units in Unlock Listening and Speaking Skills are carefully scaffolded so that
students build the skills and language they need throughout the unit in order to
produce a successful Speaking task.

UNLOCK YOUR
KNOWLEDGE

Encourages discussion around the theme of the unit with
inspiration from interesting questions and striking visuals.

WATCH AND
LISTEN

Features an engaging and motivating Discovery Education™
video which generates interest in the topic.

Provides information about the topic and practises pre-listening,
while listening and post-listening skills. This section also includes
a focus on a pronunciation feature which will further enhance
listening comprehension.

LISTENING 1

Practises the vocabulary and grammar from Listening
1 and pre-teaches the vocabulary and grammar from
Listening 2.

LANGUAGE
DEVELOPMENT

Provides a different angle on the topic and serves as a
model for the speaking task.

\/CRITICAL

LISTENING 2

[

Contains brainstorming, categorizing, evaluative and

THINKING | analytical tasks as preparation for the speaking task.
PREPARATION Presents and practises functional language,
FOR SPEAKING / pronunciation and speaking strategies for the speaking
SPEAKING SKILLS | task.

Uses the skills and strategies learnt over the course of
SPEAKING TASK | the unit to produce a presentational or interactional

°
speaking task.
OBJECTIVES | Allows learners to assess how well they have mastered the \/
REVIEW skills covered in the unit.

WORDLIST | Includes the key vocabulary from the unit.

This is the unit's main learning objective. It gives learners the
© ¢ opportunity to use all the language and skills they have learnt in
the unit.
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UNLOCK MOTIVATION

UNLSCK YOUR KNOWLEDGEe e e e 0 0 000000 0jg0 0

Work in pairs. Look at the photograph and answer the questions.

1 Have you ever learnt something in the way you can see in the
photograph? Was it a good way to learn?

2 Talk about something you learnt outside of the classroom. How did
you learn? Did you enjoy it? Why?

3 Do you plan to learn something new? If yes, what would you like
to learn?

4 What do you think will happen to schools and learning in the future?

PERSONALIZE

Unlock encourages students to bring their
own knowledge, experiences and opinions to
the topics. This motivates students to relate
the topics to their own contexts.

gliscovery

EDUCATION

.
DISCOVERY EDUCATION™ VIDEO ‘ ‘
Thought-provoking videos The video was excellent!
from Discovery Education™ are It helped with raising students
included in every unit throughout interest in the topic. It was
the course to introduce topics, well-structured. and the language
promote discussion and motivate level was appropridte.
learners. The.videos provide a new Maria Agata Szczerbik,
angle on a wide range of academic United Arab Emirates University,

subjects. Al-Ain, UAE , ,
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____ YOURGUIDETOUNLOK

UNLOCK CRITICAL THINKING ‘ ‘ —
wed W

BLOOM’'S TAXONOMY

CREATE

decide, rate, choose, recommend, E E
justify, assess, prioritize

show, complete, use, classify,

examine, illustrate, solve

UNDERSTAND
name, describe, relate,
find, list, write, tell

BLOOM'S TAXONOMY

The Critical thinking sections in Unlock are based on
Benjamin Bloom's classification of learning objectives. This
ensures learners develop their lower- and higher-order
thinking skills, ranging from demonstrating knowledge
and understanding to in-depth evaluation.

The margin headings in the Critical thinking sections
highlight the exercises which develop Bloom’s concepts.

create, invent, plan, compose,
construct, design, imagine

explain, contrast, examine, identify,
ANALYZE investigate, categorize

compare, discuss, restate,
predict, translate, outline

different styles
of visual aids
such as mind
maps, grids, tables
and pictures, this
[critical thinking]
section [provides]
very crucial tools
that can encourage
learners to develop
their speaking
skills.

Dr. Panidnad
Chulerk, Rangit
University,
Thailand

99

Learners engage in evaluative and
analytical tasks that are designed
to ensure they do all of the thinking
and information-gathering required
for the end-of-unit speaking task.

CRITICAL THINKING R :

At the end of this unit you are going to do the speaking task below.

Plan and give a set of instructions.

Giving instructions

To give instructions, use a simple flow chart to help you think of the actions you
will need to describe the process.

©e0 00000 APPLY

2 Complete the instructions for setting the alarm on a mobile phone. Write
the verbs in the box in the flow chart.

put enter save pick unlock select press

T Press open 2. 3
up your phone button your phone your PIN number

[57 ] ‘l Scroll to Select alarm ]
your changes change time clock

L
clock application]
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UNLOCK RESEARCH

Language Development sections

provide vocabulary and grammar-

The Cambridge Learner Corpus is a bank of official building tasks that are further practised

Cambridge English exam papers. Our exclusive access in the (,2onLinE Workbook.

means we can use the corpus to carry out unique research The glossary provides definitions and

and identify the most common errors that learners make. pronunciation, and the end-of-unit

That information is used to ensure the Unlock syllabus wordlists provide useful summaries of

teaches the most relevant language. key vocabulary.

°
°
© LANGUAGE DEVELOPMENT EXXE XX IR N R NN NN RN N W

COLLOCATIONS ABOUT LEARNING

1 Look at the list of verbs in bold and subjects below from the listening.
Decide which verb is the odd one out. Use the glossary on page 000 to
help you.

1 study Geography
2 learn  Biology
3 teach  French
4 revise History

2 Write three of the verbs from Exercise 1in the gaps to complete the
sentences.

PRONUNCIATION FORLISTENINGee e oo o000 000p000

1 When a speaker is bored or unhappy their voice goes down at the end.
What happens if they are interested or happy?

rea/\,\)h = Speaker is interested.
rea,[@ = Speaker is not interested.

ACADEMIC LANGUAGE PRONUNCIATION FOR LISTENING

Unique research using the Cambridge English Corpus This unique feature of

has been carried out into academic language, in order Unlock focuses on aspects of

to provide learners with relevant, academic vocabulary pronunciation which may inhibit
from the start (CEFR A1 and above). This addresses a gap listening comprehension. This

in current academic vocabulary mapping and ensures means that learners are primed
learners are presented with carefully selected words to understand detail and nuance
which they will find essential during their studies. while listening.

‘ ‘ The language development is clear and the strong lexical focus is positive as
learners feel they make more progress when they learn more vocabulary.

Colleen Wackrow,
Princess Nourah Bint Abdulrahman University, Al-Riyadh, Kingdom of Saudi Arabia , ,
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YOUR GUIDE TO UNLOCK

UNLACK SOLUTIONS

Unlock is available in a range of print
and digital components, so teachers
can mix and match according to their
requirements.

CAMBRIDGE LEARNING MANAGEMENT SYSTEM

Unlock Reading & Writing Skills 1
(JI¥248  Online Workbook

Class expires: 8 Oct, 2015

Class content: Unlock Reading & Writing Skills 1
© 6 o (W)
Content Blog Chat Forum Wik

4 Exercise 1 Hide dashboard 4

UNLSCK
EXERCISE 1: PREVIEWING

Look at the photographs and complete the sentences.

4] save and Ciose
Writing activity.

Exercise 3 p

In an Indian wedding the bride has her ¢ painted with henna.
2 ' -

In a Chinese wedding the bride and groom drink 1],

UNLACK EBOOKS

The Unlock Student's
Books and Teacher's
Books are also available
as interactive eBooks.
With answers and
Discovery Education™
videos embedded,

the eBooks provide a
great alternative to the
printed materials.

