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] original four-level course for teenagers in lov
level of Teen2Teen is designed for 40-60 hours of classroo

Student support
o A carefully-paced grammar syllabus that students of all ability levels can master

Explicit, illustrated vocabulary presentations with audio — for study, review, and -
test preparation

Easy-to-understand exercise directions that don't require teacher translation

Listening comprehension activities that help students cope with real spoken
language
Extensive pronunciation exercises that model correct speech

Controlled, comprehensible readings and exercises that help prepare students for
authentic texts and standardized tests

A bound-in Workbook and a ready-to-use interactive Extra Practice CD-ROM to
extend practice outside of the classroom

Exclusive for Users of Teen2Teen Plus have access to exclusive Online Practice
orvan easy-to-use learning management system, with more
than 250 activities. See page xiii for more information.

Student appeal _ Teacher support

e “TeenZTeen Friends” - a fictional e Step-by-step Teaching Notes, with
online social network with a cast of at-a-glance answer keys for easy
international characters who use lesson planning
English to communicate with each | Picture-dictionary-style captioned
other —just as people do in the real vocabulary illustrations for memorable and
world effective presentations

An emphasis on up-to-date Concise grammar charts with simple
conversational social language that | explanations, clear examples, and warnings
appeals to teens’social nature about common errors

A contemporary teen perspective A flexible methodology for teachers

that addresses teens'reality and with a variety of teaching approache

interests
Course components:

- Student Book and Workbook
with Extra Practice CD-ROM

— Teacher’s Edition with Teacher’s
Resource CD-ROM, with a variety of
Worksheets for further support,
Interactive Grammar Presentations for
classroom presentation, extensive
photocopiable and editable Tests, and
printable Vocabulary Flashcards.

£ o vty mechmersir

-« Batch the two parts of the stetamonts, according o




Approach and methodology

"he Teen2Teen Student Book was written specifically for

ers learning English outside of the English-speaking world,
exposure to English and opportunity to practice take place
ntirely in the setting of a classroom. This Teacher’s Edition
tten specifically for you, the teacher in the foreign language
vho is the most important model of English for students
guide in becoming English speakers.

2rder to help students notice, remember, and use English, the

n the Teen2Teen Student Book integrate and recombine
"2st language in all parts of the unit. Following is a description
rts of a unit and general teaching suggestions for

ng their value in the classroom setting. In addition to the
SUQQQSUOHS in this section, you will find specific step-by-
hing procedures for each page of Teen2Teen Two in the
£3Cning Notes section (pages 4—103) of this Teacher’s Edition.

Topic Snapshot

_nits contain a Topic Snapshot, in which students read and

illustrated natural conversation. Topic Snapshots

he topic of the unit and include one or more examples

ocabulary, grammar, and social language. Pictures aid

ension of any new language that appears in the

tion. Topic Snapshots also familiarize students with the

of the unit, and whet their appetites for the teen-relevant

tis not a model of productive language so there is no

on for students to repeat it. The audio recording of the Topic
¢ promotes comprehension of real spoken English by

"2viding a listening model of natural rhythm and intonation.

General teaching suggestions
Note: The suggestions in this Approach and methodology section
e . Specific teaching procedures are suggested for every

the Teaching Notes section of this Teacher’s Edition.

1-up, ask students to study the pictures. Depending on

and level of your class, you can ask questions about one
of f the pictures, or ask students to summarize what they

s helps to build students' expectations and thereby aid

comprehension when they begin to read and listen to the

ion. In some classes, and particularly at the earlier levels'of

struction, you may wish to ask students to summarize what they
S22 in the pictures in their first language.

= have students read and listen to the entire conversation

the audio. (As an alternative, you can read the conversation
ud.} Don't pause the audio (or stop), but rather let students
the 'main idea” of the conversation as they follow the pictures
nd words. Ask them if they would like to read and listen again.
the audio a second time permits students to pay attention
they may not have fully understood the first time. If there
estions about the meaning of unknown words, check to

the picture contains clues to meaning. The illustrations were
cially drawn to support meaning of new words. Look at the
‘ollowing example of how embedded pictures define the meaning
words and expressions:

n the second picture, the phone in Emma’s hand and the charger
on Tyler's desk clarify Emma’s need to charge the battery of her
phone. The meaning of borrow is clear as Tyler indicates that she
can take it. In the third picture, the meaning of unplug is clarified by
the picture of Emma taking the plug out of the outlet.

n this way, translation of new language can be kept to a minimum,
decreasing the need for students'first language in the English

Class and increasing exposure to English, which is so important

“or learners in the foreign language setting. Using the picture and
Jestures within it helps build the skill of understanding meaning
rom context, a key reading strategy.

‘&Qﬁf‘ 1. Read and listen to the conversation.

Tyler:  Sure.lt's on the Be s

After the initial presentation via reading and listening, you may
wish to play the audio and permit students to listen again, either
with books open or closed. Listening again helps accustom
students to the rhythm and intonation of natural spoken English.

If you choose to ask comprehension questions, avoid giving the
impression that the questions are a “test! Rather, permit students to
keep their books open to search in the text for answers. Interacting
with the text in this way increases students’ exposure to, and
familiarity with, the new language and helps build their confidence
in approaching a text with some unknown language. Provide
encouragement, always reminding students that they do not need
to know or understand every word in order to get the gist of what
they hear. Specific suggestions for each Topic Snapshot can be
found in the Teaching Notes.

To present with a “listening first” focus

Sometimes, you may wish to vary procedures and present the
Topic Snapshot initially with books closed, while students listen

to the audio. A"listening-first” presentation is substantially more
challenging, so it is suggested that students have a few moments
to become familiar with the pictures before listening to the audio.
Discourage reading of the conversation at this time, however.
Students will need to listen several times. Again, if you ask
comprehension guestions, avoid giving the impression that your
questions are a "test." Avoid detail questions, concentrating only
on the main idea of the “story! If appropriate, you can let students
listen again to confirm their understanding. (Note: Every unit of
Teen2Teen includes carefully-written Listening comprehension
activities that are designed to build students'listening skills. It is not
necessary to use the Topic Snapshot as a Listening comprehension
activity. However, if you prefer to do so, these are some ideas. A full
discussion of methodology of Listening comprehension can be
found on pages xi~xii.)

Learners almost always want to translate every word they hear or
read, believing that not "knowing” the translation of each word into
their own language means that they have not “understood” One

of the most important listening skills grows out of knowing that
understanding and translating are two separate things, and that
one can get meaning from hearing or reading in a foreign language
without being able to translate all the details.

As a follow-up to the procedures described above, students can
complete the comprehension exercise that follows. Since the goal
of the Topic Snapshot is exposure and comprehension, not active
production of language, exercises only check comprehension.
Exercises come in a variety of formats: multiple choice; true / false:
true / false / no information; matching; classifying; and the like.
Answers to all Topic Snapshot exercises in the unit can be found in
the Teaching Notes.
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In Teen2Teen Friends units

In every third unit (Units 3, 6, 9, and 12), the Topic Snapshots are set
in the fictional Teen2Teen Friends social media website. Continuing
characters from around the world use English to communicate with
each other on the site. These characters are all introduced in the
Welcome Unit. :

. S
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Vocabulary

Each unit’s vocabulary contains key words and phrases for the
unit’s topic. Téen2Teen'’s approach is to teach vocabulary explicitly:
each new word or phrase is illustrated and captioned to ensure
students recognize meaning, and the pronunciation is modeled on
the audio. This approach is especially effective for students learning
English in the foreign language setting, where students have few
opportunities to learn vocabulary outside of an English class.

Because no prior knowledge of vocabulary is expected, students
are not asked to match the new vocabulary with pictures. Rather,
the explicit presentation of meaning and pronunciation described
above precedes any practice of vocabulary. Teaching always
precedes "testing”

The vocabulary pictures and audio serve several purposes:

1. They make it unnecessary for teachers to translate new words
into students’first language or to search for pictures to present
vocabulary on their own;

2. They help students achieve accurate pronunciation and avoid
confusion about English spelling;

3. They remain in the book for students to review and use to
prepare for exams. Vocabulary sections contain a variety
of exercises.

As students’vocabularies grow, a feature called And don't forget ...
reminds them of previously-learned related vocabulary, ensuring
adequate recycling:

o i babysiting )
‘ e brother. |4

4. babysit my litde
brother { sister

1. tak on the phone 3. help my mom / dad

¥'m eating breakfast, ' eating dinnes,

« listen to music
« play video games

General teaching suggestions
Understanding meaning

An essential step in the learning of new vocabulary is hearing it,
especially while seeing it in print as well. In each vocabulary section,
students are first directed to Look at the pictures. Read and listen.
Focus students'attention on the pictures and the captions.

Make sure students understand what is being shown. Ask them if
they understand the meaning of each word. Because the illustrations
have been carefully designed to “define” each word’or phrase, there
should be few doubts. If any occasionally exist, you can use a gesture,
mime meaning, or provide an example relating to people or objects
in the classroom to help confirm meaning of the new word or
phrase. Suggestions are included in the Teaching Notes.

Itis tempting for teachers to "check comprehension” of the
vocabulary words by asking students to state the meaning of

each new word in the students’first language. Indeed, students
themselves often expect such a translation of each new word from
the teacher. Although it is not harmful to occasionally translate
words, observation has shown that when every new word is
automatically translated into students’first language, learners listen
for that rather than the new English word. If students do not pay
attention to the new English word, the impact and memorability of
the vocabulary presentation suffers.

The following example of a Teen2Teen Vocabulary presentation
demonstrates why translation of vocabulary is not necessary or
helpful. Each captioned picture clarifies meaning effectively, leaving
no doubts. Translation into first language would only divert students’
attention away from the English words or phrases they are learning.

Vocabulary Aitments

) 1. Look at the pictures. Read and listen.

1. They have the flu, 2. He has a cold. 3. She has a fever. 4. He has a headache.

5. She has a backache, . He has o stomachache, 7. She feels dizzy.

You rmay wish to vary your presentation of Vocabulary. On occasion,
you can have students cover the captions with a piece of notebook
paper, looking at the illustrations or photographs while they listen to
the audio or to you read the words. Another way to make vocabulary
memorable is to have students make their own flashcards, drawing
their own pictures or using their own photographs or ones from the
Internet or magazines similar to the ones in the Teen2Teen Student
Book. Students can use their flashcards to quiz each other, further
reinforcing the language. Alternatively, student-made flashcards can
be posted on the walls of the class as a “word wall”to continually
remind students of meaning.

Pronouncing the vocabulary

After students understand the meaning of each new word and
phrase, a Pronunciation exercise directs students to Listen and
repeat. Learners in the foreign language setting, unlike learners in
an English-speaking environment, need an opportunity to say the
new words. The value of repetition cannot be exaggerated: for its
ability to cement meaning; enable accurate pronunciation; and
memorialize the sound of a word without the confusion of English
spelling. The Pronunciation exercise should never be skipped.
Pronunciation can be done easily as whole-class choral repetition
because each Vocabulary item is short and there is a pause on t
audio in which students can repeat.
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Practicing the vocabulary lessons entirely in the students'first language. Though there is no

% variety of exercises permits practice of the new words ~harm in clarifying rules in the ﬁrs.t language when questiohs exisF, it
2nd phrases. Often these include a Listening comprehension is the goal of Teen2Teen to pfovvde gnderstandab'le rules in English
=xercise. In the following example, students listen to a series of in order to reduce tf}e necessity for first language instruction - so as
-onversations using the Ailments Vocabulary. They then (in Exercise to increase students’exposure to English, which is so important in

2 below) complete statements to demonstrate understanding by the foreign language setting.

choosing the correct word or phrase. Every new grammar point is presented with a chart containing

examples of the grammar as well as, when appropriate and

. i fons. Complete the necessary, simple clear rules that students can understand?Target
| g e rammar is color highlighted to focus students’attention on each
\ 1. She feels {(as astomachachs) 4. She has a headache / backache. 9 gnlg

\ 2. He feels dizzy / has a headache. 5. He has a cold / the flu. relevant structure.

\ 3. She has a i / feels 6. She has the flu / a cold.

In the following example, the grammar rule explains at a level
understandable to students when to use some and any to describe
Vocabulary exercises are graded in difficulty and include a variety of indefinite quantities. Some and any are color highlighted within
receptive and productive responses. This grading builds students’ the examples.

confidence and mastery of new words and phrases. In the exercise
oelow (Exercise 4), students demonstrate that they can use the |
Vocabulary by completing a statement using a new word or Grammar someand any
chrase. There are specific teaching suggestions for each Vocabulary
exercise in the Teaching Notes.

4, ¢ plete the ions with the all from the Vocabulary.

apples in the #lge.

Use any in negative Mems.
There are! @, ppers on the table, a definite quantity:

four eggs
Use any in questions. an indefinite quantity:

Are there § some £0gs

——— &

n you go hike riding? A Is Sara OK? Az How are you?

£e A: What's the matter with Tim’
B: Sorry. Lcan't. | Yave 3 cold . Bt No, I think she B: Awlull B: He aterrible
J feel awful, .

Printable Vocabulary Flashcards Also in this example, Language tips warn students of common

R ; learner errors with the present continuous.
‘oull find printable Vocabulary Flashcards on the Teacher’s Resource

CD-ROM,, in this Teacher’s Edition. Use these as a tool to present,
tice, and test the key vocabulary items in Teen2Teen.

},. Study the grammar,

_# Use the present continuous for acti
* Use aform of be and a present partici

my homework.

her cousin, .
- _ Reminder -
=T least one time in each unit, following Vocabulary or Grammar, : : : | Contractions with b + not
. P =g t = m aot
=n exercise called About you! appears. It is important for students e i’"m”ff::é’}f st
3 S i | ore 1o/ 2 1
0 have opportunities to personalize what they have learned. In

£

llowing About you! exercise, students use the Vocabulary they
nzave just learned to make personal statements.

: : As you can see, the clarity and simplicity of explanations makes
— mﬁ' How do you get to school? | | translation of the grammar lesson into students’first language

5 How do you get home? | unnecessary. An added benefit to providing grammar explanations
in the Student Book is that students have a ready reference at their
fingertips for review and test preparation.

General teaching suggestions

“udents should complete About you! activities individually.

Furthermore, throughout Teen2Teen, whenever students may need
to recall previously learned grammar, a Reminder brings that back for
them. In this example, students learn a new use of can. The Reminder
contrasts the new use with what they learned previously.

£ vo!
O

u feel it is appropriate for your class, you can invite individual
:dents to share what they wrote with the whole class. Each
“me you do this, you can ask different students to speak so that
2/ students get an opportunity to express themselves in English
throughout the school year.

o

‘| Grammar Canfor permission
L. stugy the grammar.

Grammar

~'though other English course books commonly present grammar
soiely with examples and paradigms in a chart, students often have

tions about the grammar being taught: when to use it, what
ourpose is, how it differs from other grammar points. When

| {Yes, you can}
we play with your game console? (Sure. No problem.)

use your phone? {OK}

_ You can also use Can
to ask about ability.
Can you play the piane?
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General teaching suggestions

i 5 nToN on the grammar chart. If it contains an

) showing the grammar in a conversational

- =20 the conversation aloud so students can see a "living”
Si2mole of the grammar. Read any grammar rules aloud. Before
=xplaining further, have students look at the examples in the chart.
You may wish to copy one or more of the examples on the board,
circling the forms that are color highlighted in the examples in the
chart, to be sure students visualize the grammar being presented.
All learners benefit from visual presentations, so using colored
markers can be an effective way to focus attention on the main
forms you are pointing out. (For example, you could write the
sentence in black, but write the verbs in blue or red.) You may wish
to add your own examples and invite students to come to the
board to circle the target forms. In stronger groups, students can
to come to the board and create additional examples of their own
that exhibit the grammar point. Specific suggestions are made in
the Teaching Notes.

So that students will have a permanent grammar reference in
their Student Book from which to study and review grammar,
the grammar charts follow a deductive approach: a grammar rule

i

is explicitly presented and then followed by clear examples that
illustrate the "rule” If you prefer an inductive approach, you can
easily vary the order of how you present the material by pointing
out the exampiles first and then asking questions in English or the
students'first language to encourage them to infer a “rule”

Noticing activities: Topic Snapshots at the beginning of each unit
always contain at least one example of the unit's grammar point.
One helpful noticing activity is to ask students to return to the
Topic Snapshot near the beginning of the unit and find one or more
examples of the grammar within the conversation.

For example, here is the grammar presentation of the present
continuous and the simple present tense:

Grammar The present continuous
and the simple present tense

1, Sﬁxdyth grammar.

: Use the simple present:

+ actions in progress
at home right now.
« actions that continue in the present

+ for habitual actions and routines g
He works at an office twice a week.

i

« with frequency adverbs ¥
She usually designs children’s clothes. g

= for permanent situations

They live in Canada.

After presenting this grammar, you can ask students to revisit the
Topic Snapshot from the beginning of the unit to find examples of
the grammar in the context of the conversation:

Topic Snapshot

5 1. Read and listen to the convé:'éaﬁon.

an ltalian restaurant.

Identifying the target grammar in the context of the Topic
Snapshot conversation provides more exposure to the grammar,
helping to make it memorable and providing a model of the use

of the grammar in real communication. Many specific teaching
suggestions accompany the grammar charts in the Teaching Notes.

Pronunciation

A Pronunciation exercise is included in grammar sections,
permitting students to hear the pronunciation, rhythm, and
intonation of the grammar examples from the grammar chart
or from one of the grammar exercises that follow it. Hearing and
repeating the examples of the grammar further reinforces the
grammar itself and provides a memorable model of how that
grammar is used in natural spoken English.

Grading of exercises

Grammar exercises are carefully graded from easier to more
challenging. They generally move, when appropriate, from ones
requiring recognition to ones requiring production of the target
grammar. For that reason, it is suggested that the exercises be
done in order. All exercises require a written response. Many have

a picture stimulus. Some exercises require listening. Whenever
possible, the grammar exercises also integrate the unit's vocabulary
for memorability and further reinforcement of meaning and use.
Answers to all Grammar exercises are in the Teaching Notes.

Some Grammar exercises are presented through Listening
comprehension. Students listen to conversations or monologues
that use the target grammar, and they demonstrate understa
with a written response.

Grammar exercises can be done by students working individuz

or, as an alternative, you may wish to do the exercises with The — 2
as a whole, with students providing answers aloud. A
exercises provide the first answer so studen
is expected. It is recommended t C
with or for the students to be sure t underst
completing the first item, be sure to focus stude

in the book so they understand what you are demonstrating )
even be helpful to copy the first item on the board and handwrite
the example answer for all students to see. In this way, you will
reduce the need to explain the exercise as students work on it.
Circulate around the room to provide help and answer questions
that may nevertheless come up.

On occasion, in large classes where it is difficult to do oral work
with students, you may wish to divide the class into two groups
with one group completing the exercise independently while you
do oral work with the other one. Then the two groups can change
activities, giving the second group a chance to do the exercise
while you do oral work with the first group. This procedure gives
YOu an opportunity to provide more individual attention to each
student and to evaluate oral progress more efficiently.

When the Grammar exercises are complete, you can review
answers with the whole class, either checking answers as students
read them out orally or having students write their answers on the
board. If time is short, you can write the answers on the board as
students check and correct their own work. For variety, students
can exchange books and check their partners work.

Interactive Grammar Presentations

On the Teacher’s Resource CD-ROM and iTools, there is one
Interactive Grammar Presentation per grammar point in the Student
Book. The presentations are organized by unit, and for each
grammar point there are three sections. The first section is an
exact copy of the grammar charts from the Student Book, with
the Pronunciation audio where relevant. The second section is a
controlled activity which practices the grammar, while the third
section is a freer activity, often using visual prompts to elicit the
grammar point. These last two sections are new material which
is exclusive to the Interactive Grammar Presentations, and can be
completed orally as an open class activity, or individually.
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Reading

"= 20or0ach 1o reading in Teen2Teen meets several key needs for
development of reading skills and strategies. Students

d 1o a variety of authentic reading genres, representing

- and digital text types.'Reading texts integrate and reinforce
Jizry and grammar from the unit and previous units. The
student interest through topics appropriate to teens.

ng text includes illustrations or photos that support

nsion. The exercises that follow each text have been

) gned so students apply key reading skills and strategies
"=y oo need for exams and understanding authentic texts.

Level of language within Reading texts

- oroer for students to continuously improve their ability to read

¢ texts in English, it is important that reading texts in

rials be neither too easy nor too challenging. If Reading
tten strictly with known language, students do not

= op the ability to guess new words from context or cope with
nown words. However, if Reading texts are written at a level
students can handle, that leads to frustration and

Over- 1dence on translation. The Reading texts in Teen2Teen

h n carefully written to be comprehensible to students,
clude a small amount of unknown language that is

nderstandable from context.

th
il

e Reading texts in Teen2Teen are on the Class Audio
CDs. for several reasons:

ts get additional practice listening to natural spoken
uage, butin this case, in a narrative (rather than a
conversational) format;

ing a reading text aloud increases awareness of how
vage is “chunked; so students become familiar with English
“ollocations (words that normally go together);

W

. ~though the use of the audio of the Reading is optional, reading
~hile listening to the audio increases reading speed because

students pace themselves to keep up with what they hear.

n he TeenZTeen Friends units (3, 6, 9, and 12), Readings are usually

2 0g posts by the fictional Teen2Teen characters.

irections that precede each Reading include a guestion that

h students focus their attention as they read. In the example

. they have to read the text and the photo captions to see
the dishes at a Brazilian restaurant in Washington are actually
zzllian. The reading integrates and expands the food vocabulary
ts have learned, and uses examples of the unit grammar: the
= mple present tense. Specific suggestions for pre-reading, reading,

=nc post-reading, as well as answers to all the activities, are made in
the Teaching Notes.

% 1. Read the restaurant review. Are all the dishes Brazilian at the Kilo Kafé?

1 restanrant in
gton: the Kilo
iy i

‘The Kilo Kafé has a vorlety of Brazilian
specialties, and lots of American and
international dishes, too. One favorite of
the restanrant is an authentic feijoada,
the famous Brazitian dish. At the Kilo
Kafé the feljoada has four different
kinds of meat, and it has black beans,
vice, and much, much more!

it akilo? You pay for
2 You pay for 500
estaurant is new in
States, but not in Brazil,

beans, the yellow
, the red-und-brown

For delicions food and friendly people,
come to the Brazil Kilo Kalé. Owners Ana.
Luisa and Oscar Soares welcome yould

T The o Kall andy bas foinads oo Wednesdays

Sl ol Bazifanand ared Saturdays and only Tor furdy,

A variety of activity types accompany each reading text across the
units. These exercises are designed to focus students’attention and
ensure comprehension as well as apply unit target language.

Reading skills and strategies

One of the Reading exercises in each unit can optionally be used

to develop a specific reading skill or strategy. All exercises can be
used as traditional comprehension activities. However, if you wish
to raise your students' awareness of these skills and strategies, there
are specific teaching suggestions included in the Teaching Notes. All
reading skills and strategies can be seen in the Learning Objectives
on pages 2-3.

*The £ 2 far activities |+ after

Reading

for actions that costinue in alopg time « Proties to introduce o people
tha present 3 « Skill/ strategy: Compare
A :ﬂggfms caniucust information
Aoy Writing pags 97
{sing Abo to add nkrmation

&

General teaching suggestions

Before reading, ask students to notice the accompanying art or
photos. For example, students should recognize any previously
taught Vocabulary. Ask them to describe what they see in the
pictures, and ask them specific questions to elicit Vocabulary
or Grammar.

Read the direction line for the first activity aloud, including the
“focus” question. Ask students to look for the answer to the
question as they read the article the first time. Then follow up

and ask them to confirm that they have been able to answer the
question. Suggestions for follow-up questions for Exercise 1 are
made in the Teaching Notes. Allow students to read the text more
than once if necessary to answer further questions.

You may wish to vary your approach to introducing the Reading
text. For exarmnple, instead of having students listen as they read,
you can ask them to read without listening for the first time they
read. Use the follow-up questions suggested in the Teaching Notes.
Then ask them to read along with the audio for the second or third
time they read.

Another approach, for a stronder class, would be to have students
listen first with books closed. You can follow the listening with
some general questions and then ask students to read along with
the audio afterward to confirm their answers. And of course you
can skip the audio altogether if you are more comfortable with
silent reading only.

Reading exercises are designed to be completed individually.
However, it is a good idea to vary your approach from unit to unit.
Students can work in pairs afterwards to compare and discuss
their answers, or they can work together from the beginning to
complete the exercise. Another approach is to write the exercise
items on the board and invite students to come individually to
complete them. Or you can do an exercise as a whole class activity
and ask the class to give you the answers to write on the board.

Teen2Teen

Every unit concludes with a model conversation that provides

a social application of the language in the unit, using appealing
authentic language appropriate to “teen-to-teen” communication.
Teens are very social beings, so it is important for them to be able
to apply the language they have learned in a communicative
context that has social relevance to them. Although some unit
grammar and vocabulary is included in the conversation, the
primary purpose of the conversation is not grammar, but social
language. Teen2Teen conversation models are short and easy to
remember. An example follows:



Although this conversation is from a unit that presents extra-
curricular activites and the present continuous, the conversation’s
primary purpose is to model the following social language: greet
someone you haven't seen in a while; show interest in a friend’s
activities; exchange reciprocal information; suggest getting
together; and express enthusiasm.

All actors on the Teen2Teen Class Audio CDs are native speakers

of standard American English. The pace of the conversations is slow,

yet natural and authentic, so students will be able to imitate the
speakers comfortably, yet accurately.

General teaching suggestions

Warm up

Teen2Teen conversations are all accompanied by photographs

that help set the scene for the conversation and give it a reality.
The photos also serve an instructional purpose: they can be used
to activate the language of the conversation. You can begin by
directing students’attention to the photos and asking questions.
When formulating your own question, it is important to be realistic
about what students are able to produce in their answer. As
students become more advanced, more questions can elicit fuller
and more complex responses. For students of this level, who don't
have much productive language “in their pockets” you can begin
very simply. For the conversation above, realistic questions such

as Are they at home or at school?, Are they friends?, What are they
doing in the photo? are appropriate because students have enough
language to answer, based on the information in the pheto.
Specific questions for each Teen2Teen conversation are provxded for
you in the Teaching Notes.

As an alternative, you could ask students to formulate their own
questions about the photos. In this way, students are building an
awareness of what the conversation will be about and developing
an interest in reading and listening to it.

Have students listen to the conversation as they read along in

their books. As an alternative with stronger groups, you can vary
and have students listen with books closed. An advantage of
presenting the conversation.with books closed is that students are
not distracted by the written word and are therefore more attentive
to the pronunciation, rhythm, and intonation of the language in
the conversation. The closed-book presentation process also gives
students additional practice in comprehending spoken language
that integrates the vocabulary and grammar of the unit. It is a good
idea to vary your initial presentation of the conversation, with an
eye to keeping class sessions fresh and interesting.

As an optional noticing activity, ask students to find and circle
the target grammar they learned in this unit within the Teen2Teen
conversation model. In this way, students will see the social and
communicative value of having learned the grammar, rather than
seeing it just as random course content with no practical use.

Pronunciation

All Teen2Teen conversations are followed by a Pronunciation

activity. In this activity, students listen and repeat the conversation
line by line. Tell students to listen carefully to and to imitate the
pronunciation, rhythm, and intonation of the speakers on the audio.

When conducting Pronunciation exercises, it is important to keep
the pace of the repetition lively and to vary the procedure, in order
to keep the process from becoming boring and meaningless.
Several alternative procedures are; 2

1. Have the whole class repeat each line after the audio;

2. Divide the class into two groups, with the group on one side of
the class reading A's lines and the group on the other side of the
class reading B's lines, and then reversing roles of the groups;

3. Divide the class into boys and girls, with the boys reading A's
lines and the girls reading B's lines, and then reversing roles of
the groups;

4. Having students read together in pairs as A and B and
then reversing roles. The goal is to permit students several
opportunities to repeat, which further builds their memory of the
social language and increases the accuracy and comprehensibility
of their pronunciation, rhythm, and intonation.

It is also important to pay attention to the effect students’
pronunciation has on the social nature and intent of these
conversations. Make sure students use socially appropriate
intonation and pitch with each line. For example, if one speaker is
politely asking if the other is busy, students should not speakin a
monotone. They should sound friendly and polite.

Guided conversation

Itis important to bridge the gap between simply repeating

a conversation mechanically and expecting students to role-

play freely using the language within it. Although we all want
students to be able to engage in conversation, expecting students
(especially teenagers) to be able to engage in free uncontrolled
role-play in a large classroom is somewhat unrealistic. Students
need time and a safe and confidence-building opportunity to
experiment with a conversation model, personalizing it and
altering it in minimal ways before being able to use it freely. Guided
conversation, which follows every Teen2Teen conversation, gives
students that opportunity.

11} Make a list of some things you are doing this year, this month,
on use your list and create a NEW convaersation. ~

. Long time no see,
What are you up to?

This yaar

I sitidging English,

No kidding! Heyl We should get
together after school,

In this example of a Guided conversation activity (which is an
individual rather than a pair-work activity), each student has a
chance to personalize the original conversation, changing certain
parts of it — but with changes that only elicit previously learned
language. In this case, students write their own information

on the notepad, and use a real name for student B. They then

use information from their notepad in the blanks of the Guided
conversation, personalizing it and making it real. Finally, they can




vary the positive adjectives in the conversation, praticing natural
a2ppropriate social language.

When conducting the Guided conversation activity, be sure students
understand that they are expected to change the conversation,

not write in the words that were in the original model. You may
need to remind students of this several times until they understand
that the Guided conversation is not a memory activity in which you
are checking whether they remember the words of the original
conversation. One way to do this is to read the directions aloud
Make a list of some things you are doing this year, this month, and this
week. Then use your list and create a NEW/ conversation.

Anocther approach is to write the Guided conversation with its blanks
on the board. Ask students to provide language for the blanks. If a
student provides the exact same words that were in the original
model, say Lets change that. What else can you say? Encourage
students to think of additional alternatives for the blanks. In some
groups, it may be necessary for you to model a change, writing
your words into the blanks. Then, as students work individually on
the Guided conversation activity, circulate around the room
checking whether students are actually changing the conversation
as required. Give praise for encouragement to students as they
complete the exercise.

The final exercise in the unit is an optional
extension and practice of the Guided
conversation. Students take turns reading
with a partner the conversations they
created in their Guided conversation exercise, providing more
exposure to and practice of the social language of the unit. Specific
suggestions are provided in the Teaching Notes. If you choose to
include this activity, there are two alternative approaches. Students
can work on their own in pairs while you walk around the class

and listen in. Or you can invite pairs of students to read their
conversations aloud for the class.

et chist

Then read the conversation in your partner’s book.
Y P

be g? Read your new conversation with your partner.
1§ St

Oral pair work

Another optional extension of the Guided conversation is to use it
as an oral pair-work activity. Put students into pairs and have each
one of them take one of the roles, either "A” or "B Have students
ach personalize their own roles, responding to the changes made
oy their partner, but always following the Guided conversation as

2 “script”In this way students will improvise more spontaneously
oecause they have to listen to what their partner says, but the

tivity will still be adequately controlled so students do not require
any unknown language that will make the activity (or classroom
management) difficult. When presenting the Guided conversation as
2 pair-work activity, ask students to change roles and practice the
conversation again. Because each student will have made different
changes to the conversation, they will in effect have produced

wo different conversations based on the same controlled model.
time permits, you may wish to have students “perform”their
conversations for the class.

Listening comprehension

Suggested methodology

n every unit there is at least one exercise labeled Listening
comprehension dedicated to the listening skills. These exercises

ur in both Vocabulary and Grammar sections. In addition to

ding the skill of understanding real spoken language, these
=xercises also enhance students growth in other skill areas and help
“nem remember target language they are learning.

As with.the other receptive skill, reading, students benefit

from being exposed to a small amount of comprehensible, yet
previously unknown, language. The exercises labeled Listening
comprehension are carefully controlled to challenge yet not
frustrate students. The language students hear in any Listening
comprehension activity is comprehensible to students at that level.

The audio is recorded at a natural, authentic pace. Listening
comprehension tasks range from auditory discrimination to more
inferential tasks. Most tasks require a receptive response, but some
require a more productive one. The following is an example of an
exercise with a receptive response (students choose the correct
images).

| Listen to the conversations. What are they discussing?
es for each conversation

4. Listen to the conversations again, Circle T {true} or F {false).

1. They're buying the ring. @/ F 4. He's buying the Zac Efron wrist band. T/F
2. He's buying the earrings. TLE 5. They're buying a mug with candy. T/E
3. She loves soccer magazines. T/ F 6. He's buying the earbuds, T/F

And the following exercise has a productive response:

Listen to the conversations.
Write the y and the relationshi

1. She ‘& playing soccor  with her feammates
2. He with his
3. She her
4. He ‘to music with his

¥

General teaching suggestions

It is extremely important to avoid approaching a Listening
comprehension exercise as a test, On the contrary, the purpose of
the task is to build the Listening comprehension skill, not simply

to test it. To that end, students should always be given the
opportunity to listen more than once, and often more than twice.
With each listening, students’fear of listening decreases and ability
to understand.grows.