UNIT 1

lLACES

| UNLOCKYOUR
KNOWLEDGE

UNLECK ONLINE WORKBOOKS

The og“tf’Nc'é Workbooks are
accessed via activation codes
packaged with the Student’s
Books. These easy-to-use
workbooks provide interactive
exercises, games, tasks, and
further practice of the language
and skills from the Student’s
Books in the Cambridge LMS,
an engaging and modern
learning environment.

CAMBRIDGE LEARNING
MANAGEMENT SYSTEM (LMS)

The Cambridge LMS provides
teachers with the ability to

track learner progress and

save valuable time thanks to
automated marking functionality.
Blogs, forums and other tools
are also available to facilitate
communication between
students and teachers.

Unlock Reading &Writing 2

LEARNING

OBJECTIVES

I U\ oK LISTENING AND SPEAKING SKILLS 2 TEACHER'S BOOK




UNLAPCKTEACHING TIPS

1 Using video in the classroom

The Watch and listen sections in Unlock are
based on documentary-style videos from
Discovery Education™. Each one provides a fresh
angle on the unit topic and a stimulating lead-in
to the unit.

There are many different ways of using the video
in class. For example, you could ask learners to
listen to the audio track of the video without
viewing the images and ask learners what the
video is about. Then show the whole video and
check whether the learners were correct. You
could ask learners to reconstruct the voiceover
or record their own commentary to the video.
Try not to interrupt the first viewing of a new
video, you can go back and watch sections
again or explain things for struggling learners.
You can also watch with the subtitles turned on
when the learners have done all the listening
comprehension work required of them. For less-
controlled listening practice, use the video for
free note-taking and ask learners to compare
their notes to the video script.

See also: Goldstein, B. and Driver, P. (2014)
Language Learning with Digital Video,
Cambridge University Press, and the Unlock
website www.cambridge.org/unlock for more
ideas on using video in the classroom.

2 Teaching listening skills

Learners who aim to study at university will

need to be comfortable listening to long,
complex listening texts in a number of different
genres. The listening texts in Unlock Listening &
Speaking Skills provide learners with practice in
the different listening sub-skills and also provide
topic-related ideas and functional language
needed for the Speaking task. Every unit focuses
on one key listening skill, which is highlighted

in a box, as well as various sub-skills, so that
learners build on their listening skills throughout.

Before listening for the first time, use the
Preparing to listen skills boxes to draw

on learners’ background knowledge and
expectations of the listening text. Use the
While listening skills boxes to focus students
on listening sub-skills. Use the Pronunciation
for listening activities to raise awareness of
pronunciation features which can help listeners

decode speech. Learners have an opportunity
for reflection on what they have listened to in the
Discussion activities.

3 Teaching pronunciation

Unlock features Pronunciation for listening

and Pronunciation for speaking sections. In
Pronunciation for listening, learners focus on
aspects of pronunciation which can enhance
their listening comprehension, such as linking
words, intonation, strong and weak forms in
connected speech, homophones, etc. This will
help learners to obtain more meaning from the
listening text and in real life. Encourage learners
to try using these pronunciation features in their
own speaking so that they will be primed to hear
them.

In Pronunciation for speaking, learners focus

on aspects of pronunciation which they can

put into practice in the Speaking task, such as
consonant clusters, vowel sounds, connected
speech, sentence stress and using intonation and
tone. Practise pronunciation with your learners
by recording them and giving feedback on the
clarity, pace and stress in the Speaking task.
Encourage your learners to record themselves
and reflect on their own pronunciation.

4 Teaching speaking skills

Learners work towards the Speaking task
throughout the unit by learning vocabulary
and grammar relevant for the task, and then

by listening to the key issues involved in the
topic. Learners gather, organize and evaluate
this information in the Critical thinking

section and use it to prepare the Speaking
task. Unlock includes two types of Speaking
task — presentational and interactional. In the
presentational tasks, learners will be required
to give a presentation or monologue about the
topic, often as part of a team. The interactional
tasks require learners to role-play or interact with
another person or persons.

There is an Additional speaking task for every
unit in the Teacher’s Book. This can be used as
extra speaking practice to be prepared at home
and done in class or as part of an end-of-unit
test/evaluation. The Additional speaking task

is also available on the Online Workbook. See
section 8 for more details.

unLeck LisTENING AND sPEAKING skiLLs 2 TEAcHER's Book [ TGz



If your learners require IELTS test practice, point
out that the discussion questions in the Unlock
your knowledge sections provide practice

of IELTS Part 1 and 3 and the Speaking tasks
provide practice of I[ELTS Part 2. Set the Speaking
task as a timed test with a minimum time of two
minutes and grade the learners on their overall
fluency, vocabulary and grammar and the quality
and clarity of their pronunciation.

5 Managing discussions in the classroom

There are opportunities for free discussion
throughout Unlock Listening & Speaking

Skills. The photographs and the Unlock your
knowledge boxes on the first page of each unit
provide the first discussion opportunity. Learners
could be asked to guess what is happening in the
photographs or predict what is going to happen
or they could investigate the questions for
homework in preparation for the lesson.

Throughout the rest of the unit, the heading
Discussion indicates a set of questions which can
be an opportunity for free speaking practice.
Learners can use these questions to develop
their ideas about the topic and gain confidence
in the arguments they will put forward in the
Speaking task.

To maximize speaking practice, learners could
complete the discussion sections in pairs.
Monitor each pair to check they can find enough
to say and help where necessary. Encourage
learners to minimize their use of L1 (their

first language) and make notes for any error
correction and feedback after the learners have
finished speaking.

An alternative approach might be to ask learners
to role-play discussions in the character of one of
the people in the unit. This may free the learners
from the responsibility to provide the correct
answer and allow them to see an argument from
another perspective.

e Task checklists

Encourage your learners to reflect on their
performance in the Speaking task by referring
to the Task checklist at the end of the unit.
The checklists can also be used by learners to
reflect on each other’s performance, if you feel
that your learners will be comfortable doing
so.

e Additional speaking tasks

There are ten Additional speaking tasks in
the Teacher's Book, one for each unit. These

UNLOCK LISTENING AND SPEAKING SKILLS 2 TEACHER'S BOOK

provide another opportunity to practise the
skills and language learnt in the unit.

e Model language

Model language in the form of functional
expressions and conversation gambits follow
the Additional speaking tasks to help learners
develop confidence in their speaking ability

by providing chunks of language they can

use during the Speaking task. Photocopy the
Model language and hand this to your learners
when they plan and perform their writing

task. Make sure learners practise saying them
before they begin their task.

6 Teaching vocabulary

The Wordlist at the end of each unit includes
topic vocabulary and academic vocabulary.

There are many ways that you can work with the
vocabulary. During the early units, encourage

the learners to learn the new words by setting
regular review tests. You could ask the learners to
choose, e.g. five words from the unit vocabulary
to learn. Encourage your learners to keep a
vocabulary notebook and use new words as
much as possible in their speaking.

7 Using the Research projects with your class

There is an opportunity for students to
investigate and explore the unit topic further in
the Research projects which feature at the end

of each unit in the Teacher's Books. These are
optional activities which will allow your learners
to work in groups (or individually) to discover
more about a particular aspect of the topic, carry
out a problem-solving activity or engage in a task
which takes their learning outside the classroom.

Learners can make use of the Cambridge LMS
tools to share their work with the teacher or
with the class as a whole. See section 8 for more
ideas.