As discussed above, language learners instinctively fear being
confronted with language they cannot easily translate. It is helpful
to make students understand that in real life they will never be
able to control the level of what they hear, nor will they ever be
able to listen "fast enough”to be able to translate into their own
language. For those reasons, it is counterproductive to ask students
to translate what they hear on the audio or to translate it for them.

Explain to students that listening comprehension is the ability

to get meaning even when they de not understand every word.
Encourage students to ignore unknown words and to listen to
get the main idea or to listen selectively for specific details if that
is what the task entails. Your encouragement will reduce their fear
of listening and permit them to listen actively and with a positive
attitude.

It is useful to permit students to listen a first time without expecting
them to complete the exercise. This gives them time to become
familiar with the speakers and the length and general content.
Encourage them to read the directions to be aware of the task
before they listen the first time. This clarifies what they are expected
to do and focuses their attention. Specific suggestions are included
in the Teaching Notes.
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Itis important for students to have opportunities to personalize
what they have learned. In every unit of Teen2Teen, there is cne
About youl activity which asks students to write about themselves,
using the language they are learning in that unit.

General teaching suggestions

Students should complete About you! activities individually.

If you feel it is appropriate for your class, you can invite individual
students to share what they wrote with the whole class. Each time
you do this, you can ask different students to speak so that all

students get an opportunity to express themselves in English
throughout the school year.

Other parts of the Teen2Teen
Student Book

Workbook

For convenience, the Teen2Teen Workbook is included at the back
of the Student Book. The Workbook includes extensive additional
exercises, puzzles, and integrated practice of Vocabulary, Grammar,
and Social Language for each of the 12 Student Book units. All
answers are included in the Teacher’s Edition.

General teaching suggestions

All exercises require a written response. The Workbook exercises
can be assigned as homework or can be included in class activities.
If time permits, review of exercise answers can be a class activity.
Four alternative ways to check answers are:

1. Teacher writes the answers on the board, and students correct
their own Workbook answers;

2. Students come to the board and write answers, with the teacher
or other students correcting mistakes and the remainder of
students correcting answers in the Workbooks:

3. Students exchange Workbooks and compare and discuss their
answers;

4. On iTools, Teachers can reveal answers by clicking on the link on
the Workbook page. Answers are shown on screen. .

Review Units

After every three units, a Review Unit integrates and reviews
language from those units.

One important feature that occurs at the end of every Review Unit
is All About You. In All About You, students respond to questions
in"virtual”conversations, and they personalize what they have
learned by writing statements about their own lives.

Itis important for students to reflect on their own learning and
recognize their achievement of the goals of each unit. A Progress
Check invites students to write check marks to confirm the goals
they have achieved in the previous three units, demonstrating to
themselves the progress they are making and motivating them.to
continue learning.

Writing lessons

If writing is part of your curriculum, there is an optional Writing
lesson for every unit in Teen2Teen. Each lesson presents a specific
practical writing skill. A complete list of the skills covered in this
level can be found in the Learning Objectives on pages 2-3. Fach
skill is presented and then followed by several exercises in which
students practice that skill. The final writing activity gives students

an opportunity to apply the skill in a short original writing of their

own. Specific teaching suggestions are made in the Teaching Notes.

Writing assignments vary in genre and build new skills over the
four levels, include practice of capitalization, punctuation, writing
correct sentences and paragraphs, and organizing ideas.

Cross-curricular Readings

To provide additional reading tied to school curriculum subjects,
there are four optional Cross-curricular Reading lessons. They are
designed to be used with each Review Unit. The Readings offer
opportunities to read content covering academic areas including
geography, science, social studies, art, and other subjects. They
are written to be motivating and highly comprehensible and to
recycle key language from the Student Book lessons. The general
teaching suggestions in the section on Reading on page ix can be
used with the Cross-curricular Readings as well. Specific teaching
suggestions are made in the Teaching Notes.

Teen2Teen Friends Magazines

Four optional Teen2Teen Friends Magazines offer additional high-
interest reading. The magazines are presented by the characters
from Teen2Teen Friends. Specific teachi ng suggestions are made
in the Teaching Notes. The general teaching suggestions in the

section on Reading on page ix can be used with the magazines
as well,
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Are you using Teen2Teen Plus?
Use the step-by-step guide below to help with Registration.

Teacher Registration

Make sure you do this before your students register.
1. Go to www.teen2teenplus.com

2. Click"Register”

3. Select a language.

4. Agree to the terms of use. Click"l Agree”

S5

. Find your Online Practice Teacher Access Card in the inside
front cover of this Teen2Teen Teacher’s Edition. Find your
access code under the peel-off strip.

Hosr to secess your Opline Pragtice Noed help?
eteempatien.
1. G ko s tontesnpius som For Torma an Conaisns visit
2 Eicx Ragimier, Vwsnan2inenphin oo
4 Uso s avcess wose fo regitec, Password help:
5.

i Gote wwstmes splin.com

ccore (NN

6. Enter your 11-digit code. Click”éhterf’

7. Enter your personal information (your first and last names, your
e-mail address, and a password). Click “Next!

8. Please select your Teen2Teen book. You can add more books
later. If you don't know which book to select, STOP. Continue
when you know your book. IMPORTANT - Make sure that the
book you choose is the correct one. You can't change this later.

9. If you have an Institution ID Code, enter it here. This is a code
that your administrator can give you. This code links your class
records with your school or institution. Click “Next” If you do not
have an Institution ID Code, click“Skip.”

10. Enter a name for your first class. Click "Next”

11. You will get a Class ID Code. This is the Class ID Code for the
class you named in the previous screen. Give this code to your

students during student registration so they can join your class,
and you can see their work.

12. You have finished Teacher Registration. Your Registration
Information will be shown. Print this screen for your records.

Student Registration

1. Tell students to go to www.teen2teenplus.com
2. Tell students to click"Register”

3. Select a language.

4. Agree to the terms of use. Click“| Agree’

5. Tell students to open their Teen2Teen Plus Student Books.
They can find their Online Practice Student Access Cards in
the inside front cover. They can find their access codes under
the peel-off strip.

Haw toaceess your Online Prictive Otlser help:

T AT 30Ul acher 10T i, Euanad eltuupportfioupsonm

2. B ts wewleenltssnphis.com Far aores snd LooEns Visk wwwteenZlesnpios.cun
ES # ¥:

Password hedp:

o vz ensivs com 0 S5k

oty pavswend”

OXFORD

UNIVERSITY PRXSK

6. Tell students to enter their 11-digit codes. Click“Enter’

7. Tell students to enter their personal information (their first and
last names, their e-mail addresses, and passwords). Click “Next!”

8. Tell students to select their Teen2Teen book. IMPORTANT -
Make sure that students choose the correct book. They can't
change this later.

9. Give students the 11-digit Class ID Code you generated for your
class during Teacher Registration.

10. Students have finished Registration. Their Registration
Information will be shown. Print this screen for their records.
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The Common European Framework of Reference (CEFR) was
designed to promote a consistent interpretation of foreign-
language competence among the member states of the European
Union. Today, the use-of the CEFR has expanded beyond the
boundaries of Europe, and it is used in other regions of the world,
including Latin America, Asia, and the Middle East.

The Common European Framework of Reference (CEFR)is a
description of linguistic competence at six levels: A1, A2, B1, B2,
C1, and C2. The descriptors were written to help both learners and
education professionals to standardise assessment.

The CEFR definitions of linguistic competence are as follows:

A Basic User A1 Breakthrough
A2 Waystage
B Independent User B1 - Threshold
= B2 Vantage

C  Proficient User C1  Effectiveness
C2  Mastery

The CEFR provides teachers with a structure for assessing their
students’ progress as well as monitoring specific language
objectives and achievements.

Teen2Teen aims to enable students to move from no English or
level A1 and into level B1.

Descriptions of the CEFR levels covered
in Teen2Teen.

Basic User

A1 Can understand and use familiar everyday expressions and
very basic phrases aimed at the satisfaction of needs of a concrete
type. Can introduce him / herself and others and can ask and
answer questions about personal details such as where he / she
lives, people he / she knows and things he / she has. Can interact
in a simple way provided the other person talks slowly and clearly
and is prepared to help.

A2 Can understand sentences and frequently used expressions
related to areas of most immediate relevance (e.g. very basic
personal and family information, shopping, geography,
employment). Can communicate in simple and routine tasks
requiring a simple and direct exchange of information on familiar
and routine matters. Can describe in simple terms aspects of his /

her background, immediate environment and matters in areas of
immediate need.

Independent User

B1 Can understand the main points of clear standard inputon
familiar matters regularly encountered in work, school, leisure,
etc. Can deal with most situations likely to arise whilst traveling

in an area where the language is spoken. Can produce simple
connected text on topics which are familiar or of personal
interest. Can describe experiences and events, dreams, hopes, and

ambitions and briefly give reasons and explanations for opinions
and plans.

B2 Can understand the main ideas of complex text on both
concrete and abstract topics, including technical discussions

in his / her field of specialization. Can interact with a degree of
fluency and spontaneity that makes regular intefction with
native speakers quite possible without strain for either party.
Can produce clear, detailed text on a wide range of subjects and
explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options,

Language Portfolio

The Portfolio, as proposed by the Council of Europe, is a folder
kept by students, which details their experiences of languages
and language learning. This includes the student’s native tongue
as well as any other languages with which the student has had
contact. A Portfolio comprises the following:

A Language Biography

Checklists for students to assess their own language skills in terms
of "What | can do”. In Teen2Teen, students respond to the CEFR
statements in the All About You and Progress Check sections at
the end of each Review Unit.

A Language Passport .
An overview of the level attained by the student in English at the
end of the year,

A Dossier

Samples of the student’s work, including tests, written work,
projects, or other student-generated materials.

In brief, the Biography details day-to-day experience of language.

The Passport summarizes the experiences, and the Dossier is
evidence of the experience.

In order to assist students in compilation of a Language Portfolio,
you may ask them to record their answers to the CEFR checklist
on a separate sheet of paper and keep it in a folder. Encourage
students to choose several pieces of their work from different
points in the year to compile the dossier of their portfolio.
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Class / Grade:

Classwork: Continuous Assessment

Date | Grammar | Vocabulary | Reading . | Listening | Speaking | Writing
Unit 1 /50
Unit 2 /50
Unit 3 /50

Review: Units 1-3

| Unit4
| Unit5 /50
/50

' Unit6

. Review: Units 4-6

Mid-Year

L e ;
Unit 8 /50
Unit 9 /50

. Review: Units 7-9

150

Unit 10

Unit 11 =

Unit 12 -

Review: Units 7 e

10-12 =
«End-of-Year - : .

© Oxford University Press 2015
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All About You

* The present continuous:
affirmative and negative
statements

* The present participle:
spelling rules

e Family and other
relationships

° Ask if someone is busy;
Offer to call back later

Reading

* A personal blog

* Skill / strategy: Apply critical
thinking

Writing page 90

* Complete sentences

* The present continuous:
yes/ no questions and
short answers

* Talk about what

e Activities at home
% you're doing

Reading

* Instant messages

© Skill/ strategy: Identify main ideas

Writing page 90

* Connecting two complete
sentences with and, but, or so

* The present continuous
for actions that continue in
the present

* The present continuous:
information questions

Progress Check

e Plural nouns: spelling rules
¢ some and any

* Greet someone after
a long time

e Extra-curricular activities

* Food: count nouns * Plan a meal with someone

Reading

* Profiles to introduce new people

* Skill / strategy: Compare
information

Writing page 91

* Using Afso to add information

Reading

* A café menu

*Skill / strategy: Scan for information

Writing page 91

* Using there is and there are with
singular and plural nouns

How many and How much

* The simple present tense:
statements

* Count and non-count nouns;

* Drinks and more foods:
non-count nouns

* Discuss likes and dislikes

Reading

* A restaurant review

¢ Skill / strategy: Scan for information

Writing page 92

* Using details to make a description
interesting

* Frequency adverbs;
The simple present tense:
spelling rules
* The simple present tense:
yes/ no questions

e Daily routines * Talk about a typical

evening at home

Reading

* An online message board

* Skill /strategy: Confirm a text's
content

Writing page 92

° Placement of frequency adverbs

in a sentence
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* The simple present tense:
information questions

e Transportation
» Time expressions

 Ask about activities and

fransportation

Reading

e Interviews with students S

= Skill / strategy: Classify information
Writing page 93

* Placement of time expressions

= The present continuous and
the simple present tense

* Occupations
< Work activities

* Discuss what you want to

be when you grow up

Reading

e Profiles of famous people
= Skill / strategy: Find
supporting details

Progress Check

= Verbs of degree: love, like,
don’t like, hate
* Object pronouns

e Personal objects and
souvenirs

° Express a negative

opinion

Writing page 93
e Time order
= The present continuous * Ailments  Express sympathy and Reading
for the future offer advice for an ailment | » A blog post

» Skill/ strategy: Confirm a text's
content

Writing page 94

e Clauses with because

Reading

* A newspaper article

= Skill / strategy: Identify the
main idea

Writing page 94

* Avoiding sentence fragments

e Can for permission

= Electronic devices
» Using electronic devices

= Ask to borrow something

Reading

° An advertisement

o Skill/ strategy: Identify
supporting details

Writing page 95

e Using correct punctuation

B Comparative adjectives

* Comparative adjectives:
form

* Adjectives to describe
people

e Compare yourself with

others in your family

Reading

° Atravel blog

= Skill / strategy: Confirm a text's -
content

Writing page 95

= Using However to introduce

a contrast




The family; Clock times; Free-time -
activities; Clothes

Verb be: statements and subject pronouns;
Possessive adjectives and possessive s;
Verb be: yes / no questions and short
answers; Verb be: information questions;
there is / there are; Prepositions of time,
location, and origin; this / that / these /
those; can / can't; should / shouldn’t

Introducing the Teen2Teen characters

Foreign language

Suggestions

The students are now building on their
first year of English. The students’own
language may be more effective for
explaining concepts or instructions, but
students will acquire much more language
if you use English whenever possible. You
can contribute greatly to the development
of your students’aural skills by using
English, even when they sorretimes need
to reply in their own language.

Students will now be familiar with
standard types of exercises. Focus on the
example and read the direction line. Try to
avoid translating the instruction unless a
student does not understand.

The Welcome unit reviews the core
vocabulary and grammar areas that

the students studied in Teen2Teen One.

If your students used a different book,
find out which sections in the Welcome
unit are review and which are new. You
can then plan your use of this Welcome
unit appropriately.

The vocabulary and grammar exercises
on pages 4-8 of the Student Book do not
require the CD, so they could be assigned
for homework if time is short.

Warm-up

If you didn't teach the class last year, write
your title and / or name on the board and
say Hil / Hello! I'm (Name). Then go round
the class asking What's your name? Reply
Hi, (Name) or Hello, (Name).

If you already know the class, you could
ask the students about their vacations.
They won't be able to use the simple

past tense, but you could ask What'’s your
favorite summer activity? and take a show
of hands for each of the activities from
Exercise 3 on page 4.

If there are any new students, find out (in
English if possible) where they are from

4 Welcome to Teen2Teen

Vocabulary Review

The family

}l. Look at the family. Circle the correct words,
1. Mark is James's(brothen)/ sister,
2. Margo's@othap)/ sister s Emily.
3. David Is Lisa'sfathep/ brother,

4. Tom and Emily are .!ames’s(éragigg&ents}/ parents.
5. James and Mark's mother /@isieDis Lisa.

6. Tom is Margo's brother /
Clock times

2. What's the time? Look at the clocks. Write the time in words,

1 1's one tweniy-five, s two fifteen

1t eleven thicky

s four oclock

Free-time activities

£l
3& Complete each conversation. Circle the correct activity or place.

A: It's rainy. We should(§tay home)/ go to the beach, A: Let's go to the park /@mall)
B OK. Let‘s play volleyball.

8 No way! The weather’s beautiful. We

shouldfide our BIkED)/ play video games.

&

A: I'm bored! Lel's go to the (Park)/ movie theater ~ A: The weather is so nice today. We should
and watch TV /(Blay soccer) play the piano /(o to the beach)

B: Actually, let's not. Let's just play soccer / B: Let's not go to the beach, | can't

(@lay video games> ride a bike /(5wim)
€
and introduce them saying This is (Name). s Establish that students need to look at

He’s / She's from (Curitiba / Angola).

Vocabulary review

Exercise 1

e Focus on the family tree and make sure
everyone understands it.

e Students circle the family words.

e They compare answers in pairs.

Exercise 2

e Students write the times in words.

e Invite volunteers to write the answers
on the board.

Exercise 3

s Focus on the picture in the example.
Ask Why should they stay home? (Because
it’s rainy.)

the picture and then read both A and
B's lines before circling the words.

e Students compare answers in pairs.
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Ciothes

4, Look at the pictures. Complete each statement about the clothes and the colors.

i. These shoes  are 2. That T-sghirt is 3. Those jackets are 4 This swealer  is
green and white . yellow . ved  and Dlue . ra
Grammar Review

Verb be: statements and subject pronouns

1* Complete each statement with the correct form of be or a subject pronoun.

Use contractions.

1. Hes short.

2. Theyre __ very pretty.
3. Bhe s my grandma.
4 1 ‘m from Brazil.

2. Rewrite each statement in the affirmative. Write full forms.

1. Those shoes aren’'t too expensive.
2. Selma's boyfriend isn't very cute.
3. Our family isn't big.

4. 'm not Mary's sister.

3. Rewrite each statement in the negative. Use contractions.

1. The homework is on the kitchen table.
2. I'm Canadian.

3. Your books are in your backpack.

4. The weather-is rainy today.

5. Were __ late for math class.

8. 1 'savery big city.
7. Yourt___ my friend.
8, They 're our notebooks,

Those shoes are 100 expensive,
Seima’s boyfriend is very cufe
Dur family is bia.

am Mary's sister.

The homework isnd on the itchen {able.
U ot Canadian,

Your books aven’t jn your backpack

The weather isn' rainy today

Suggestion

"o review clothes and colors, ask students
0 talk about their favorite clothes and to
2ive compliments such as That (vellow)
irt) is cool! Review the alphabet by

1g words around the class, saying a
stter in turn while volunteers write the
~ords on the board.

Exercise 4

= Invite a volunteer to read the example
answer. Use this to show that they need
clothes for the first gap and colors for
the second and third gaps.

* Invite three more volunteers to read out
their completed statements to practice
the /8/,/f/, v/, and /d3/ sounds.

¢ Then ask individual students to spell a
word for everyone to check answers.
Help with the word hyphen /'haifan/
in T-shirt.

= Students check answers in pairs.

Note

There is further specific practice of the
demonstrative adjectives this / that /
these / those on page 8, so there is no
need to focus on them here.

Grammar review

Exercise 1

o Ask students to look at the exercise.
Then ask them how English and
their own language differ in the use
of subject pronouns. If students are
unsure, write these two statements on
the board and circle I:

I'm from Peru.  (Students’own language).

e Emphasize that in English, it is never
correct to use the verb be without a
subject pronoun (or other noun as the
subject).

o Ask What are the subject pronouns in
English? |, you ... and elicit the complete
list (he, she, it, we, they). Write these on
the board.

Read the direction line aloud slowly.
Review contractions by writing

two statements on the board and
underlining the contracted form:
She is Peruvian. She’s Peruvian.

Circulate while students are writing to
check for the use of the apostrophe.

Students check answers in pairs.

Option: Students use the cortracted
form more often, so you may want

to review the full forms before doing
Exercise 2. Write the subject pronouns
on the board and invite volunteers to
add the contracted forms:

m

You're

He’s

She’s

It’s

We're

You're

They're

Then invite different volunteers to
come and write the pronoun and

full forms next to each contraction.
Emphasize that both forms are correct
with pronouns, but explain that

the following exercise practices the
full forms.

Exercise 2

Read the direction line aloud. Then
ask a volunteer to do number 2, to
make sure that the possessive s is not
misunderstood as a contraction.

Circulate while the students are writing
to check that everyone is keeping the
possessive apostrophe in items 2 and 4.

Students check answers in pairs.

Exercise 3

Focus on the example and ask the class
to find other negative forms of be on
the page (in Exercise 2).

Circulate to check that everyone is
using the apostrophe correctly in
contractions.

ALTERNATIVE ANSWERS

1.
3.

‘s not
are not

4. 'snot

Welcome to Teen2Teen
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il

=view possessive adjectives by pointing
w0 yourself and saying My name is (Name).
Point to a boy and say Your name is
(Name). Then point to another boy and

ask the class What's his name? Elicit the full
statement His name’s (Name). Repeat this
with a girl to elicit her. Ask a boy and a girl
to stand up and ask What are their names?,
again eliciting the full statement. Gesture
around the room and ask Where are we?
Accept any correct answers, but elicit in
our classroom or our school.

To revise jts for the following exercise, think
of somewhere local with a name that all
your students will know, e.g., a restaurant,
a park, a beach, hotel. Pretend to think and
say Now, that (Chinese restaurant) (around
the corner from our school). What5s its name?
Elicit a full statement with /ts.

Before doing Exercise 4, refer back to the
examples of the possessive s on page 5
(Selma’s boyfriend and Mary’s sister in
Exercise 2).

Exercise 4

e Focus on the example answers.
Establish that the nickname belongs
to Patricia, so the possessive s is used.
Then ask Why is it "Her” hometown?
(Because Patricia’s a girl / a woman).

o Circulate while the students are writing,
helping as necessary.

e Students check answers in pairs.

Suggestion

Exercises in a question and answer
format provide useful opportunities

for speaking practice and evaluation
when you go over the answers, even if
the written work is done for homework.
Working with the whole class in pairs
("closed pairs”) maximizes the time

for each student to practice speaking.
However, if you are concerned about the
possible noise level, invite two students
in different parts of the class to ask and
answer (‘open pairs”). Exercises 5-7 are all
suitable for this approach. Exercise 5 has
simpler questions, which weaker students
could demonstrate.

Exercise 5

e Write the example question and answer
on the board and invite two volunteers
to read it out as an open pair (see
Suggestion above). Erase No, you're not.
and write Yes. Invite a volunteer to write
the affirmative short answer (Yes, you
are) and emphasize that contractions
aren't used with Yes.

e Students complete the questions and
answers.

e Invite volunteers to read out the
answers as open pairs across the class.

Welcome to Teen2Teen

Possessive adjectives and possessive s

4. Complete the s with a p
1. Patricia® _____ nickname is Pat. _Her
2. We're in English class, but _0Ur

adjective ol
hometown is Syd

3. My mom and dad are from New York, but my mom

5. London is fantastic. 15

4. Mollie, YU __ blouse is too bigl Is it JOUr __ blouse or YOUr __ mom$
tourist attractions are awesome.

r the possessive ’s.
ney, Australia.

teacher is late. It's 9:10 and she isn't here.

parents are from Toronto.
blouse?

F

Verb be: ves/no questions and short answers’

§. Complete the questions and short answers with the correct form of be.

1. A Do we late? 3. A: A1 in your class?
B: No, yourg not . B: Yes, you _are

2. A: 18 he Matt's Dad? 4. A: _Are _they your students?
B: No, heanot . B: No, theyTe not

Verb be: information questions

5. A 18 Amy his sister?
B: Yes,she is

|

6. A: _Are_ you our new teacher?

B Yes | am

6. Read the answers. Complete the questions with question words.

Write full forms, not contractions.

, whenis math class? (lt's at 2:00.)

- _ﬁ_?_iéi‘s__“jeans are t0o expensive? (The white ones.)
wWhatis ___ their family name? (It’s Caldor)
who is Ms. Halter? (She’s the new math teacher)

. How many _ students are in this class? (There are 36,

O N O AW N

Where s the bus stop in this neighborhood? (It's around
Howold _is your brother? (He's three)
. _where are your parents from? (They're from Portugal)

there is/there are

7. Compilete the conversations with the correct form of th
1. A: lsthere  a movie theater in the neighborhood?
B: No, fthere isn% | :
2. A: lsthece  a park near the mall?
B: Yes, theres
3. A: How many good restaurants _are there
B: In Sac Paulo? There are
4, A: Whenis there  a meeting for the new students?
B: Atschool? Theres

a big park right down the street.
in Sac Paulo?
lots and lots!

a meeting today. It's at 5:00.

the corner.)

ere is or there are.

ALTERNATIVE ANSWERS
2. isn't
4, aren't

2. thereis
4. Thereis

Exercise 6

e Read the direction line aloud and elicit
a class list of question words, inviting
volunteers to write them on the board.

* Students complete the questions.

* Invite volunteers to read out the
questions and answers as ‘open pairs”
across the class.

Exercise 7

e Option: R:eview there is / there are and
the question Is there ...?/ Are there ...?7
with classroom objects on your table.

e |nvite two volunteers to read the
example question and answer.

o Students complete the conversations.

e Invite volunteers to read out the
answers as open pairs across the class.

ALTERNATIVE ANSWERS

a Bl &



Prepositions of time, location, and origin

8.c plete each stat
1. My parents are 21 work.

Sarah's birthday's i~ April.
Saturday.

The movie's 00
The concert’s 00

November ‘ist.

I'm 2t school from 7:30 to 3:00.

Where is he? He? |

t with the prepositions in, on, at, or from.

Los Angeles, _in the U.S.
It's 7:00 pm. The _'th family is .21 home.

2.
3.
4,
5. Kyungah is _from___ South Korea, but she's in the US. now.
8.
7
8.

t with the words below

9. Look at the pictures. Complete each

and the correct preposition.
4 o

1. The _narkers the table.
2. The _phone ___is _under  the table _in
3. The MPZ plaver  is ou the bed.

4. The peneil case  is 0

are 00

1{} Look at the pictures. Complete the statements, using expressions of location

and places in the neighborhood.

the _schoot

the backpack.

the kitchen.

1. Josh is _in front of :
2. The _abactaent building is _across the street from the park.

3. The bus sfop is .in front of the mall.

4, The _x:@am‘am is _around ihe corner from the movie theater.

5. The _nouse. is _between the school and the store.

seven

Suggestion

Review the single word prepositions. Write
n, on, at, from, and under on the board

=nd ask students to make statements with
h of them. Demonstrate with some
mples to encourage them to use props,
. putting classroom objects in different
laces. You can also help them to vary their
tements to include time and location

r in, on, and at. For example, with in,

u could prompt by asking When'’s your
hday? What month? or hold up your bag
or a pencil case and ask Wheres my phone?

[sV]

X

5. D

a0

C

%)
RN S

(e

5}

Exercise 8

» Read the direction line aloud slowly.

e For clarity in a large class, you may like
to ask students to read out just the
word they have written as their answer.
Then when everyone has checked their
answer, say Now read the statement,
please so that everyone hears the
preposition in context.

Extra support activity (weaker

classes)

s Ask students to copy a picture from
Exercise 9 with a different object, e.g.,
with the phone on the table. They write
a new statement under each picture.

Exercise 9

s Review the vocabulary by saying Find
the MP3 player. Which picture? (3).

e Read the direction line aloud slowly.
Confirm that everyone understands by
asking for examples of prepositions (in,
on, under) to talk about where things
are. -

o Students complete the statements,
then check answers in pairs.

Extra extension activity (stronger

classes)

o Ask students to draw new pictures
similar to those in Exercise 9 using
different objects. They swap pictures

with a partner and write a statement
describing their partner’s picture.

Suggestion:
To review expressions of location, draw a
simple crossroads on the board.
Sallnaae
—i
Draw a box anywhere on the-diagram
and say This is a school. Invite volunteers
to position other things on the diagram: a
simple house, a box, a circle, an X, etc, and
you can label them. For example:
There's a park across the street from the
school. Draw an X. Then label the park.

Try to review all the expressions and places
in the neighborhood from Exercise 10.

Erase the diagram before students do
Exercise 10 to avoid confusion.

Exercise 10

o Read the direction line aloud slowly.
Point to the two lists of words and ask
Which are the expressions of location?
and elicit one or more example. Point
to the second list and say These are
the places in the neighborhood. Now
complete the statements.

e Circulate while students are working,
checking that they are using and
copying the words correctly.

s [nvite volunteers to read out the
entire sentences for.everyone to
check answers.

Extra practice activity (all classes)
o Asa class, make new sentences using
Exercise 8 as a model. Change any
names, months, days, and dates, but
keep the prepositions the same, e.g.,

My parents are at the mall.
Lee’s birthday’s in July.

Welcome to Teen2Teen
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Exercise 11

s from two different
one in your hand and

ur table. Hold up the one
and say This pencil case is
That pencil case is (Rui)'s. Repeat
pencils, pens, or markers from
rerent students. If time allows,
unteers to borrow of  r items
their classmatesand to._te up
new examples. - :

i
(¥}

Say Let’s do Exercise 11 now. Focus on the
first picture, then pretend to point to
some shoes in a shop window across
the classroom from you and act out the
example expressively.

Draw a simple pair of shoes on the
board and add a price of $$$5. Make

a worried face, point, and start to say

this/ that/ these/ those

}. }_ Look at the pictures. Complete the conversations with this, that, these, or those.
Use Let’s or Let’s not, according to the statements.

ket buy 1h0se _shoes. 2.
They're so cool,

50t buy this  skirt
It's too expensive.

movie. a Lets goto that
restaurant. It's awesome!

8. Lets ot goto this
It’s not very good.

Chinese

can/can’t
12. compiete the g les.

this sentence, pausing to elicit the key
words from the class if possible:
Lets ... not buy those shoes. They're too
... expensive.
e The meaning of Let’s / Let’s not is
hard to demonstrate, so it would be
appropriate to check with the class how
to express it in their own language to Cor yolien ot =l
make sure that everyone remembers, (5).Lan__he draw well? : Yes/he (6) Lt
: (8).Lan___they play the pianc? | Yes, they (9) can
* Use the example to establish that the
students need‘to.read the second should | shouldn’t
statement to decide whether thev need
Lets or Let’s not. They then ook at the 13. ¢ plete the stat ts and conversations with should or shouldn’t.
pictures to see whether to use this, that, 1.1 should buy those pants, They're great for school,
se. or those. 2. We shouldn’t go to the beach today. It's too cold and windy.
3. They should __fisten carefully to the teacher. They 210uldit _talk to their classmates in class.
4. His mom's at'work, and she can't talk on the phone. He _shouldn®  call his mom.
5. A; Should | stay home?  B: No, you shouldnt | The weather's beautiful.
6. A: What should I do first?  B: You 3b0uld  do your homework!

| can’t ride a horse,
We (2)_cant __ swim.
She (3)_can __speak Korean.

| can ride a bicycle.
We (1) tan dance.

She can speak Chinese.

No, | (4) cant .
No, he (7). cadt
No, they (10) cant

A AR EEEEEAEEEEREE E R

"\

* Remember that this structure is
most commonly used in speech as
a spontaneous reaction, so to read
itoutin a flat voice as a grammar
exercise can't help to consolidate the
m2aning. To check answers, ask pairs
of volunteers to come out to the front
to pretend to be shopping or in the
street. One of them pretends to hold
the skirt or point to the movie theater /
restaurant and says the statement with
Lets / Let’s not, and the other says the
second statement from each item.

e Students compare answers in pairs,
checking for the apostrophe in can’. 4

Exercise 13

¢ Think of an expensive make of car that
your students will know. Pretend to think
and say Hmmm ... a new (Ferrari). It’s
50dollars. Should | buy jt? Elicit Yes, you
should! (and possibly also it’s very cheap).

invite students to share other things * Read the direction line aloud. Explain

they can do, e.g. / can speak English. | that students need to read the
can ski. sentences carefully to decide whether

to use should or shouldn't.
e Students compare answers in pairs.

Exercise 12

e Toreview can/ can't ask individual
students: Can you sing? speak Spanish?
play drums? Elicit short answers. Then

¢ Read the direction line aloud slowly.
Now encourage the class that this is
an easy task that they can complete
very quickly. Say the verbs for can and
can'tin the students’own language.
Then say But English is easy! Its ‘can”
in the affirmative and ‘can’t” in the
negative. OK? Two minutes! Complete the
grammar examples. (Setting the time
limit encourages the students to stay
focused on the task.)

Welcome to Teen2Teen
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hil Campbell here,
We should be friends!

Hil P'm Julie Duclos.

Hello! I'm Adam Luca

Welcome to Teen2Teen
Friends! I'm Gan i

~ I'm Maya lvanova.

Nice to meet'yu!

_ I'm Ana Costa.

" 'm Sandra Pacheco.
Can you speak English?

Teen2Teen Friends

Cross-
The internet

Geography

Foreign language

Aim
Reintroduce the Teen2Teen characters

z2nd meet new ones, in the context of
international communication in English

Warm-up

For classes who used Teen2Teen One:

e With everyone’s book closed, ask Which
TeenZ2Teen Friends can you remember?
Where are they from? Write names and
places on the board.

s Afterward, let students scan page 9. Ask
Who's new? (Phil, Maya, Emi) and Who
isn’t here? (Bruno, Su, Hana).

If youre new to the series, but your

students used Teen2Teen One last year:

Hil I'm new, tool

e Open your book to page 9 and ask the
class to explain, in their own language,
what Teen2Teen Friends is (a fictional
social networking website). Then point to
all the characters and ask Who's new?