8 Using UNLocK digital components: Online
Workbook and the Cambridge Learning
Management System (LMS)

The Online Workbook provides:

e additional practice of the key skills
and language covered in the Student’s
Book through interactive exercises. The

(?OU:II-.‘I:)ISIE symbol next to a section or
activity in the Student’s Book means that
there is additional practice of that language
or skill in the Online Workbook. These
exercises are ideal as homework.



e Additional speaking tasks from the Teacher's
Books. You can ask your learners to carry
out the Additional speaking tasks in the
Online Workbook for homework. Learners
can record their response to the task and
upload the file for the teacher.

® a gradebook which allows you to track your
learners’ progress throughout the course.
This can help structure a one-to-one review
with the learner or be used as a record of
learning. You can also use this to help you
decide what to review in class.

e games for vocabulary and language practice
which are not scored in the gradebook.

The Cambridge LMS provides the following
tools:

e Blogs
The class blog can be used for free writing
practice to consolidate learning and share ideas.
For example, you could ask each learner to post
a description of their holiday (or another event
linked to a topic covered in class). You could
ask them to read and comment on two other
learners’ posts.

e Forums

The forums can be used for discussions. You
could post a discussion question and encourage
learners to post their thoughts on the question
for homework.

o Wikis
In each class there is a Wiki. You can set up
pages within this. The wikis are ideal for whole-
class project work. You can use the wiki to
practise process writing and to train the students
to redraft and proofread. Try not to correct
students online. Take note of common errors and
use these to create a fun activity to review the
language in class.

See www.cambridge.org/unlock for more ideas
on using these tools with your class.

How to access the Cambridge LMS and setup
classes
Go to www.cambridge.org/unlock for more

information for teachers on accessing and using the
Cambridge LMS and Online Workbooks.

9 Using Unlock interactive eBooks

Unlock Listening & Speaking Skills Student's
Books are available as fully interactive eBooks.
The content of the printed Student’s Book and

the Student’s eBook is the same. However, there
will be a number of differences in the way some
content appears.

If you are using the interactive eBooks on tablet
devices in the classroom, you may want to
consider how this affects your class structure.

For example, your learners will be able to
independently access the video and audio
content via the eBook. This means learners could
do video activities at home and class time could
be optimized on discussion activities and other
productive tasks. Learners can compare their
responses to the answer key in their eBooks
which means the teacher may need to spend less
time on checking answers with the whole class,
leaving more time to monitor learner progress
and help individual learners.

10 Using mobile technology in the language
learning classroom

By Michael Pazinas, Curriculum and assessment
coordinator for the Foundation Program at the
United Arab Emirates University.

The presiding learning paradigm for mobile
technology in the language classroom should

be to create as many meaningful learning
opportunities as possible for its users. What
should be at the core of this thinking is that while
modern mobile technology can be a 21st century
‘super-toolbox’, it should be there to support

a larger learning strategy. Physical and virtual
learning spaces, content and pedagogy all need
to be factored in before deciding on delivery and
ultimately the technological tools needed.

It is with these factors in mind that the research
projects featured in this Teacher’s Book aim to
add elements of hands-on enquiry, collaboration,
critical thinking and analysis. They have real
challenges, which learners have to research and
find solutions for. In an ideal world, they can
become tangible, important solutions. While
they are designed with groups in mind, there is
nothing to stop them being used with individuals.
They can be fully enriching experiences, used as
starting points or simply ideas to be adapted and
streamlined. When used in these ways, learner
devices can become research libraries, film, art
and music studios, podcast stations, marketing
offices and blog creation tools.

Michael has first-hand experience of developing
materials for the paperless classroom. He is the

author of the Research projects which feature in
the Teacher’s Books.

UNLOCK LISTENING AND SPEAKING SKILLS 2 TEACHER'S BOOK



PLACES

Learning objectives

Before you start the Unlock your knowledge section,
ask students to read the Learning objectives box so
that they have a clear idea of what they are going

to learn in this unit. Tell them that you will come

back to these objectives at the end of the unit when
they review what they have learned. Give them the
opportunity to ask you any questions they might have.

UNLOCK YOUR KNOWLEDGE

Lead-in

Ask students for a show of hands as to who
lives in a flat/an apartment or a house. Put students
into groups of 3 or 4. Ask students to think of the
advantages and disadvantages of living in these
different types of home. Allow 2-3 minutes for this,
before inviting feedback from the class.

Allow 4-5 minutes for students to discuss
the questions in pairs and then invite feedback
from the class. Select one pair and ask them for
a summary of their response to question 1, and
then invite feedback from other pairs on this.
Continue through to question 4.

Answers

1 Answers will vary, but reasons for wanting to live in a
block of flats could include: cheaper, better for small
families, easier to clean, views if the block is tall.
Reasons for wanting to live in a house could include:
more spacious for a family, has a garden, maybe in a
better part of the city.

2 Yes, because they are made of mud.

3 Possible reasons: They live there because their
families always have. They have to live there for their
work. They might like the snow, sea, mountains, etc.

4 Answers will vary.

Background note

Flat and apartment mean the same thing; flat
is specifically British English. A block of flats, or
apartment block, is a building containing flats/
apartments.

UNLOCK LISTENING AND SPEAKING SKILLS 2 TEACHER'S BOOK

Optional activity

Put students into pairs/groups with other
students who chose the same place they would like to
live. Ask them to research this place to find out some
information about why it is a good place to live and/or
why they would like to live there. This could be done in
class if time/facilities allow or as homework. Alternatively,
brainstorm what students would like in their ideal place
to live and then ask students to research on the internet
a place that matches their criteria.

WATCH AND LISTEN

Video script

© Alaska: the largest state in the United States of
America. It has the fewest people living in it, with a
population of only seven hundred and twenty two
thousand people. Why do so few people live here?
One reason is the long winter. Winter lasts eight
months in Alaska. In some places the temperature can
drop as low as —60 ° Celcius. Everyone is waiting for
winter to come: the people, wolves, bears and moose.

Kachemak Bay is on the Kenai Peninsula on the south
coast of Alaska.

People in this part of Alaska live from the land.
They are not close to shops or other services that
are normally in towns. And they don’t go to the
supermarket and buy food from the shelves.

The Kilcher family has lived in the bay for many years.
They know that they have to prepare their home for the
long winter. They have to chop wood and save it for
the winter months. It is important to store the pieces of
wood next to their house because in winter there is too
much snow to do this job. The wood is used for fuel to
heat the house for the whole of the winter. The wood is
put into a fire called a stove. The stove is in the middle
of the kitchen.

Another job to do before winter is to move all their
cows. In the summer months the cows live in Kachemak
bay. But the men must move the cows before winter
comes. Moving the cows is called ‘driving the cattle
home'. It is not an easy job. The two brothers, Otto and
Atz, have to get the cattle home before the weather
gets too bad.

It is also important to collect all the vegetables from
the garden. The vegetables are put into boxes and
stored in the house to keep them safe. They store fruit
in cans and jars.

A big storm is coming. Brothers Otto and Atz are still

driving the cattle home. The brothers will have to spend
the night outdoors. Atz's son Atz Lee is worried. Winter
has come early. Luckily, Otto and Atz make it home with

the cattle after two days and everyone is safe.




PREPARING TO WATCH

UNDERSTANDING KEY VOCABULARY

1 Students work individually to match
the verbs to the phrases. Point out the
example and, if appropriate, do the second
one together. Allow 2-3 minutes for this.
Ask students to check with a partner, before
inviting feedback from the class.

Answers
1d2e3g4a5h6f7c8b

2 ¢ Students work individually to write down
three ideas about the difficulties of living
in Alaska. Allow about 2 minutes for this.
Then put students into pairs and ask them to
compare ideas. Allow a further 2 minutes for
this, before inviting feedback from the class.

Answers

Answers will vary, but could include: winter in Alaska is
very hard, the weather is very cold, there is not much
daylight.

Background note

Alaska is the northernmost and coldest state of
the USA, separated from the rest of the country by
Canada. It is the largest American state.

WHILE WATCHING

LISTENING FOR KEY INFORMATION

30 Play the video and ask students to see
how many of their ideas from Exercise 2 were
correct. Ask students to check with a partner,
before inviting feedback from the class. You
could point out that the USA uses Fahrenheit
not Celsius to measure temperature and that
—60 ° Celsius is =80 ° Fahrenheit. Ask students
if they know which one is used in their country.

I Answers will vary.

PLACES UNIT 1

4 © [ Ask students to look at the photographs.
Tell them they are going to watch a video and
that they should put the photographs in the
order they see them in the video. Play the
video. If this is a strong class, Exercises 4 and 5
could be done together, with answer checking
after Exercise 5. If the class is weaker, check
answers to Exercise 4 before going on to
Exercise 5.

Answers
a5b1c4d2ebf3

5 ¢ Students work with a partner to decide what
is happening in each photograph. Highlight
the vocabulary from Exercise 1 and encourage
students to use it. If the class is weak, do the
first one together. Allow about 3 minutes for
this, before inviting feedback from the class.

Answers

The Kilchers are: a collecting vegetables from the
garden b chopping wood c driving the cattle home
d storing wood e storing vegetables f putting wood
in the stove

6 Students work individually to match
the questions to the answers. Allow about 2
minutes. If the class is weak, ask students to
check with a partner. Do not check answers at
this stage.

7 @ Play the video again while students check
their answers individually. Invite feedback from
the class.

Answers
1e2c3f4b 5d é6a

DISCUSSION

8 ( Students work with a partner to discuss
the questions. Allow 2-3 minutes for student
discussion, and then invite feedback from the
class. Encourage students to give reasons for
question 2 in particular.

UNLOCK LISTENING AND SPEAKING SKILLS 2 TEACHER'S BOOK



9 Tell the class that they are going to
spend next winter in Alaska. If you think your
class needs more support, start by eliciting
what things they need to take with them to
make life comfortable. Put the suggestions
on the board, e.g. very warm clothes, lots of
heaters, transport that can survive the cold.
Then put students into groups and ask them
to choose just three items from the list on the
board and to give reasons for their choice.
Allow about 5 minutes for this. Put students
into pairs, with each partner coming from
a different group. Ask students to tell each
other about the things they have chosen.
Have they chosen the same or different things?
Allow about 5 minutes for this, before inviting
feedback from the class. If there is a wide
variety of things that students wish to take,
write them on the board and then have a vote
to decide which three things the class will take
with them to Alaska.

LISTENING 1

PREPARING TO LISTEN
PREDICTING CONTENT USING VISUALS

Optional lead-in

Refer students back to the lead-in on page 12 when
you asked about where they live, and ask students

if they can think of other interesting places where
people can live. Encourage students to be as creative
as possible and put all reasonable ideas on the board.
Suggested ideas: in an ice house (igloo), in caves, in
trees, on a boat, underground, in tents, in skyscrapers.

1 Read the Predicting keywords and
activating knowledge box while students read
along. Students then work with a partner to
match the pictures to the words in the box.
Point out that some words will be used more
than once. Do this without dictionaries if you
think students can manage. Allow 2-3 minutes
for this, before inviting feedback from the
class.

Answers

a cave, ancient, rock b cave, rock, mushroom-shaped
¢ bridge d industrial, bridge

2 Students work individually to match
the words to their definitions. Allow about 1
minute for this. If appropriate, ask students to
check with a partner, before inviting feedback
from the class.
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Answers

1 recognize b 2 strange a 3 located ¢

3 i Students work with a partner to answer the

questions in Exercise 2 for the photographs
in Exercise 1. Allow about 3 minutes for this,
before inviting feedback from the class. Tell
students the names of the places but not the
countries they are in as this is checked when
they listen in Exercise 10.

Answers

Answers will vary, but the places are: a Matmata,
Tunisia b Cappadocia, Turkey c Ponte Vecchio,
Florence, Italy d Neft Dashlari, Azerbaijan

PRONUNCIATION FOR
LISTENING

4 (011 ) Tell students to listen to the words in the

table and repeat them, noticing how the vowel
sounds correspond to the IPA symbols in the
column headings. Play the audio.

Optional activity

Copy the table onto the board and drill students
through the IPA sounds and the words, firstly by
modelling the sound/word for them to repeat. Point
out the first vowel sound is long and the other three
are short. Demonstrate this by exaggerating the
lengths. Then point to a sound/word and ask students
to repeat. Encourage students to say the sound/word
clearly and confidently. Gradually increase the speed
at which you point, encouraging students to keep up
by calling out the sounds/words as fast as you point to
them. This gives students less time to think and helps

with learning.

5 2 Students work in pairs to practise saying
the words in Exercise 4 and then put the
words from Exercise 1 in the correct column,
according to the underlined letters there.
Allow 3-4 minutes for this, before inviting
feedback from the class.

Answers

(The words in brackets are the answers to Exercise 6.)
et/ /o/ i/ /a/
place hot quick up
cave rock | bridge mushroom-shaped
ancient (long) | (beautiful) | industrial
(strange) (lovely)




6 Ask students to work on their own and put
the four words in the box in the correct column
in the table, according to the underlined letters
there. If appropriate, ask students to check with a
partner, before inviting feedback from the class.

Answers

See the words in brackets in the table above.

7 < To illustrate the importance of the vowel
sounds, tell students to imagine that you
are all in a café and you'd like ‘a hit coffee’.
Do they know what you want? Give them
a clue: hitis supposed to be the opposite
of cold, to elicit that it should be hot. Give
another example: 'I'd like a coffee with lets
of milk’. Clue: lets is supposed to be the
opposite of a little, to elicit that it should be
lots. Demonstrate this activity with a strong
student. Students then work with a partner to
say the words from the table while the other
students guess the row and the column.

WHILE LISTENING
LISTENING FOR MAIN IDEAS

8 (W12 ) Before you play the audio, refer
students back to the pictures in Exercise 1
and ask students what they think the listening
will be about. Play the audio. Students
work individually to answer the questions.

If appropriate, ask students to check with a
partner, before inviting feedback from the
class.

Answers
1c2b

LISTENING FOR DETAIL

9 © Ask students to look at the table in
Exercise 10 and allow them about 2 minutes
to circle the correct words in sentences 1-3. If
appropriate, do these with the class, eliciting
answers from the students. Ask students
what clues there are in the table, e.g. years,
kilometres are likely to have a number before
them.

Answers

1 names 2 numbers 3 place; numbers

PLACES UNIT 1

10 (012 ) Play the audio again. Students
work individually to answer the questions.
If appropriate, pause the audio after each
section/number to allow them time to write.
Check in pairs, before inviting feedback from
the class.

Answers

1 Tunisia 2 700 3 355 4 Turkey 5 8,000 6 Italy
7 1345 8 Azerbaijan 9 30 10 5,000

DISCUSSION

11 © To avoid students all choosing the same
question, randomly assign numbers 1, 2 and
3 to different students. Ask them to think
about answers to the question they have
been given. Give them 1 minute thinking
time. Circulate and help with any vocabulary.

12 Put students into pairs, with each student
having a different question to talk about.
Encourage the student listening to ask
follow-up questions. Allow 5 minutes for this,
before inviting feedback from the class.