For classes new to the series:

e Look at page 9 and explain that
Teen2Teen Friends is a social networking
site, like Facebook, where teenagers
from around the world can chat online
and make new friends.

o Explain that the photos show nine
characters whom the students will
meet in TeenZTeen. Explain that the
white dots show where they live. Ask
students who lives nearest them.

e Point out that these characters have
different first languages. Use the speech
balloons to show that they are all
using English to communicate with
each other. Stress the value of learning
languages, in particular English, to be
able to communicate with people all
around the world.

e Focus on the green bar at the bottom.
Establish that the students will meet
the characters regularly in the book.
Explain that the Teen2Teen Friends
Magazine is at the back of the Student
Book (pages 100-103). Each page is a
text written by the Teen2Teen characters
to be read after each of the three units.

Using the map @

e Ask students to look at the map. Refer
to the different colors of the dots and
ask students which continents they can
name in English (they learned North
America, South America, Europe, and Asia
on page 96 of Teen2Teen One).

» Help them with pronunciation,
particularly the /8/ sound in North and
South, the diphthong in Asia /'e139/,
and the initial sound and stress on the
first syllable of Europe /'yursp/.

Suggestion

Whenever you see the CD symbol

you can either play the CD or read the
audioscript aloud from the Student Book
page or from the audioscript section on
pages 105-107 of this book. The Teaching
Notes always give a page reference for
the audioscript.

Where possible, it is best to use the CD
so that the students get used to hearing
different people speaking English and
different accents, :

Meeting the characters 1-02
s Ask the class to look, listen, and follow

the speech balloons across and down.

e Play the CD or read the speech balloons
aloud while students follow.

e Ask students to try and name, or guess,
the countries where the characters are
from (just the new ones if the class used
Teen2Teen One). They can use English
country names where possible, but
their own language, if necessary. They
will learn about the new characters in
Unit 3 (see page 22).

Julie Duclos, Canada

Phil Campbell, the UK.

GanYu, China

Adam Lucas, the U.S.

Daniel Campos, Mexico

Maya Ivanova, Russia

Sandra Pacheco, Colombia

Ana Costa, Brazil

Emi Sato, Japan 1

Welcome to Teen2Teen 9



Unit 1

The present continuous: affirmative and
negative statements :

The present participle: spelling rules

g\% Topic Snapshot

2 ;
Lo 1, Read and listen to the phone conversation. |

Family and other relationships

Ask if someone is ‘busy; Offer to call
back later (]

Personal and family relationships

Unit contents
For classes new to the series:

. Explain that each unit in the Student
Book begins with a list of contents at
the top of the page. Focus on the list
with the students, discuss briefly what
each item means, and explain that they
will check their progress in a Review
after every three units.

For classes who used Teen2Teen One:

m wearing the new volleyball team

e Discuss the contents of the unit from Wi VoL sholid come owi ‘
the bar at the top of the Student Book -
page. Remind them that they will check 2. Match the two parts of each statement, according to the Topic Snapshot.
their progress in the Review: Units 1-3. - J

a. buying new gym shoes now.
t o b. shopping with her cousin, Sara. ‘

Topic Sna pShOt 2* i ¢. calling his teammate on the phone. J

3' Sa 2 !‘S F d. speaking to her teammate on the phone.
. Dara s ...

Aim e. not talking on the phone. 4

Explore the topic of the unit with I en o

examples of the unit grammar, vocabulary, )d

and social language in context.

El

For teachers new to the series: w

Although examples of the unit grammar, ¢ :

vocabulary, or social language are Exercise 1 1.03 sure that everyone understands €

fnclu.ded in the Topic Snapshots,‘ the e Focus on picture 1. Ask What's this sport? according to. 3

idea is to focus on comprehension, not (volleyball) and Where are the girls? (at the e Students compare answers in pairs.

presentation. New language is then mall / in a store). Then ask them to read <

studied later in the unit. and listen to find out why Jake is calling.

Warm-up e Play the CD or read the conversation <

aloud while the students follow.

To establish the context of taking a phone - F : g

call while you're busy doing something e Establish with the class that Jake is

then pretend to answer the phone. Let the l:alhn?hw.lth the nenvvsghst th;yrnovv d

students imagine that your friend is part of AVCR vl e BT ; .

the conversation, e.g.

: L g > Usage

Oh, hi, Selma ... Where am 17 I'm at school. g = d 4

But where are you? ... You're at the mall? No, The word in is often used as an h

I can't come now! I'm a teacher! I'm teaching abbreviation of-m srock,‘meanmg that @

right now. See you on Saturday. Bye! a store has received their supply of

a pr t and you can now buy it.

Ask the class Where's (Selma)? (at the WFI?\ Od?\‘/fom say e unifoims o : '

M e T B o in? ige’s chcickii/\S that the volleyball

(because you're a teacher). Ask if anyone has ur'wgforms et novx?availab!e .

a story about taking a phone call. :

Exercise 2 .

e Hold up your book, read out the
direction line, and trace the blue
example line with your finger. Make

10 Unit1



3.

' iy
plete each

video games.

home.
to music.

1t with the present continuous. Write an affirmative

or negative form of be. Use contractions.

1. Gail &

2. My brothers _2ren’  playing video games now. They're doing their homework.

3.1m
4. We 1o
5. My mom and dad _aren’t

6. Mr. York is usually our teacher, but Ms. Magid 5

4. Complete the conversations, Write the present continuous forms of the verbs.

Use contractions.

: I'm at the beach
not. _{'m doing with my friends.
do) my homework. we're playing

T e - -

e

{we /play) volleyball.

Hi, Jo. Where are you?

wearing the new soccer uniform. It's very nice!

calling my grandma right now. It's her birthday!
staying home today. It’s too cold and windy outside.
watching TV in the living room. They're in the kitchen.

-

‘ Yes, she is. wesome

(she / cook]) right
now. You're late!

Is Mom at home? }

Contractions with be + not
am not = 'm not

is not = s not OR isn't

are not = re net OR

&

teaching our class right now.

So, how's Paris?

Awesomel

(1/visit) the Eiffel
Tower right now!

eleven

b e

ST Y w0 . o e gge | e g wpe | e e

Grammar

Aim

Practice the present continuous:
affirmative and negative statements

Grammar support
Interactive Grammar Presentation

Note

This lesson introduces the basic structure,

Students will study the rules for the
formation of the present participle in the
next lesson.

Exercise 1

®

Focus on the photo. Ask, in the
students’ own language, what the
people are doing. Accept the correct
answer by saying in English, Yes, they're
watching TV right now.

Look at the affirmative grammar

chart with the class and compare the
structure with their own language.

Focus on the negative chart and stress
that these are the negative forms of be
that the students already know.

Make sure that everyone understands
by inviting volunteers to make new
sentences, combining different subject
pronouns and forms of be with different
present participles, e.g.,

He is watching TV.

I am not listening to music.

Then focus on the contractions in the
Reminder box. You can write one of two
affirmative and negative examples of
contractions on the board, e.g,

I'm doing my homework.

She’s visiting her cousin.

He’s not / He isn't listening to music.
They're not/ They aren’t watching TV.
Focus on the Language tip to point out
to students when they can't use the
contracted forms e and e not. Explain
that are isn't stressed in natural speech,
5o a statement such as My friends are
watching TV may sound as if there is a
contraction, but it is never wiitten as

a contraction.

Exercise 2 1:04

Play the CD or read the grammar
examples aloud for students to repeat.

AUDIOSCRIPT 1-04

| am doing my homework.

I am not playing video games.
She is visiting her cousin.

He is not staying home.

We are watching TV.

They are not listening to music.

" Exercise 3

Read the direction line aloud. Ask the
students which contraction they must
not use and when. Accept the answer
in their own language, but confirm

by saying Yes, that’s right. Use ‘are” with
names or nouns. Don't use the contracted
form “re

Use the example to demonstrate that
students need to read both sentences -
to see whether they need an affirmative
or negative verb.

Remind them to look out for plural
names and nouns to make sure that
they use the correct form.

Students can check answers in pairs.

Exercise 4

Read the direction line aloud and

point to the cue (/ / do) in parentheses.
Explain that students will use the
subject (/) to write the present
continuous form of the verb (be).

You can do number 2 as a class to make
sure students understand how to work
with the cues.

Go over the answers as a class. Then
students can exchange books to check
for the use of the apostrophe.

Option: Students ask and answer in
pairs to practice speaking and listening.

Further support
Extra Practice (D-ROM

Unit 1
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Grammar

Aim

Practice the present participle: spelling rules

Grammar support
Interactive Grammar Presentation

Exercise 1

Before students open their books, write
on the board I'm watching TV. Circle the
-ing. Explain that the present participle
always ends in -ing.

Have students open their books. Focus
on the chart. Demonstrate each rule
by copying the first example onto the
board as you explain it. Model the
participles for the students to repeat.

Invite volunteers to come out and write
the second exampile for each rule in
the chart on the board. For example,
under your example of write > writing,
write the word dance and then invite

a volunteer to cross out the e and

add dancing next to it. This will help
students to understand the changes far
more than just listening and reading.

As you use the terms vowel and
consonant, check that students
recognize these words as cognates.
Focus on the Consonants box first and
then ask students to list the vowels in
English. Review the alphabet by going
around the class each saying a letter.
Focus on the list of other present
participles. Point out that these have no
spelling changes.

Exercise 2

Read the direction line aloud. Focus
on the example. Ask why the present
participle of listen is listening (because
the base form ends in a vowel and
aconsonant).

Write practice on the board. Invite a
volunteer to come up to cross out the
-e and to write practicing next to it.
Say Look at the rules in your book. Write
the present participles.

Write the base forms on the board
while the students are working.

Invite volunteers to write the answers
on the board next to each base form.
Have students check their work.

Exercise 3

Write Singing a song in the students’
own language on the board. Ask

Is this a complete statement? (No).
Establish that a form of to be is missing
and emphasize that the full present
continuous form requires the verb be.

Read the direction line aloud. Point out
that students need to write the correct
form of be and the present participle.
Remind them to apply the spelling
rules.

12 Unit1

Grammar The present participle: spelling rules u

1. Study the grammar.

To form the present participle, add -ing to the base form of the verb.

W (EsenEpartcRe

writd - writing ~ dancg’ - dan,

If the base form ends in one vowel and one consonant,
double the consonant and add -i
swim - swimming  shop - shopy

cooking

going y
reading d

bedfgh -
klm n?) q}r If the consonant is w, x, or y, don’t double the consonant. Just add -ing. teaching
stvwxyz draw - draw play - playing wearing

A

2. Write the present participle of each base form.

. 1. listen listening 5. sing _singing 9.go _goin
2, practice _practicing 6. draw _drawing 10, cook _co0KINg %
3. dance _dancing 7. ride _tiding 11. look _looking
4. swim _swimmin 8. play _playing 12. stop _siopping
3, Complete each stat nt with the present continuous. Use contractions.

1. It's cold and windy today, so _I'm wearin
'm not wearing (t/not/wear) shorts.

2. My dad isn't at work today. ,&{ﬁfﬁ_&ﬁ!}@wm (he/stay) home, and
be's waiching (he/watch) TV.
3. Look! MM@..W (Carla/ dance) right now. What a good dancer!
4. I'm shopping {1/ shop) for clothes at the mall.
5. _Mariy's going {Marty/go) to the park right now. _He's riding (He/ride) his bike.

/ Listen to the conversations. Circle the correct verb form.

. He's doing /his homework. He’s/ not watching TV.

. She'salling)/ not calling her friend. She’s playing /video games.

. He's(@istting)/ not visiting his grandma. She‘sl not swimming at the beach.
. He's wearing /his new T-shirt. His mom's(@writing)/ not writing an e-mail

(I/wear) a warm jacket.

rPWN =

e Students can work in pairs, checking ‘
therules before they write.

e Again invite volunteers to write the
completed verb forms on the board for 4
everyone to check answers.

Exercise 4 1-05
e Read the direction line aloud. Tell

students that they will hear the .
conversations twice. They could use a g
pencil to circle the first time and then -
check their answers the second time. i

e Play the CD or read the audioscript aloud.

e Students listen again, check, and go
over the circles in pen.

AUDIOSCRIPT 1:05 PAGE 105

Further support
Extra Practice (D-ROM

A & A &
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's brother is Tim.
er's brother is Sam.

Vocabulary Family and other relationships

1. Look at the pictures. Read and listen.

e b ., - _—— W W W
q > =

my Aunt Wendy's
ter. Nate is my
Hendy's son.

nd Nate are my

The kids next door
Seth and Carla.
They're my neighbors.

8. a neighbor

Listen and repeat.

Write the activity and the relationship.

1. She ‘s playing s0ccer  with her zammaies

2. anaunt

3. a child / two children
4. ason /a daughter

5. a cousin

7. ateammate

Listen to the conversations.

2. He s watching TV with his _neighbor

3. She 3 visiting

her _aunt znd uncle

4. He ' listening

___ to music with his _£ousia

Write two statements about people in your family or about other relationships.
Unele David is my father’s brother, Jacob is my cousin

My father's sister is Jane.
My mother’s sister is
Wendy. They're my aunts.

Lacey and Sue are
on my team, They're
my teamrmates.

= a mother/a father (parents)

+ a grandmother/a grandfather
{grandparents)

= a sister/a brother

= a friend

« a boyfriend/a girifriend

« a classmate

thirteen

e

Vocabulary

Aim

tice words for family and other

relationships

Exercise 1 1:06

Draw a simple family tree on the board
h yourself (and any siblings) at the
bottom, your parents and any-aunts
and uncles at the top, and any cousins
at the bottom, on the same level as you.
Use the family words that the students
already know and preview aunt,

uncle, and cousin, only clarifying in the
students’own language, if necessary.
Make sure that students understand
that the speech balloons refer to the
girl at the bottom of the first two family
trees talking about her family.

Read each speech balloon with the
class and check comprehension.

Play the CD or read the numbered
~ords aloud while students follow.

Being sensitive to any family issues,
choose a boy and ask Are you your
parents’ son or daughter? (son). Repeat
with a girl to elicit daughter.

Ask Who's on a sports team? Are your
teammates in this class?

Explain that a neighbor might be in the
same apartment block or nearby, not
necessarily next door. Ask does anyone
here have a neighbor in the class.

Focus on the And don't forget ... box,
which reviews vocabulary that they
already know on the same topic. Ask
students if they remember a shorter
version of some of the words in the first
box to elicit mom, dad, grandma, and
grandpa.

Usage

The husband of an aunt is also addressed
as Uncle (Narme). The wife of an uncle

is also addressed as Aunt (Name). The
definite article the is never used:

He’s the my uncle Charlie.

it’s the aunt Sue’s birthday.

Exercise 2 107 4

®

®

Play the CD or read the numbered
words aloud for students to repeat.

Focus on these sounds in particular;
the same /»/ vowel sound in uncle, son,
and cousin

the short /z/ sound in aunt

the long /5/ sound in daughter, and the
silent gh in this word and neighbor

the long vowel and diphthong in
teammate /'timmeit/.

Check pronunciation by inviting
individual students to say the words.

'Exercise 3 1.08

Hold up your book. Read the direction
line aloud slowly and point to the
example answers as you say activity
and relationship.

Tell the students that they will hear the
conversations twice and ask them not
to write anything the first time.

Play the first conversation on the CD
or read the audioscript aloud while
students listen.

Point out that, in the conversation, they
hear Teri say I'm playing soccer. In the
exercise, the statement starts with She,
so the answer is in the third person
singular: She’s playing soccer.

Continue playing the CD or reading
aloud while students listen.

Students listen again. Pause after each
conversation for students to write.

AUDIOSCRIPT 1-08 PAGE 105
ALTERNATIVE ANSWERS

2. is watching

3.

is visiting

4. is listening

About you!

°

Read the direction line aloud.
Encourage students to use words from
the And don't forget ... box.

Students’ own answers

Further support
Extra Practice CD-ROM

Unit 1
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Reading
Aim
Develop reading skills: a personal blog

Warm-up

Ask the students if their use of the Internet
has changed in the last year. For example,
have they joined networking sites such

as Facebook or started playing online
games? Do they access the Internet more
from their phone? Ask if anyone writes, or
follows, a blog.

Exercise 1 109

e Ask students to read and listen to
today's event in Led’s blog.

e Play the CD or read the blog aloud
while students follow.

It's Leo's grandma’s (sixtieth) birthday.

Usage

See yal is commonly used by teens

in very informal writing. It represents
the spoken pronunciation of See
you, which is short for Il see you later.
Here, see doesn’t necessarily mean
that the people will actually see each
other in the future; just that they will
communicate again.

Exercise 2

e Read the direction line aloud and check
the meaning of true and false.

e Students can check answers in pairs.

Exercise 3

¢ Read the direction line aloud. Say Leo’s
grandmother is playing the piano. That's
false. Invite a volunteer to read the
corrected example.

e Students correct the false statements.
e They exchange books to check answers.

ALTERNATIVE ANSWER

5. Alison’s calling ...

Exercise 4

° Use the example to explain the activity
and then do number 2 as a class,
writing the answer on the board to
focus on the apostrophe.

e Students read the statements and write
possessive phrases (and Leo).
Option: Apply critical thinking
Through tasks on the Reading, Cross-
curricular, and Magazine pages, Teen2Teen
offers opportunities for you to introduce
your students to a range of skills /
strategies. These are listed in the Learning
Objectives on pages 2-3 of the Student
Book and, if you wish to focus on them,
you can use the optional procedure given
in the teaching notes.

Unit 1

oA leosbilog.net

sing When beop

Reading A personalblog

I

%mﬁf} 1. Read Leo’s blog. What is the event today? . J

;o0dl = od singer, but my dad really shouldn’t
& are listeningl) My uncles, Dave and Peter, are waiching the

socoer game on TV, Dad's listening to Mr. Clark, but he's watching the game, too.
My mom and my aunts ars talking in the kitchen. And my cousins are here, but
they're playing video games in my brother’s room. My big sister, Alison, should be
with our cousins, or with Grandma, but she's calling her boyfriend in her room, a5
usual. Well, | should go now and be with my grandma, foo.

See yal

2. Read the statements. Circle T (true) or F (false).

4. Leo's grandmother is playing the piano.

2. Led’s uncles are playing soccer.

3. There are five people in the living room.

4. Leo's cousins are playing video games.

5. Alison is calling her classmate.

6. Leo's neighbor can sing and play the piano.

TI®
T/®
®/F
@/ F
iG]
@/F

A

34 Correct the false statements in Exercise 2.
a. L 1e0's neighbor is plaving the piano.

b. 2 _Leo's uncles are watching the soccer game on TV,

c. 5. Alison is calling her boyfriend.

4., Read the information. Who are they?
1. She's with Leo’s aunts. She isn't watching TV. _Le0’s mom

3. He's with Grandma. He's listening, but he’s watching TV, too. 120’8 dad

4. She's with the neighbor. She isn't watching TV or playing the piano, _L£¢'s drandma
5. They're not singing. They're watching TV. 120’ uncles

6. He's not at Leo’s house. He's on the phone, Alison's boylriend

€

To reinforce the strategy of applying
critical thinking, prepare students before
they do the activity. Ask Who is with Leo’s
aunts? (his mother). Ask Is she watching TV?
If students aren't sure, ask Who is watching
TV? (Leo’s uncles). Then repeat the previous
question to elicit No, she isn't. Make sure
students understand that they have to
read and think about the information
carefully in order to complete the activity.

Suggestion

Ideally, parents who allow their children

to post online in any form will have
explained the associated dangers more
explicitly tham you may feel is relevant for
the language classroom. However, it is
important that you support the general
message. To avoid more difficult issues, use
the example of giving out the date, time,
and exact address of a party - a very bad
idea because too many people, whom you
don't know, may arrive.

Stress to students that they should never
put their phone number, address, e-mail

|
]
2. She’s not in the living room or the kitchen. She's not playing video games, _L£0' sister, Alison J

address, or details about their daily routine

in a public place on the Internet, and that <

they should never agree to meet anyone

whom they don't know. 3
<
<

e a8 a6 &

=
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chatias

. Listen and repeat.

. Actually, | am,

with my

| Create a NEW conversation.
the relationship, and th

ime to call back.

Activities

S ————————

G

I'm

Q Oh, I'm sorry. Can | call you back later? s

G sure. How about

i s

Talk to you then

& Bye bye. 147

#. Read your new conversation with your partner.
Then read the conversation in your partner’s book.

fifteen

Teen2Teen

Aim

“ractice social language for asking if

ieone is busy and offering to call
ck later

Warm-up

For classes new to the series:

Write Teen2Teen on the board. Ask
students where they have seen this
(the title of the book, on page 9, and at
the top of this page). Explain that this
page in each unit is an opportunity

for students to use English in a social
context, speaking teen “to” teen.

For classes who used Teen2Teen One:
Ask the class to explain what they do on
these pages (they hear a conversation,
repeat it, and then prepare their own
version using different words). If you
didn't teach the class last year, ask
students if they enjoyed acting out
Their conversations.

Exercise 1 1-10-11

e Talk about the photos, eliciting words
or phrases from the class, e.g., Look
at the girl in the white sweater. Shes . ..
(talking on the phone). The girl in the
Jjeans ... (is playing video games). Look at
the boy. He's ... (talking) to the girl in the
white sweater.

o Ask the students what they think was
happening when the girl’s phone rang.
Tell them to read and listen to check.

e Play the CD or read the conversation
aloud while students follow.

o Confirm that the girl was playing video
games with her-cousin.

o Explain that Sure is an informal way of
saying Yes.

e Play the CD or read the Ways to express
a later time for students to repeat.

Exercise 2 1-12

e Play the CD or read the conversation
aloud line by line for students to repeat.
Practice each line first with the whole

class and then ask individual students
to repeat. Check for the /1/ sound in
busy /'bizi/ and encourage them to
pretend to be on the phone.

Exercise 3

L

Hold up your book and point to
Exercise 3. Say This is your new
conversation. Draw a big X over
Exercise 1 and say You shouldn’t copy
Exercise 1.

Establish that they need two different
names for the first three gaps, of which
the second name is repeated.

Invite volunteers to identify the
activities in the pictures using I'm
watching TV / playing basketball /
playing the guitar / cooking / dancing.
Ask a volunteer to summarize for the
class in the students’own language

in what ways their new conversation
will be different (the names, activities,
family / relationship words, and the time
to call back).

Students then complete the gaps.
Circulate to help as necessary.

Chat

Students work with a partner to
practice reading the new conversations
that they have each written.

Option: If practical in your teaching
situation, invite volunteers to act

out their conversation for the class.
Encourage students to listen by asking
them to note the activity, relationship,
and time that each pair mentions. Keep
a record of who performs and try to
give everyone a turn during the year.

Extension
Writing page 90

Further support

Extra Practice (D-ROM
Workbook pages W2-W4
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTests Aand B

Video: Teen Snapshot
Grammar Bank

Unit1
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Unit2

The present continuous: yes / no,
questions and short ahswers

Topic Snapshot

= @)} 1. Read and listen to the conversation.
Activities at home “ s =

Talk about what you're doing

Daily routines

Household chores

Unit contents

Discuss the contents of the unit from the Brad: Really? What time is , : , ry for English class.
bar at the top of the Student Book page. : :
Remind the students that they will check
their progress in the Review: Unjts 1-3.

Topic Snapshot
Aim
Explore the topic of the unit with

examples of the unit grammar, vocabulary,
and social language in context

Warm-up

Ask the students if they listen to music
when they do their homework. Explain

2. Complete each statement, according to the Topic Snapshot. Circle « or b.

A Jr =y oy - e e S e 4 o &

1. The boys are .., @)athome. b, atschool.
the meaning of multi-tasking (doing two 2. ... listening to music. a. Brad is Both boys are
things at once), and ask the students 3. Brad anid Matt ... doing their homework.  a. aren't are
to think of other examples (listening to 4. .., is doing math homework. Matt b. Brad
music, downloading from the Internet, 5. ... is reading a story for English class. a. Matt (®) Brad
or watching TV are probably the most =
common activities that students do i
alongside something else, because they v
are not active tasks). Discuss whether
students think they concentrate better
with music, and whether it depends e Check that students understand the Exercise 2
on the type of music or the type of meaning of tomorrow by saying In the e Read the direction line aloud and then
homework that they are doing. conversation, it's Sunday. Tomorrow's point to the example. Say The boys are
a school day. What day is tomorrow? at home. The circle is on a.
Exercise 1 1-13 (Monfjay), If students are unsure, ‘ Pl Dl et
e Discuss what the students think is practice today and tomorrow referring the meaning of both (Brad and Mat).
happening in the pictures. Ask Are to the real day of the week.

Then say Now read and circle a or b.

Usage ¢ To practice full statements in the
present continuous, ask volunteers to

the two boys classmates, teammates,
neighbors, or brothers? Who's this man?

A& b A PE:

e Students know the word Jate, so you
could ask them to guess the meaning
of Its getting late.

Ask them to read, listen, and check Really?is often used as a question on its e el e S e o
their predictions. own. Depending on the intonation used, cHeer Rt 4
o Play the CD or read the conversation it can express a range of emotions in ' ‘
aloud while students follow. response to what the first speaker said: L
e Check students’ predictions by saying doubt, surEmse, sadness, delight, etc.
So, the two boys are ... (brothers) and the Kids is the most cormmon informal word E
man is their (father / dad). for childrery. ‘
» Focus on picture 1 and point out that Just(in I'm just reading a story and I'm just <
the boys'father says Hi. Then focus on downloading) means only. It minimizes
picture 3 and ask the students why the action expressed. In other words, 1
he says Hello! to Matt (because Matt's you can easily listen to music when the
listening to music and he can't hear him). homework is just or only to read a story. 9

16 Unit2



Vocabulary Activities at home

w 1. Look at the photos. Read and listen.

m =28ing breakfast.

=K% on the phone 2. play with my ...

I'm eating lunch.

5. eat breakfast 6. eat lunch

Listen and repeat.

3. help my mom / dad

Listen to the conversations.

I'm babysitting
my little brother. |

4. babysit my little
brother / sister

« do my homework
» listen to music
* play video games
< read
» watch TV

7. eat dinner

seventeen

Vocabulary
Aim
Practice activities at home

Exercise 1 1-14

s Establish that the activities in the
pictures are all happening right now,
like Brad and Matt in the Topic Snapshot
on page 16.

* Play the CD or read the speech balloons
aloud while students follow.

e Check comprehension of each word or
phrase. Make sure students understand
that babysit means looking after babies
and young children while their parents
are out for a few hours.

o Say Look at picture 5. What’s the time?
(It’s eight twenty). In the morning or the
evening? (In the morning). She’s eating
breakfast at eight twenty in the morning.
What’s “breakfast”? Repeat a similar
procedure with pictures 6 and 7. Point
out to the class that eat is a verb and

that breakfast, lunch, and dinner are
nouns,

o ook at the And don’t forget ... box
and elicit examples for each item,
referring back to page 16 for support, if
necessary, e.g., I'm doing my homework.
Brad and Matt are listening to music.
We're playing video games. I'm reading a
story, We're watching TV.

Suggestion

You can check that students understand
that the verbs in the phrases under the
pictures are in the base form and that they
are not.a complete sentence. Translate
each phrase using a base form in the
students’own language to point this out.

You can remind the students of other
forms they know which they can combine
with the base form, e.g.,

| can play with my dog.

| should babysit my little brother.

Exercise 2 1:15
o Play the CD or read the speech balloons
aloud for students to repeat.

e Make sure that students pronounce the
contracted ‘m in each statement clearly.
As itis difficult to hear, omitting itis a
common mistake in both speaking and
writing.

e Check pronunciation by inviting
individuals to say the statements.

Exercise 3 116

e Read the direction line aloud and draw
a check mark on the board.

o Tell the students that they will hear the
conversations twice, so they can use a
pencil to check the first time.

e Play the CD or read the audioscript
aloud while students listen and check
the activities in pencil.

o Students listen again. This time they go
over the check marks in pen.

s Ifyou feel the class is ready, invite
volunteers to give their answers by
making full statements about each
picture. Demonstrate by doing the
example for the class. Say Number 1
They're eating dinner. Prompt them
with the subject pronoun if they can't
remember who is doing the action (2
They, 3 She, 4 He, 5 She), ensuring that
they then use the contracted form of be
in their answer.

AUDIOSCRIPT 1-16 PAGE 105

Extra practice activity (all classes)

e Write these prompts on the board from
the Chat conversation on page 15:
‘Are you busy?
Actyally, lam. ...
Oh, I'm sorry. Can | call you back later?
Sure. How about ...7

e Ask a volunteer to choose an activity
from Exercise 1. Pretend to call him /
her and act out a short phone call.

e Repeat with "open pairs”across the class
or with students in “‘closed pairs”.

Further support
Extra Practice (D-ROM

Unit 2
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Grammar

Aim

Practice the present continuous: yes / no
questions and short answers

Grammar support
Interactive Grammar Presentation

Exercise 1

e Ask the class to look back at picture 1
on page 16. Ask What’s Dad's question?
(Are you kids doing your homework?). Tell
students that that they are going to
study how to create Yes/No questions
in the present continuous.

e Write on the board He is reading. Check
comprehension with the class and ask
Is it a question? (No). Have the students
study the grammar chart. Ask Can
you work out how to turn the sentence
into a question? Tell students to raise
their hands when they think they
know. Wait until most or all hands are
raised before inviting a volunteer to
explain (the he and is switch positions).
Invite the student to come up and
write the question on the board (/s
he reading?). Encourage students that
noticing patterns is very useful in
language learning.

e ook at each guestion in the chart to
confirm that the form of be goes in
front of the subject pronoun. Use the
example of the cat to highlight that the

same is true when the subject is a noun.

e Focus on the short answers and point
out that students just include the form
of the verb be; the present participle is
not used. Write on the board:

Is it a book? Yes, itis. / No, it's not. / No,
itisn'.

Is she watching TV? Yes, she is. / No, she's
not./ No, she isn't.

e Emphasize that contracted forms can
be used in the negative, but focus on
the Language tip to stress that, as with
the verb be, the contraction is not used
in affirmative short answers.

Exercise 2 1417

e Play the CD or read the grammar
examples aloud for students to repeat.

e Make sure that the short answers
are each clearly three syllables and
that students aren't trying to use
contractions in the affirmative.

Are you talking on the phone with Jo?
Yes,lam. No, I'm not.

Is he playing video games?

Yes, heis. No, he'snot. No, heisn't.

Is she watching TV?

Yes, sheis. No,she’snot. No, sheisn't.
Is the cat playing with the dog?

Yes, itis. No,it'snot. No,itisn't.

18 Unit2

am)) 3.

8. Is Danny helping his little brother? Yes, he is)/ No, he's not.

"@. Write questions and answers, using the present continuous.

1. James/do homework?
No, he/help his mom.

Is James doing homework?

Listen to the conversations. Circle the correct answer,

1. Is Evan doing the geography homework?  Yes, hes. !
2. Is Molly babysitting her little sister? (Yes, she i5)/ No, she’s not.
/ No, he's not.

3. Is Mike helping his dad?
4. Are Marcia and lohnny reading?

@5 Grammar The present continuous: yes [ no questions and short answers
(]
y 1. Study the grammar.

No, I'm not.
Yes, he is. No, he’s not.  OR No, he isn't.
Yes, sheis.  No, she’snot. OR No, she isn't.
Yes, it is. No, it's not»  OR No, itisn't.
Yes, we are. No, were not. OR No, we aren’t.
Yes, they are. No, they're not. OR No, they aren’t.

Yes, they are. l@, they're not,

No, hie’s hielping his mom.

- 2. the girls/ play with their cat and dog?
No, they/ eat lunch now.
Are the girls plaving with their cat and dog?

No, they've eating lunch now

3. you/talk on the phone?
Yes, and |/listen to music, too.
Are you falking on the phone?

Yes, and U'm listening 1o music, 100

4. Mom and Dad/watch TV in the living room?
Actually, Mom /help Adam with his homework, and Dad/shop.
Are Mom and Dad waiching TV in the Yiving room?
Actually, Morn is helping Adam with is homework, and Dad is shoppina.

eighteen

Are you eating lunch now?

Yes, we are. No,werenot. No,
we aren't.

Are they downloading a song?

Yes, they are.  No, they're not. No,
they aren't.

Exercise 3 118

e Read the direction line aloud. Tell
the students that they will hear the
conversations twice. They can use a
pencil to circle the first time and then
check their answers the second time.

e Play the CD or read the audioscript
aloud while students circle in pencil.

e Students listen again and go over the
circles in pen.

AUDIOSCRIPT 1+18 PAGE 105

Exercise 4

e Read the direction line aloud. Focus on
the example to show how to change
the prompts to make questions and
answers with new information.

Suggestion

If students ask, explain that a short answer
(as in the grammar chart), with a sentence
would also be correct: No, he isn't. He's
helping his mom.

B £ 8 5 68 &2 & & 2 % A 6 & W
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e After class feedback, ask students i
to exchange books to check for the 5
correct spelling and punctuation. -
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3. Look at the pictures. Complete each yes/no question and short answer,
according to the picture. Use contractions when possible.

@ in the kitchen

1A 16 Max helping  (help) his dad?
B: \lo Jhesnot .

2. Al his dad _mulfi-fasking  (multi-task)?
B:Yes ,hels - .

3. Al the cat_%\‘___mg_________ (eat) at the table?
B No ,g’snot . It’seating under the table.

@ in the living room z

4. A ls Mom _ialking {talk) on the phone on the sofa in the living room?
B: 3’& Yes , she is .

5.Ale  sheplaying  (play) with the dog, too?