@ LANGUAGE
DEVELOPMENT

REVIEW OF THE PAST SIMPLE

Optional lead-in

To focus students’ attention on the Past simple, say:
‘Every day | come to class by bus but yesterday |
“mmmm” by taxi.’ to elicit came. 'l usually have coffee
for breakfast but yesterday | “mmmm” tea.’ to elicit
had. Say a few more examples applicable to you to
allow students to call out the Past simple form that is
needed.

1 Students work in pairs and circle the Past
simple verbs in the sentences. Allow about 1
minute for this, before inviting feedback from
the class.

Answers

1 started 2 went 3 did ... know 4 changed
5 was, destroyed 6 decided, needed, built 7 put
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Language note

The Past simple is not a difficult concept for students,
but both irregular Past simple forms and the
construction of Past simple question forms need to be
learned now to help students progress in future. The
irregular forms, which are generally the most common
verbs, e.g. go/went, make/made, take/took, have to be
memorized. Regular quizzes and spelling tests are good
ways of helping students learn these irregular forms.

Optional activity

Students research another unusual home, possibly one
suggested in the lead-in on page 14 that didn't feature
in the listening. Suggested ideas: on boats, in trees,
underground, in tents.

2 (. Students work in pairs to answer the
questions. Allow about 2 minutes for this. If
the class is weak, do this with the whole class
and put answers on the board.

Answers

1 3: Did you know ...? did (past of do) is the auxiliary
verb used 2 the infinitive form

3 .~ Students work in pairs to complete the
table. Allow about 2 minutes for this, before
inviting feedback from the class.

Answers
Past simple Past simple
verbs: regular verbs: irregular
started (x 2) went
changed knew
destroyed was
decided built
needed put

4 © Students work on their own to complete
the questions. Allow about 2 minutes for this,
before inviting feedback from the class.

Answers

1 did you start 2 was 3 did you go 4 did you know
5 did you change

5 Students work in pairs. If time allows, they
should ask and answer all the questions rather
than just two of them. Allow about 4 minutes
for this, before inviting feedback from the
class. Finish by asking a few students the same
questions about their partner if it is a strong
class, and about themselves if it is a weaker
class.
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PLACES WE LIVE AND WORK

6 Ask students where they would expect to find
the places given.

Answers

in a town

7 - Students work in pairs to match the words
in the box to the correct pictures. Allow 5
minutes for this, before inviting feedback from
the class. As you check answers, write the
words on the board.

Answers

a traffic lights b river c bus stop d cottage
e tourist information office fstreet g forest
h mountain ilake jfield k coffee shop | wildlife

8 Start this exercise by doing the first
question together as a class. Put students into
small groups of 3 or 4 to complete the activity.
Allow about 5 minutes for this. Circulate and
monitor, giving assistance where appropriate.

Possible answers

1 at a bus stop for a bus, at a coffee shop for your
friend, at traffic lights for them to go green 2 Town:
street, river; Countryside: river, field, lake, mountain
3 tourist information office 4 coffee shop, lake,
mountain, field 5 Answers will vary.

9 = Students work in pairs to choose five
words or objects from the pictures. Tell
students that they are going to describe
the words/objects they have chosen to
their partner, who has to guess what each
one is. Read aloud the example and check
understanding. Allow 1 minute thinking
time for students to decide what they are
going to say. Which partner is able to guess
most correctly? Allow about 8 minutes for
this, before inviting feedback from the class
about how good they were at guessing their
partner’s objects.




Optional activity

As an alternative to Exercise 9, make a set of
cards, with each card having one of the words/objects
in the box in Exercise 7. If you have pictures of these
things, you can use these instead. Put students into
small groups of 3 or 4. Put the cards face down in the
middle of the group. Students take it in turns to pick
up a card and describe the word or object on the card
to the rest of the group. The student who guesses the
word/object keeps the card. The winner is the student
who has the most cards at the end. Allow about
10 minutes for this. Circulate and monitor, giving
assistance where appropriate.

10 Students work in small groups of 3 or 4
and tell each other about the places. Remind
them to give reasons for their answers. Tell
students to ask as many questions about
each place as possible. Which are the most
interesting places? Allow about 8-10 minutes
for this, depending on the size of the groups.
Finish by inviting feedback from the class and
deciding which is the most interesting place
for each of the three questions.

LISTENING 2

PREPARING TO LISTEN
UNDERSTANDING KEY VOCABULARY

Optional lead-in

Books closed. Ask students if any of them have got
lost when they were driving (or being driven) in a new
place or even in their own city. Ask: ‘What did you do?
Then ask students: ‘What can we use so that we don't
get lost?’ to elicit street signs, maps, satnav, asking
other people for directions, etc.

]

1 Ask students to open their books at page 23
and tell students that the words in colour are
called a word cloud. Explain that it is an image
made up from words in a text, where the more
often the word is used in the text, the bigger
it is in the word cloud. People can make their
own word clouds using wordle on the internet.
Tell students that they are going to listen to a
teacher giving a lecture and ask: "Which two
words are used most often in the lecture you
are going to hear?’ to elicit satnav and GPS.
Students work in pairs to make predictions
about the lecture. Allow about 2 minutes for
this, before inviting feedback from the class.
Write predictions on the board for checking
later.

2

PLACES UNIT 1

Students work individually to match the
sentence halves. Allow about 2 minutes for
this, before asking students to check with
a partner. Invite feedback from the class
and then concept-check the vocabulary by
asking the following questions: 'When we
process information, does it mean that we
just understand it?’ to elicit no, we organize
it as well. "What does organize mean?’ to
elicit putting things in an order so that we
can understand them. 'Is something that is
complicated or complex easy to understand?’
to elicit no, it is difficult to understand. ‘Do
we use obviously with a fact or an opinion?’
to elicit fact. 'What is an opinion?’ to elicit
something we feel, think or believe.

Answers
1c2a3b4d

WHILE LISTENING
LISTENING FOR GIST

3 (013 )

Highlight the three options before
students listen and refer to the predictions
that they made in Exercise 1 which you have
written on the board. Play the audio. After
listening, invite feedback from the class and
refer to the predictions on the board. Were
any of them correct?

Answers
b

Tell students to decide about the sentences
based on what they can remember from the
lecture. Do the first question with the class and
point out the phrase that tells us that it is a
fact (are usually). Ask the class to think of any
phrases that could suggest opinion to elicit |
think, | believe. Tell students that they should
think about who is speaking and to what
purpose (why?). Are they giving information
or ideas about the topic? Do they want you to
agree with them? Allow about 3 minutes for
this. Do not check answers at this stage.
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5 (913 ) Ejther listen again to check or read from
the audioscript on pages 209-210 if the class is
weak.

Answers
1TF2F3DK4F5F6F7F 80

POST-LISTENING
DISTINGUISHING FACT FROM OPINION

6 If this is a strong class, ask students to work
with a partner to guess which words go in the
gaps, before checking with the audioscript. If
the class is not so strong, ask students to work
with a partner and to look at the audioscript
on pages 209-210 to find the answers. Allow
about 5 minutes for this, before inviting
feedback from the class.

Answers

1 Obviously 2 we know 3 have found 4 | think
5 believe 6 personally feel 7 my opinion 8 seems to me

7 Elicit answers to the questions from the whole
class.

Answers

Opinions: | think, | believe, | personally feel, in my
opinion, it seems to me

Facts: obviously, as we know, have found.

The tense often used to give facts is the Present
simple.

8 ¢ Allow 2-3 minutes for students to fill in the
Fact and Opinions grouping diagrams with
phrases from Exercise 6.

DISCUSSION

9 ° Students work in pairs to discuss how they
find out where to go when they are travelling
to new places. Ask students to give reasons
for their choices. Allow about 2 minutes for
this, before inviting feedback from the class.
Alternatively, if there are a number of students
who don't drive or have a car, they could talk
about what their friends or relations use, or
what they would prefer to use if they had a car.
Ask students to give reasons for their choices.
Allow about 2 minutes for this, before inviting
feedback from the class.
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CRITICAL THINKING

At this point in each unit students are asked to
begin to think about the Speaking task they will
do at the end of the unit (Create a presentation
for your classmates about an interesting place.
Give factual information and your opinion about
the place you choose.) Give them a minute to
look at the box. Then explain that the place
could be either a location or a type of home.

REMEMBER

1 You could introduce this activity by
describing your home, giving two facts and
two opinions. Write key words on the board
and ask students: "Which are the facts? Which
are the opinions?’ Refer students back to
Exercise 8 on Student's Book page 25 for
the language they need for giving facts and
opinions. Students then work individually to
plan their own descriptions. Allow 2-3 minutes
for this. They then work with a partner and
describe their homes to each other. Encourage
them to ask questions about each other's
homes. Allow about 4 minutes speaking time,
before inviting feedback from the class.

I Answers will vary.

2 ¢ Remind students of the places in Listening
1 and any notes they made about them.
Read out each piece of information given
about the Ponte Vecchio (b). Students then
work individually or with a partner to label
the other three photos. When students have
done as much as they can, they could use the
audioscript 1.2 on page 209 to complete and
check their answers.

Answers

a 700 years old; in Tunisia 355 kilometres south of the
capital, Tunis; houses in caves ¢ 8,000 years old; in
Cappadocia in the centre of Turkey; cave houses like
mushrooms d new; Neft Dashlari in Azerbiajan; it is a
city on a bridge above the sea that is 30 miles long



EVALUATE

3 ¢ Do the Ponte Vecchio example (b) as a
class, eliciting opinions from students first.
Students work in pairs to add two opinions
to the other three photographs (a, c, d).
Allow about 3 minutes for this, before inviting
feedback from the class.

I Answers will vary.

CREATE

4 ( Read out the Planning a presentation box
while students read along. Then give each
student a letter to correspond with the places
in Exercise 2 (a—d). Allow 1 minute for students
to make notes about their place.

5 © Students work alone. Allow 1 minute
for them to check their ideas against the
information in the table.

6 © Students work alone to put the headings in
the correct place in the table.

Answers

1 Introduction and general facts 2 History 3 Opinion
(advantages) 4 Opinion (disadvantages) 5 Summary

7 © Students work alone to complete the table.
Allow about 6 minutes for this. Circulate and
monitor, giving assistance where required.

8 . Students work in pairs. Make sure the
two people in each pair are not describing
the same place. Allow about 4 minutes to
complete the task, before inviting feedback
from the class. Did everyone guess which
place their partner was describing?

SPEAKING
PREPARATION FOR SPEAKING

Optional lead-in

Refer students to the table in Exercise 6 on page 27
and ask: "What is this table helping us to do?’ Elicit, ‘to
organize our presentation’ Then ask: ‘Is organization
important?’ (Yes) ‘Why?' (It makes it easier for the
listener to understand what we are saying).

1

PLACES UNIT 1

Students work individually to match the topics
to the sentences. Allow about 1 minute for this,
before inviting feedback from the class.

Answers
1d2a3bdc
(014 ) 2 Play the audio and stop after the
first sentence and check the answer with the
class. Play the rest of the audio. Students work
individually to complete the exercise.

Answers

1 1'd like to talk about 2 First of all
3 1'd also like to talk about 4 Finally

PRONUNCIATION FOR
SPEAKING

3 (W15 ) Play the audio or model the sentence

yourself. Write talk about on the board and
then add the link between the talk and about
to show that they are linked. Drill talk_about
with the class and then the whole sentence so
they can pick up the rhythm.

Students work in pairs to complete the rule.
Allow about 1 minute for this.

Answers

consonant; vowel

Write the sentence First of all let’s look at
the advantages. on the board. Ask students to
work on their own to draw links between the
words.

Answers

First_of_all let’s look_at the advantages.

(W16 ] Either play the audio or model the
sentence. First, drill first_of_all. Then drill
look_at. Then drill the whole sentence.
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7 ©° Students work in pairs to mark the links.
Write the phrases on the board and invite
students to add the links. Drill each phrase
with students, starting first with the linked
words and then expanding to the whole
phrase. Point out that the -e in some is silent
so the link is from the -m in some to the i-in
information. Keep these phrases on the board
to help students with the next activity.

Answers

1 1'd like to give some _information__about ...
2 Now let’s talk__about ... 3 The next topic_s ...
4 Finally let's look__at.

ORGANIZING INFORMATION FOR A
PRESENTATION

8 Put students into pairs and nominate each
student A or B. Tell Student A to look at the
information on page 194 and Student B to
look at the information on page 196. Allow
students 4 minutes to complete their table
with the correct information. Students should
decide what they want to say in the Summary.
Circulate and monitor. When students have
completed their table, remind them of the
phrases on the board which will help them
organize their presentation. Allow about 2
minutes for this.

Answers

Student A

Introduction (name of place and location): Sentenil de
Las Bodegas; located 157 miles northeast of Cédiz, in
Spain

General facts / history: people lived there — Roman
times; first people — in caves then built into mountain
side; castle built — 12th century

Opinion - advantages: unusual; nice building
Opinion - disadvantages: houses — dark?

Summary: answers will vary.

Student B

Introduction (name of place and location):
Hadhramaut; in Shibam, centre of Yemen; in the
desert of Ramlat al sab’atayn

General facts / history: mud houses - built 16th
century; rebuilt many times over last hundred years;
some of the mud houses — 30 metres high

Opinion - advantages: unusual; very interesting place
to live

Opinion - disadvantages: dangerous in rain
Summary: answers will vary.
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SPEAKING TASK
PREPARE

1 Give students a minute to read the box and
remind themselves of the Speaking task they
are going to do. If students have problems
thinking of interesting places or to avoid all
of them choosing the same place. You could
write the names of some unusual places on
small pieces of paper which students select
at random. Suggestions: Beppu, Japan;
Mount Roraima, South America; Lake Nakuru,
Kenya; Death Valley, California; Pamukkale,
Turkey; Perito Moreno Glacier, Argentinag;
Rotorua, New Zealand; Plitvice Lakes,
Croatia; Chocolate Hills in Bohol, Philippines.
Additional suggestions could include places
that are the opposite of where your students
live, e.g. capital cities if they live in small
towns, cold places if they live in hot places,
wet places if they live in dry places.

2 This is best done for homework, but if the
internet is available in the class and students
have access to it via laptops or tablets, then
it can be done in class, and this would work
well if students are going to give group
presentations (see alternative below).

3 Students work individually to prepare their
talks, using the table to make notes. They
should plan to talk for 1 minute. While
students are preparing their presentations,
circulate and give assistance where needed.

PRESENT

4 Put students into small groups of 3 or 4,
making sure that no two students are going to
talk about the same place. Students present
their place to the rest of their group, speaking
for about 1 minute each. Encourage those
listening to ask questions at the end.

5 Finish by asking for feedback from the class

about the most interesting place. Have a vote
for the place students would most like to visit.