B No ,she s 0ot . She s waiching (watch) TV.

6. A: And what about the dog? 18 it waiching (watch) TV, too?
B:No, it’anot . it's playing (play) with the little girl.

& in Maggie’s bedroom

7. A: 18 Maggie babysitting (babysit) her little sister?

B: No L she snot .

g8 Al - she Qiag ng (play) video games and uadmg {read)?
B: Yes , she is

V3
0
£

Write a yes/no question in the present continuous for your partner.
Then change books and answer the question in your partner’s book.
Write a short answer.

Your question Your partner’'s answer
is your mother working right now? Yes, shelbs.
nineteen
Suggestion they aren't.)

Is the little girl doing homework? (No,
she’s not.)

Is Mom listening to music? (No, she’s not.)
Is Maggie mutti-tasking? (Yes, sheis.)

The pictures and conversations in this
exercise recycle the names of rooms and
furniture, as well as the prepositions of
location at, in, on, and under. You may wish

Are Max and his dad talking? (No,

r""'ﬂdl!»-ouuuuuuvvu

10 ask students to name other things that Is she eating? (No, she’s not.)
they can see in the pictures, e.g, table, ) o After the oral practice together, read
chair, TV, sofa, bed. the direction line aloud and focus on
the example. Write No, he’s not. on the
Exercise 5 . board and ask a volunteer to come and
= Establish that the pictures show write the other form of the contraction
different people from the same family (No, he isn't). Remind the class that both
in different rooms of their house and forms are correct. :
that they are all doing different things. e Then ask Can you use a contraction with
» Ask the questions below to encourage “Yes"? (No, you can't). Confirm by writing
students to look at the pictures to Yes, he is. on the board.
form the short answers. Note that the e Before they begin writing, look at
questions are grouped in order of the number 3 with the class to point out
three pictures, but with stronger classes that sometimes they need to complete
you could ask questions at random an additional sentence with correct
about any of the situations: information.
Is Max doing his homework? (Yes, he is.) e Circulate while the students are writing.
Is Dad watching TV? (No, he’s not.) Help as necessary and also check

for the use of the apostrophe in the
contracted forms.

o To go over the answers, invite
volunteers to read out the questions
and answers in “open pairs" When you
check number 7, write babysitting on
the board and circle the tt. Review the
rule from Unit 1 about doubling the
consonant if the base form ends in one
vowel and one consonant. -

e Then ask students to exchange books
to check spelling and punctuation.

ALTERNATIVE ANSWERS

3. B No, she isn't.
5. B No, she isn't.
6. B No, heisn't.

7. BNo, sheisn't.

Usage

Generically, animals are referred to as it,
but owners usually refer to their pets as
he or she.

e Option: Students ask and answer in
pairs to practice speaking and listening.

About you!

e Choose students whose family and
situation you know well and ask, e.g,,
(Name), is your father working right now?
(Yes, heis. / No, he's not. / No, he isn't.)
(Name), is your sister eating lunch? (No,
she’s not./ No, she isn't)

Then ask the students about their
classmates, e.g.,

Is (Name) playing volleyball? (No, she’s
not./ No, she isn’t)

e Read the direction line aloud.
Emphasize that they must write one
question using the present continuous
that their partner can answer. Students
change books and then answer their
partners’ questions.

ANSWERS

Students’ own answers

Further support
Extra Practice (D-ROM

Unit 2
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Reading
Aim
Develop reading skills: instant messages

Warm-up

Discuss how students use technology to
communicate with their friends outside
school. Students will probably assume
that the most up-to-date technology and
immediate communication is best, so it is
useful to expand their world view.

An instant message (or IM) conversation is
faster than sending e-mails. It is like being
in a chatroom, with messages received

in real time, but the conversation only
includes the person (or people) whom you
invite. Instant messaging began among
software developers in the early 1990s
before the Internet was popular with the
general public. AOL is generally credited as
the first company to offer the service to its
customers in 1997.

Exercise 1 1+19

e Ask students to read and listen to find
out who is Brooke’s friend.

e Play the CD or read the instant
messages aloud while students follow.

e Checkthe answer.

Zack is Brooke's friend.

e Option: If time allows, you could ask
students to talk about funny videos that
they have seen online. To help them
use the present continuous, phrase
the question What are people / animals
doing in your favorite funny video?

Reading Instant messages

“f%?@}} 1. Read the instant messages.
Who's Brooke's friend?

1. Zack
2. Brooke
3. The cats online
4. The dog online
5. Brooke's parents
6. Brooke and Zack

o o 0 o

1. Is Zack deing the math homework?
No, he's nol.

2. Is Brooke doing the homework?
. Yes, she is.

3. Are the cats skateboarding online?
No, thiey're vot.

4. Are the cats singing?
Yes, they are.

Usage

LOL is an acronym that means
laugh(ing) out loud. It's common in all
kinds of e-communication to indicate
that someone thinks that something is
very funny. Another common way to
express this is HAHAHA (which can be
written with even more syllables).

Exercise 2

® Read the direction line.aloud. To keep
a dynamic pace in the classroom, ask
students to raise their hands when they
have finished. When nearly everyone
has finished, you can count backwards
from 101 in English and say Stop!

e Model the names Zack /zzk/ and
Brooke /bruk/. Then invite volunteers to
read out the complete statements.

e Option: /dentify main ideas
To reinforce this reading strategy, make
the activities in the second column into
questions: Who is doing homework? Who
is helping Brooke? Who is messaging?

20 Unit2

a.

2, Complete each statement, according to the messages.

is doing homework,

. are helping Brooke,

. are sending instant messages.
. are singing.

. is skateboarding.

isn't doing homework.

3. Answer each yes/no question with a short answer.

5. Are the cats good singers?
No, they're not,
6. Is the dog singing, too?

No, s ot

7. Is Brooke helping her mom and dad?

Mo, she's not.

8. Is Zack playing with his dog?
No, he's nof,

Who is singing? Who is skateboarding?
Who isn't doing homework?

Exercise 3

e Read the direction line aloud. Focus
on the example and ask the class to
tell you the other form of the negative
contraction (No, he isn't.)

e Circulate while students are writing
to check for the correct use of subject
pronouns and apostrophes.

3. No, theyaren't. 7. No, sheisn't.

5. No, theyaren't. 8. No, heisn't.

6. No, it's not.

. e AD e | e
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Listen and repeat.

- are you right now?

On the notepad, write activities you do in each place.
onversation, using your activities. :

the notepad. Say Write activities here.
Elicit a suggestion for each place, e.g,,
help Mom and Dad, listen to the teacher,
eat lunch, buy clothes.

e Then read the rest of the direction line,
stressing the word new.

e Compare with the conversation in
Exercise 1 to show that they need two
names, one of which is repeated in the
second and third gaps. -

o Ask the class what they should use
after I'm in Bs first speech balloon. If
they answer At the mall, shake your
head and say No. Remember, it's a new
conversation. Hold up your book and
point to the notepad, saying Use one of
these places.

e Focus on A's gap with Areyou ...7 and
establish that they need an -ing form
(present participle) in order to ask a

. Where are you right now?

question in the present continuous.
Refer to the example do my homework
on the notepad and ask the class to
make the question for the conversation
(Are you doing your homework?).

CLLLLTLPLIrT

at home

Meyouees = & s - P don ) z -
= = L T o Give the students five minutes to write
@R No. I'm not. I'm ; activities on the notepad and then
What about you, Where are you? encourage them to work on their new

conversations.

@ Sorry, . I need to go now.

Read your new conversation with your partner.
Then read the conversation in your partner’s book.

at a restaurant e Circulate while they are writing to

help in particular with the present
continuous forms.

at a store

Chat

e Students work with a partner to
practice reading the new conversations
that they have each written.

s Option: If practical in your teaching
situation, invite volunteers to act
out their conversation for the class.

twenty-onie

Teen2Teen

Aim

Sractice social language for talking about
«/hat you're doing

Warm-up
“ime an action, e.g., cooking, and
encourage students to ask a question to
Suess your activity, e.g., Are you cooking?
ves, lam.). The first student to ask the
correct question takes your place and
mimes an action (first whispering their
dea to you so that you can check that the
class knows the verb and will be able to
form the question). Continue the activity
2iving several students a chance to mime.

Exercise 1 1:20

» Focus on the photo on the left. Point to
the two girls and ask the class to guess.
Are they sisters? Are they at home? What
do you think they are doing? Then focus
on the photo of the boy. Ask Where
is he? At home? At school? At the mall?

Encourage students to listen by asking
“themn to write down the place and

What s he doing? Ask ther to listen activities that each pair mentions.

follow, and check their ideas.
e Play the CD or read the conversation
aloud while students follow.

Extension
Writing page 90

Further support
e Check students guesses. Extra Practice CD-ROM
Workbook pages W3-W7
Usage Grammar Worksheet
The question mark after Jake? shows Vocabulary Worksheet
that Olivia is checking that it's him. By Reading Worksheet
just saying Olivia, she means It’s Olivia Unit TestsAand B
here. This is common among friends. Video: Teen Snapshot
Grammar Bank

Exercise 2 121

o Play the CD or read the conversation
aloud line by line for students to
repeat. Practice each line first with
the whole class and then ask a
few individual students to repeat.
Encourage them to speak as if they are
talking to a friend on the phone.

Exercise 3

o Read the first line of the direction line
aloud. Hold up your book and point to

Unit 2
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The present continuous for actions that
continue in the presenit :

Information questions
b

Extra-curricular activities

Greet someone after a long time

Charity; Hobbies and free time;
Foreign language

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.

Remind the students that they will check
their progress in the Review: Units 1-3.

Topic Snapshot
Aim
Explore the topic of the unit with

examples of the unit grammar, vocabulary,
and social language in context

Warm-up

Tell the students to turn back to page 9 to
review the characters that they met in the
Welcome unit. Ask them to look at the map
to see which continent and, if possible,
which country each character is from.
Emphasize that they all use English as a
common language when they write on the
Teen2Teen Friends website.

For classes who are new to the series:
Students read about Maya, Phil, and Emi
on page 22. Here is some information
about the other characters:

Julie’s from Montreal, Canada, North
America.

Gan'’s from Beijing, China, Asia.

Adam’s from Los Angeles, the U.S,, North
America.

Daniel’s from Mexico City, Mexico, North
America.

Sandra’s from Cali, Colombia, South
America.

Ana’s from Brasilia, Brazil, South America.

Exercise 1 122

e Ask the students to scan the posts
quickly to see how many of the
characters are posting today (6) and
who isn't (Ana, Daniel, and Julie).
Students can check back on page 9 if
they need to.

e Remind students that three of the
characters (Maya, Phil, and Emi) are new
on the website this year. Tell them to
read, listen, and follow to find out the
cities where these characters are from.

22 Unit3

Sandra Pacheco

Ry Friends

- Postacomment.

2. Complete each
1. Sandra
2. Adam

, according to the Topic Snapshot.
a. is taking dancing lessons.
b. is studying English in Moscow.

3. Gan c. is asking everyone about their activities.

4. Maya

d. is playing on a soccer team.

3. Why is Phil staying with his aunt? Check one answer.

1. Because'there’s no school now, ||
2. Because his parents aren't in London. /] 4. Because his uncle is in Germany. |

e Play the CD or read the posts aloud

while students follow.

o Ask What city is Maya from? (Moscow),
Phil? (London) and Emi? (Tokyo).

Suggestion

You can ask what country these cities are
in, but be aware that students probably
won't know Russia in English yet. They will
learn this on page 26.

Usage
The phrase this year can refer to the
current calendar year or the school year.

Here, the school year is implied.

Exercise 2

e Read the direction line aloud. Give the
class two minutes to do the exercise.

* To check answers, invite volunteers to
read out the full statements.

b
i

Exercise 3

e Read the direction line aloud. Explain
that they should read all four options
and then check one box.

e When the class seems to be ready, ask
students to raise their hands if they
think the answer is number 1. Repeat
with each of the numbers, even if most
or all the students raise their hands for
number 2.

e Confirm that 2 is the correct answer.

Extra practice activity (all classes)

e Ask Are you [playing on a school team]

this year? Raise your hand. Count the
hands and write the activity and the
number on the board. Repeat with
taking dancing or music lessons, and
finally studying English, when everyone
should raise their hands.

3. Because he's visiting family in Germany. ||

e’y




Vocabulary Extra-carricular activities

x'z§’~:§j 1. Look at the pictures. Read and listen.

2. play in the school orchestra 3. play in the school band

4. play on the soccer team 5. learn a new Janguage 6. collect money for charity

:\2

3. Look at the pictures, Compl each st

Listen and repeat.

t with the verbs from

the Vocabulary, Use the present continuous. Use contractions.

e
3. They e playing on

the basketball team.

2. He s playing in
a music band.

b
1. Welre collecting  food

for charity.

¢ 4] m takiag lessons. 5. She 5 learning Itafian,
twenty-three
Vocabulary Usage .

Note the correct use of prepositions in
these phrases:

play in an orchestra or band

play on a team

Without an article, the word charity
expresses the general meaning of
giving to help others in need. Used
with an article, a/ the charity refers

to a specific charity. Compare these
examples:

They often give to charity.

She works for a charity that provides food
and shelter after a natural disaster.

Exercise 1 123

= Talk about each picture and phrase,
making sure that students understand
the meaning. Explain if necessary that
an orchestra generally plays in a more
formal setting, with most players sitting
down. A band often performs while
marching or standing up, as shown in
the picture, and there aren’t usually any

string instruments.

= Play the CD or read the phrases aloud
while students follow.

Exercise 2 124

Play the CD or read the phrases aloud
for students to repeat.

Make sure that the students notice

the different prepositions: in or on.
Practice the words orchestra and
charity separately, to focus on the

two pronunciations of the letters ch,
pronounced /k/ in orchestrg and /tJ/, in
charity. !

Clap or tap on your table to encourage
natural sentence stress on the verbs and
the main noun in a noun phrase, e.g.,
take singing lessons

play in the school orchestra

play in the school band

play on the soccer team

learn a new language

collect money for charity.

Invite individual students to say

the phrases.

Exercise 3

Read the direction line aloud. Establish
that the students have learned the new
phrases with the verb in the base form
and that they are now going to change
the verbs, as they have done in earlier
units, to talk about these activities in
the present continuous.

Write the example on the board and
circle We're. Then copy number 2 with
the gaps onto the board:

He ina rock band.

Say Look at Exercise 1. Find an activity
similar to “rock band” (play in the school
band). Confirm and ask What's the
present continuous form of ‘play” when
the subject is "he”? (He's playing).

If necessary, look back with the class
at the spelling rules for forming the
present participle on page 12. (For this
exercise, students in fact only need
the rule about dropping the -¢, but it
is good practice to encourage them to
think about changes that they might
need every time they form a verb in the
present continuous.)

Turn back to page 23 and ask students
to complete the exercise.

Write the exercise, with gaps on the
board while the students are working
and invite volunteers to come and
complete the gaps for everyone to
check their work.

Further support
Extra Practice (D-ROM

Unit3
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Grammar

Grammar The present continuous for
actions that continue in the present

Aim
Practice the present continuous for actions

that continue in the present L. study

Usage

This page extends the practice of the
form of the present continuous with a
slightly different use, to express actions
that continue in the extended present
(today, this month, this year). In Unit 9,
students will learn the use of the present
continuous to refer to the future.