Alternatively, if the class is small enough and/or
you have the time, this can be done as a group
presentation to the whole class. Put students
into groups of 3 and let them choose a place or
give them one from the suggestions in Exercise 1
above. Tell students to divide their presentation
into three sections, with each student preparing
to speak for about 1 minute. Preparation can be
done for homework. If appropriate, allow visual
aids to be included in the presentation. When
presenting to the class, impose a time limit of

3 minutes for each group’s presentation. At the
end of the presentations, take a vote on which
place most students would like to visit.

ADDITIONAL SPEAKING TASK

See page 134 for the Additional speaking task
(Describing an interesting home) and Model language
for this unit.

Make a photocopy of page 134 for each student but
cut off the details about homes (A, B, C) at the foot of
the page. Cut up the details about the homes into 3
(A, B orC).

Divide the class into 3 groups (A, B, C) and give
each member of the group the details about one
of the homes. Tell the students that they are going
to describe ‘their’ home to other students. They
should use the table on their sheet to plan their talks.
Encourage students to be as creative as possible and
to add new details (e.g. It has 15 rooms.) and opinions
(e.g. It's really beautiful.). Allow about 10 minutes for
this.

Put students into new groups of 3 (A, B and C),
so that each student will talk about a different home.
Ask students to present their homes to each other.
Encourage them to ask questions. They should then
decide which home they like best. Allow 10 minutes
for this.

Finish off by inviting feedback from the class. Which is
the most popular home?

PLACES UNIT 1

TASK CHECKLIST AND OBJECTIVES
REVIEW

Refer students to the end of the unit for the Task
checklist and Objectives review. Students complete
the tables individually to reflect on their learning and
identify areas for improvement.

WORDLIST

See Teaching tips page 10, section 6, for ideas about
how to make the most of the Wordlist with your
students.

REVIEW TEST

See pages 114-115 for the photocopiable Review test
for this unit and page 107 for ideas about when and
how to administer the Review test.

RESEARCH PROJECT

Create a documentary about Alaska

Divide the class into groups and ask each group

to investigate a different aspect of Alaska, e.g. its
geography, nature, history, industry or literature. Tell
students that they need to find images, sounds, music
and videos to create a class documentary entitled
Alaskan life: Past and present. Students could use the
Cambridge LMS to create a wiki to share their research
with the rest of the class.

The class will use the information from each group

to create a short documentary film about Alaska. To
plan the documentary, students will need to create a
script or storyboard. They will also have to think about
who in the class will direct the documentary, who will
work the camera, who will edit the video, and who will
present or narrate the documentary. They could then
upload the film to a video-sharing website.
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FESTIVALS AND
CELEBRATIONS

Learning objectives

Before you start the Unlock your knowledge section,
ask students to read the Learning objectives box so
that they have a clear idea of what they are going

to learn in this unit. Tell them that you will come

back to these objectives at the end of the unit when
they review what they have learned. Give them the
opportunity to ask you any questions they might have.

UNLOCK YOUR KNOWLEDGE

Optional lead-in

Write festival on the board and ask anyone if they
know what it means or can give an example. If
students have problems thinking of examples, then
think of an important celebration in the country you
are in, for example, Eid al-Fitr in Islamic countries,
Christmas in Christian countries or use a well-known
local festival. Ask students why we have festivals and
elicit to celebrate and point out that this is the verb
and that celebration is the noun.

Ask students to open their books at page
33 and to work in pairs to answer questions 1-3.
Allow about 3 minutes for this, before inviting
feedback from the class. Alternatively, if students
come from the same country, put them into
groups and ask them to rank their country’s
festivals by how much they enjoy them and why.
Invite feedback from each group to see if each
group has the same rankings. If students come
from different countries, put them into groups
with each student from a different country and
ask them to tell each other about different
festivals in their countries. Each group should
decide which festival is the most fun. Invite
feedback from students. Is there one festival that
everyone thinks is the most fun?

Answers

1 India or Nepal 2 Answers will vary. 3 Answers will vary.

Background note

The photograph shows the Hindu festival of Holi which
is celebrated in the spring.
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Optional activity

Ask students individually to research on
the internet a festival from a different country.
Alternatively, students can work in groups looking at
either countries or some specific festivals. Some of the
most famous festivals worldwide include: Carnaval,
Brazil; Diwali, India; Burning Man, USA; La Tomatina,
Spain; Mardi Gras, USA; Carnevale Venezia, Venice,
Italy; Land diving, Vanuatu; Durbar, Nigeria. Ask
students to be prepared to tell the rest of the class
about ‘their’ country or festival. This can then be done
in groups as either a warmer or an end-of-class activity.

WATCH AND LISTEN

Video script

© Festivals are celebrated all around the world. In
China, people are getting ready to celebrate one of
the world's biggest festivals. This is Chinese New Year.
For 15 days in spring, eight hundred million people
travel across China to be with their friends and family.
People decorate their homes with red lanterns.They
paint red paper banners with good luck phrases like
‘Happiness’ and ‘Wealth’ and hang them outside the
front door.

Across the country, there are parades in every town.
People wear bright costumes, dance and play music. In
the famous dragon dance, young men carry a dragon
made of paper, silk and wood in the air and dance
through the streets, collecting money.

On New Year's Eve, everyone sits down together for
a traditional meal with their family. This meal has 22
courses. They exchange gifts of money, put inside a
red envelope for luck. People also take small gifts of
food to their friends, like oranges or sweets. At night,
the streets fill with people.

But no Chinese New Year celebration is complete
without fireworks. All across the country, the New Year
is welcomed with firework displays, big and small. One
of the biggest displays is in the city of Hong Kong.
Over one million people come to watch the display,
which uses several tonnes of fireworks.

PREPARING TO WATCH
UNDERSTANDING KEY VOCABULARY

1 Allow about 2 minutes for students to
work in pairs to match the words to the
photographs.

Answers
1d2f3b4d4abe bc



FESTIVALS AND CELEBRATIONS UNIT 2

2 © Ask students to work on their own to
complete the sentences with the verbs in the
box. Do not check answers at this stage.

WHILE WATCHING

UNDERSTANDING MAIN IDEAS

30 Play the video and ask students to
check their answers to Exercise 2. Ask students
to check with a partner, before inviting
feedback from the class.

Answers

1 celebrate 2 travel 3 decorate 4 paint 5 wear
6 exchange 7 welcomed

LISTENING FOR KEY INFORMATION

4 © Play the video again and ask students
to circle the correct answer. Ask students to
check with a partner, before inviting feedback
from the class.

Answers

115 2 spring 3 happiness and wealth
4 outside the house 5 men 6 22 7 red envelopes
8 sweets 9 1 million

DISCUSSION

5 Put students into different pairs or into
groups for these discussions. Allow about 3
minutes for this, before inviting feedback from
the class. To finish, have a vote on how many
students would like to visit China for New Year
and why, and how many students wouldn't
and why. Invite feedback from some students
about what their partner does to celebrate
New Year. Find out who has the most fun.

Optional activity

For many parts of the world, New Year falls on
the night of the 31st December but there are other
cultures, like China, where the New Year falls on a
different date. Ask students individually to research on
the internet how many different ‘New Years’ they can
find. Alternatively, put students into groups and give
them a specific New Year to find some information
about. Suggested New Years include: Eastern
Orthodox Church, 14th January; Vietnamese New Year,
same as the Chinese New Year, between 21st January
and 21st February; Tibetan New Year, between
January and March; Sikh New Year, 14th March; Uzbek,
Kazakh and other Central Asian countries’ New Year,
22nd March; Bengali New Year, mid-April; Coptic
Orthodox Church New Year, 11th September.

LISTENING 1

PREPARING TO LISTEN
UNDERSTANDING KEY VOCABULARY

Optional lead-in

Elicit the festivals students have already learned

about. Ask: 'What type of festivals are these?” to elicit
cultural. If students aren’t able to answer, prompt them
with some questions, for example, ‘Are they music
festivals?’ ‘Are they book festivals?” Once they have
identified these festivals as cultural, ask students what
other types of festivals they can think of. Accept all
reasonable suggestions.

1 Do the first word with the class and then ask
students to work in pairs to choose the correct
meaning of the word in bold. Allow about 3
minutes for this, before inviting feedback from
the class.

Answers

1 talk 2 something organized for enjoyment
3 have been done for a long time

4 customs, art, music and food

5 group of musicians

6 desert 7 can enjoy it

PREDICTING CONTENT USING VISUALS

2 © Students work on their own to match the
words in Exercise 1 to the photographs.

Answers

a activity, culture, band, entertainment b activity,
traditional, culture, camel, entertainment c lecture

3 ¢ Students work on their own to match the
festivals to the photographs. Do not check
answers at this stage.

WHILE LISTENING
LISTENING AND TAKING NOTES

4 (021 Tell students they are now going
to listen to information about these three
festivals and to check their answers for
Exercise 3. Play the audio. Ask students to
check with a partner, before inviting feedback
from the class.

Answers
1c2b 3a
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5

7

Explain that when we write notes, we only
write the important words. Students work on
their own to cross out the words that are not
needed.

Answers

1 the festival is in 2 you can see, you can try

Read the Listening and taking notes
box with students following in their books.
Highlight the example and ask students:
"Why don’t we need the words the festival
is in?' (because, in the context, Muscat tells
us that information, festival is understood,
and the other words are ‘grammar’ words).
Explain that students often attempt to write
down all the words of the sentence which
they know contains the answer to a question.
Then they miss the next part of the listening.
An important academic skill is being able to
take notes accurately and quickly, and for this
only the most important words are required.
In this context, the most important words,
those which carry the content, are the nouns.
To illustrate the idea of ‘grammar’ words
and ‘content’ words, write the sentence The
festival is in Muscat. on the board twice, one
above the other. In the top sentence, rub out
the words festival and Muscat (the ‘content’
words) and then ask students if they can tell
what this sentence means, to elicit no. Then
for the second sentence, rub out The, is and in
(the ‘"grammar’ words) and then ask students if
they can still get the meaning of the sentence,
to elicit yes. Do the first answer with the whole
class and then ask students to work in pairs to
predict the information in each gap. Students
often have difficulty with reading the words
around the gap to help them predict what sort
of word should be in the gap. This exercise
helps them practise this skill as the types of
word are well signposted. Give students about
5 minutes for this, before inviting feedback
from the class.

Possible answers

1 a country 2 a month 3 a type of activity 4 a type of

activity 5 a month 6 something we listen to 7 a place

8 months 9 an activity 10 activities 11 a type of activity
(021 )7 Play the audio again to allow students
to check their answers.
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Answers

1 UK 2 October 3 games 4 lecture 5 October 6 music
7 museums 8 January and February 9 sport 10 dancing
11 a fashion

Background note

The Cambridge (UK) Festival of Ideas is an annual
festival offering talks, activities, workshops, etc. to the
general public.

Iceland Airwaves is an annual music festival, which was
originally held in an aircraft hangar in Reykjavik.

The Muscat Festival celebrates all aspects of Omani

culture, and is well known for being educational as
well as cultural.

DISCUSSION

8 ¢ Students work individually to think about
a festival in their country, or one that they
have learned about in this unit. Allow about 2
minutes for them to write their notes and which
activities they like / would like to do most.

9 = Tell students to speak to three other people
in the class and tell them about their festival
and find out which activities they would like
to do at this festival. They also listen to what
the others say about their festivals and make
notes about their partners’ festivals and which
different activities they like / would like to do.
Allow about 10 minutes for this.

10 Ask students to return to their seats and
allow 1 minute of silent time for them to
analyze their partners’ responses. Invite
feedback from the class. Which festivals and
activities were most popular?

PRONUNCIATION FOR
LISTENING

11 Tell students to look at the sentence and ask
them which the important words are. Remind
them of the ‘The festival is in Muscat’ activity
that you did earlier. Students underline the
important words. Do not check answers at
this stage as students will listen and check in
Exercise 12.

(022 ] Either play the audio or model the
sentence to elicit from the students the
words that are stressed.

Answers

The important words are stressed: It is an interesting
event to come to.




FESTIVALS AND CELEBRATIONS UNIT 2

13 7 Do the first one with the whole class by
writing it on the board and then saying the
sentence, putting stress on things and do
to elicit that these are the important words.
Underline the words as students identify
them. Ask students to work in pairs to find
the stressed words in the other sentences.
Encourage them to say the sentences out
loud to each other.

14 (923 ) Play the audio for students to check
their answers. Play the audio again for
students to repeat, and/or drill the sentences
with the class, stressing the important words.

Answers

1 ... what kind of things do people do?
2 Are there any things you don't like ...?
3 Have you got many people here from other countries?

15 2 Students work with a partner to write
questions, using the key words given. If
appropriate, you can either do the first one
with the class and/or write the following
extra words on the board to help the
students: in, your.

Answers

1 What activities do you do in your free time?
2 Have you got any hobbies?
3 Can you describe your last weekend?

16 " Before asking students to underline the
important words, write the sentences on the
board and drill them with students, stressing
the important words, i.e. those underlined
below. Allow 2 minutes for this activity,
before inviting feedback from students or
inviting them to come to the board and
underline the words.

Answers

1 What activities do you do in your free time? 2 Have
you got any hobbies? 3 Can you describe your last
weekend?

17 ¢ Students work with a partner to ask and
answer the questions.

Optional activity

Remind students of the note-taking they did earlier.
Ask students to make notes of their partner’s answers
in Exercise 17. Put students into new pairs and ask
them to ask and answer on behalf of their first partner.

@ LANGUAGE
DEVELOPMENT

REVIEW OF PRESENT TENSE QUESTION
FORMS

1 © Ask students to open their books at page 39
and complete Exercise 1 individually.

Answers

1 learn 2 are 3 enjoying (Present continuous)

2 (. Draw students’ attention to the Explanation
box and give them a couple of minutes to read
the information, or read it aloud with students
following. Ask students in pairs to identify and
correct the two incorrect statements in the
Explanation box. Concept-check by asking
students the following: "What do we use in
questions when the main verb is in the Present
simple?’ to elicit do; ‘What auxiliaries do we
use when the main verb is in the -ing form?’ to
elicit is/are; "What do we use in questions with
adjectives or nouns?’ to elicit is/are.

Answers

3 Present continuous 4 am/is/are

Language note

Question forms in English are often very difficult for
students because of the change of word order and
the use of either the auxiliary verb to do or the verb
to be. More practice may be needed to help students
fully assimilate the grammar rules. Particularly useful
activities are those where students have to put the
words in a sentence in the correct order.

If you would like to give further explanation, especially
to help students understand why we use the auxiliary
do/does, write the following statements on the board,
one underneath the other. You are good at music. You
are listening to music. You like music. Ask students:
‘What do you need to do to make these statements
into questions?’ to elicit that they need to swap the
subject and verb in the first two. But for the last one,
‘like you music?’ doesn’t work in English. We can’t
have the main verb at the beginning of the sentence,
so instead of changing the positions of the words, we
add do (or