3 on the soccer team
The weather isn't good, so
Shi oing her homework i
basketball

Grammar support
Interactive Grammar Presentation

Exercise 1

5
e Focus on the photo and establish that 3.¢c pi ea.ch t about actions that continue in the present.
Use contractions.

the is wearin ifi m .
; ooy 12 - .ea ga Spfi.’C = 1. Weve studying  (we/study) the geography of Africa this month. It's so interesting! 4
uniform. Elicit that he will probably play : o S =
- ; 2. This year, Iy COUSIN & JaKin (my cousin/take) singing lessons, Now he can sing!
lots of games during the year. ; - :
: : : 3. This week, Wﬁgw (we/collect) money for our school orchestra. J
o Ask ’fan.yone in the class is Or} a school 4. My sister’s m‘aging (my sister/stay) with our grandparents this week. She's so lucky
team ﬂ’jls yea'r. If yes, say That's great! 5, Mr, Mullin's teaching (Mr. Mullin /teach) our math class this year. He's a nice teacher {
(N.ame)s p/ay g o0 the [bmkerba”] team 6. Martha isn't here this week, -Dhe’s visitin (she/visit) her cousins in Canada.
this year. Help everyone understand
% . ..
that it is possible to say that a person is ) 4, Listen and complete the statements with {
playing a sport, even thou gh he or she the present continuous, accordn:ag to thfa conversat{ons. Then listen again
i Bl ot and plete each stat t with the time expressions.
BASRiaying Peslig en'_ 1. Janet is visiting her cousins a. this year. 4
e Then look at the chart to review the 2. Lucas _is studying Erench b, this week,
use for actions in progress now that 3. Their classmates _are collediin clothes for charity <. today. ,{

students already know, and move on to 4. Valerie _is playing on the volleyball team

study further examples of actions that 5. Ms, Winnow _isn't feaching __ the class
continue in the present. :

e Focus on the Language tip to point Complete the st t about your extra-curricular activities. ‘
out that the time expression can be at Use the present continuous. 1

d. this morning.
e. this afternoon. 4‘

the beginning of a sentence. This year, I'm 1
> twenty-four 1
Exercise 2 ®) 1:25 ;
e Play the CD or read the grammar q
examples aloud for students to repeat.
e Encourage students to use intonation to » Circulate to check for the correct use of AUDIOSCRIPT 1:26 PAGE 105 q
sound interested by using a higher "note” auxiliaries and the apostrophes. = :
on the noun and stressing the noun o Students exchange books to check. out you! 1
rather than the verb. e Encourage students to mention more
Exercise 4 &) 1-26 than one activity if relevant. q
————I-___—\/ e Read the direction line aloud slowly, ANSWER ‘
She’s doing her homework this morning. e P e Students’own answer
e Invite individual students to repeat 3 Pla)étt?;]e ﬁrs‘;;om;e ?ZT'On dor:)ﬂ:seei:fD o Further support
a statement, making sure that they reaA eI oIONT Joy . Extra Practice (D-ROM
pronounce the contracted form of be. e Point out to students that they don't
hear the exact words Janet is visiting.
AUDIOSCRIPT 1.25

They need to listen to the conversation
to determine the verb that is needed.
Read the sentence Janet ... afternoon
and remind students that they match
the time expressions after the second
listening.

I'm doing my homework right now.

I'm playing on the soccer team this year!
The weather isn't good, so I'm staying
home today.

She’s doing her homework this morning.

We're practicing bas I thi . :
P ng Ketbal gl aftenoon e Tell students to use a pencil and

Exercise 3 then contfnue playxpg tlfwe othsr four
e ) conversations, pausing for students to
e Read the direction line aloud. Remind P g

’ think and write the verb forms.
students to check the spelling rules. -
Establish that study ends in two e Check the verb forms with the class.

consonants, so just add -ing. e Students listen again and draw lines.
e They compare answers in pairs.

s 4k S A A& S s 2 ww o
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Exercise 2 127

e Play the CD or read the grammar
examples aloud for students to repeat.

Grammar The present continuous: information questions

the grammar o Encourage the students to copy the

intonation pattern that they hear in the
('m working.) . questions, starting high and falling.
g this montt? (The geography of the United States.) : o Invite individual students to say the

/ (At our school)) statements, and make sure that they are
the team uniform? (Because there’s a game today) pronouncmg the auxiliary verb
3

(She's calling her friend.) . -
AUD!OSCR!PT 127

(Gary is calling Karen)

What are you doing?  I'm working.
What is your class studying this month?
The geography of the United States.
Where is Mr. Lake teaching this year?
At our school.
Why is David wearing the team uniform?
Because there's a game today.
Who is Karen calling?  She's calling
her friend.
Who is calling Karen?  Gary is calling Karen.

L e
Where's = Where is ~ Who's = Who is

3. Write information questions, using the cues. Use question marks.,
Use full forms, not contractions.

1. (what/she/do/this morning) what is she doing this morning?
2. {where/he/go/right now) where is he going right now?
3. (why/you /take/ performing lessons) Wy are you f2king erforming lessons?

4. {what/they/study/this month) What are they studying this month?
5. (who/your cousin/babysit)

Exercise 3

¢ Read the direction line aloud, pointing
to the cues to illustrate the meaning.

e Point out the capital letter at the start
of the example question and remind
4. compiete the conversations. Write information questions in the present continuous. students to follow the spelling rules,
Use contractions when possibl too.
1. A: What ‘s your brother doin
B: My brother's playing video games in his room.

who is vour cousin babysitting?

right now?

e Circulate to help as necessary.

2. A: Where _2re Your cousins studving English this year? o |nvite volunteers to write the questions
B: My cousins are studying English in Los Angeles. on the board.
3. A: Why _are you going fo the beach now?
B: I'm going to the beach now because it's so sunny! Exercise 4
- gf :‘;‘gﬁa‘ 5 your clags sfudying. o ekl o Read the direction line aloud. You may
o we,ek Wi b swdyfng Ly geog‘raphy SR like to establish that the verb in the
5. A: Where 5 Your arandma faking performing lessons 2 < :
B: My grandma's taking performing lessons at a performing school. Sample answer in A (do) differs from
6. A Why s that man writing on the board ? that in the response (play) because the
B: That man is writing on the board because he's our teacher! question is very general. In the rest of
twenty-five the exercise, students can use the verb
from the answer in their questions.
Defnonstrate by doing number 2 as a
~ whole class.
Grammar e Then ask in English Who is making a e Point out that when the answer uses /

Aim
Practice the present continuous:
nformation questions

Grammar support
interactive Grammar Presentation

Exercise 1

» Focus on the picture and elicit the
meaning of the question.

» Then look at the chart with the class
and check comprehension of all the
question words.

» Option: If you want to explain the
two questions with Who, write them
on the board and circle Karen in each.
Ask the class to look at the answers in
their books and to translate the two
guestions into their own language to
highlight the meaning.

phone calf? (Karen). Yes, shes the subject.
For the second, ask Who is making a
phone call? (Gary). Yes, so here Karen is
the object.

Usage

In spoken English, responses to all
information questions are usually
shortened as shown in the chart, rather
than in complete sentences, 4.,

A What are you doing?

B My homework.

Whom is the object form of Who, but

it is now considered very formal and

is never used in object questions, e.g.,
WherrisKarereating 2. However, some
people still consider it the most correct
form of the object relative pronoun and
use it in formal writing:

The girl whom | saw yesterday ...

or my, the question uses you or your.
Invite volunteers to read out the
questions and answers in ‘open pairs”

Further support
Extra Practice (D-ROM

Unit3
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Reading

Aim

Develop reading skills: Teen2Teen Friends’
profiles

Warm-up

Ask the class Who is taking music or singing
lessons this year? Who is taking dancing
lessons? If relevant, ask the students to talk
about their lessons. If someone mentions
an instrument, you can supply the English
word and help the student to say I'm
taking guitar / piano / trumpet (etc.) lessons
this year. Ask about other family members,
too.

Then discuss learning a language. Elicit
from the whole class We'e learning English
this year and then ask about other family
members. Ask if anyone has a sibling
studying at university and again help
express that in English.

Japan has its own musical tradition and
history, but Western classical music was
introduced into Japan in the second

half of the 19th century and it was first
included on the school curriculum from
1872. Early 20th century educational
reformers developed a more child-
centered approach to the study of music.

Jazz was extremely popular in Russia

in the 1930s, but after World War I, jazz
bands and artists were persecuted under
Stalin because of the American origins

of jazz. Under Khrushchev, jazz was

once again allowed to flourish and the
American artist Benny Goodman not only
toured Russia, but also recorded an album
in Moscow in 1962,

Exercise 1 1428

e Read the direction line aloud. Ask
students to read, listen, and follow to
find out where the two girls are from.

e Play the CD or read the profiles aloud
while students follow.

o Check the meaning and practice the
pronunciation of musician /myu'zifn/
with the class.

Emi’s from Tokyo and Maya's from
Moscow.

Exercise 2

e Read the direction line aloud and use
the example to establish that they need
to find the information in the profiles.
Point out that the words they need
won't necessarily be word-for-word in
the profiles. For example, the profile
says Emiis taking violin lessons at a music
school this year, but number 1 in the
exercise doesn't use the phrase ata
music school.

Unit3

Emi Sato is from Japan,
and she's fourteen years

old. Her hometown is the
great city of Tokyo!l Emiis
taking violin lessons ata
music school this year, and
she can play really well.
She's playing in her school
orchestra for the first
time. Her brother, Kenji, is
staying with their aunt and
uncle in the United States,
| They're both teachers at
San Diego State University

now, and he's studying computer science there. Emi and
her brother are on Teen2Teen Friends every day, so they

can speak by webcam.

2. Complete the statements ab

Maya vanova is fourteen,

and she's from the fantastic

ity of Moscow, in Russia.

Maya is learning English at

her school this year, and she's

also taking art lessons after

school. She can draw people

really well. This week, people

are buying her drawings of

famous people, and she’s

collecting money for charity.

Maya’s father is a musician in

a jazz band, and her mothet is

a dancer. Maya's sister, Olga, =

is ten, and she’s studying English, too. Maya says,
“Teen2Teen Friends is great! | can meet people, and
Pm making new friends from all over the world.”

Emi and Maya and their families.

1. Emi is taking _violin lessons

this year, and Maya is taking _2rt lessons 5

2. Emi can _Dlay the violin__ really well. Maya can _draw people really well.
3. Emi's brother is studying _compuler science | and Maya's sister is studying _English .

4. Emi's aunt and uncle are _feachers . Maya's mother is a _dancer . and her
father is a _Mmusician :
5. Maya's father is in a _jazz band . Emi is playing in her _s¢hool orchiestra this year.

3. Read the statements. Circle T (true), F (false), or NI (no information).

1. Kenji Sato is on TeenZTeen Friends every day.
2. Olga lvanova is on Teen2Teen Friends every day.
3. Maya's parents can't speak English. .

@ F/N
T/E /@D
T/F /@D

4. Emi's aunt and uncle are teaching at San Diego State University now. (1)/ F / NI

5. Maya can't draw very well.

6. Kenji is staying with his parents in the U.S.

T /B NI
T /@Y NI

Do number 2 as a class to make sure
that everyone understands how to find
and use the information.

Circulate while students are working to
help if necessary.

Students compare answers in pairs. If
they have different answers and aren't
sure which is correct, ask them to raise
their hands to discuss problems with
the rest of the class.

Option: Compare information

To reinforce this reading strategy, divide
the board in two and write £mi and
Maya as column headings. Ask students
which of Emi’s family members are
mentioned in her profile and list them
below her name (brother, aunt, uncle).
Repeat for Maya in her column (father,
mother, sister). Go over the answers

to Exercise 2 by writing the students’
answers in note form in the columns
on the board. For example, next to Emi
write violin lessons.

Exercise 3

e Read the direction line aloud. Check
understanding of the phrase no
information and make sure that the
students understand that they should
choose this option, not F, if the text
doesn't mention the information.

e Students circleT, F, or NI.

e They then compare answers in pairs.



@ Hey,________.lLongtime no see,
What are you up to?

No kidding! Hey! We should get
together after school.

@‘?

Z. Read your new conversation with your partner.
‘*“W‘ Then read the conversation in your partner’s book.

twenty-seven

Teen2Teen

Aim

Practice social language for greeting
someone after a long time

Warm-up

Remind students that the Teen2Teen
Friends were asking each other about their
activities this school year and explain that
the present continuous is commonly used
to talk about actions that continue in the
present. Ask students to imagine that they
are talking to a cousin who lives in another
city (or a friend who has left their area)
whom they haven't seen for a long time.
What would they tell their cousin / friend
about this year? Elicit some examples.

Exercise 1 1:29-30

e Focus on the photo. Ask students to
read, listen, and follow to find out what
activities the girls are doing this year.

s Play the CD or read the conversation
aloud while students follow.

Usage
Long time no see is a common fixed
expression used when people meet up

What are you up to? is used in this
context to find out what someone is
doing or has been doing lately.

No kidding! expresses surprise.

after a long time. The form never varies.

e Play the CD or read the Positive
adjectives for students to repeat.

Exercise 2 &) 1-31
e Play the CD or read the conversation

aloud line by line for students to repeat.

Practice each line first with the whole
class and then ask a few individual

students to repeat. Encourage everyone
to use expressive intonation, sounding

pleased to see their friend and
interested in what he / she is doing.

Focus particularly on the expressions
Long time no see, Really?, and No kidding!

Exercise 3

Read the direction line aloud,
emphasizing that their task is to create
a new conversation.

Focus on the notepad and give
students five minutes to wrjte some
activities. If they need ideas, they can
look back through the unit.

Confirm that everyone has written
some ideas. Then look at the gaps in the
guided conversation together.

Establish that they use a name in A's
first gap. Refer back to Exercise 1, if
necessary, to show that they need both
an activity and a time expression (this
year / month / week) for B's first gap.
For A's next response, point out the
other positive adjectives in the gray
circle that the students could use
instead of great.

Continue with A’s other two gaps
(another activity and the enthusiastic
response Great ideal).

Students complete the gaps.
Circulate to check the spelling of the
present participles and to ensure that
no one is copying Exercise 1.

Chat

®

In pairs students read the new
conversations they have written.
Option: If practical, invite volunteers to
act out their conversation for the class.
Encourage students to listen by asking
them to write down the activities that
each pair mentions.

Extension
Writing page 91

Further support

Extra Practice (D-ROM
Workbook pages W8-W10
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet

Unit Tests Aand B

Video: Teen Snapshot
Grammar Bank

Unit 3
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Rewview: Units 1-3

Aim

Review and personalize the language
learned in Units 1-3 and evaluate progress
towards specific goals. *

Suggestion

Remind the students (or explain if the class
didn't use Teen2Teen One) that the next
two pages are to review the language
that they have been learning so far and
that, at the end of this Review section,
they will think about their progress in
English. These pages are an opportunity
for the students to show what they know,
not a test. However, depending on the
use and timing of formal tests in your
teaching situation, you can point out that
these Review sections provide valuable
preparation.

Exercise 1

e You can invite two stronger students to
read the conversation for the class.

e Then read the direction line aloud,
adding Circle a or b.

e Students circlea or b.

e Invite volunteers to read the questions
and answers in “open pairs”.

Exercise 2

e You can discuss the pictures first as
a class. Focus on each picture in turn
and try to elicit simple statements
using subject pronouns, e.g., She’s
Cooking. This is an opportunity for more
spontaneous use of language, which
will give you a useful indication of how
well the students have grasped the
present continuous during the last
three units.

e Then read the direction line aloud.
Remind the students about the spelling
rules for forming the past participle
(though in this exercise the only
spelling change is babysitting).

¢ Circulate while students are writing to
encourage and help as necessary. If any
students finish early than the rest, ask
questions about the pictures.

e Before going over the answers, model
the names, particularly the /dz/ sounds
in Jeffrey /'dzefri/ and Jenny /'dzeni/
and the diphthong in Brian /‘bratan/.

e Invite volunteers to read aloud their
completed statements, For number 4,
ask the student to spell babysitting.

e Students can exchange books to check
their work.

Review: Units 1-3

Suggestion

Itis often useful in a large class to ask
students to exchange books to check
answers. However, as this section is
leading towards each student’s evaluation
of their progress, you may prefer to give
the students the opportunity to check
their own work against a clear model.
Write by writing just the verb forms on the
board once volunteers have read out the
complete statements.

ALTERNATEIVE ANSWERS

1. Mom’s cooking ... Jeffrey’s helping ...
2. Dad’s talking ... he’s playing ...
3. She’s doing ... Jenny’s learning ...
4. Brian’s babysitting ... Scott’s
playing ...
5. They're eating ... They're listening ...

Exercise 3

* Read the direction line aloud. Use the
cues in the example to focus on the

verbs that the students need to change.

e You can do number 2 orally as a class.
Then remind students to think about
spelling before they complete the
exercise in writing.

e Invite volunteers to read the questions
and answers as “open pairs”. For number
4, ask the students to spell practicing.

e Students exchange books to check.

ALTERNATIVE ANSWERS

2. Sheis studying ...
3. Heis collecting ...
4. They aren't / are not practicing ...

A A & N & & & A&

n A A
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Look at the family tree of Christie's family. Complete each statement
with the name of the family relationship.

1. Odette and A!exafxqrafare‘Cﬁﬁsﬁe's _sisers -~
' 2. Odette is Steven's _LOUSIN :

All About You

3
1. Write your own response to each person

=®

by mom is

s dassmates are

My neighbors are

Taik about the pecple in my family Talk about what P'm doing

Discuss my activities at school a

if someone is b

Exercise 4 opportunity to use English to talk
= Ask questions about the family tree to about themselves.
review family vocabulary. Say, e.g., Find o Students look at the photos, read the

speech balloons, and then write an
appropriate response. For number 1,
some students may prefer not to single
out certain cousins, uncles, or aunts as
their favorites, or they may only have
very few anyway. If you sense this, allow
them to cross out the word favorite

and to change or to and. They can then
simply write all the relevant names as

Christie. What's her mom’s name? (Sophie)
What's Christie’s dad’s name? (Michael)
Who's Michael's dad? (Alan)

Who's Christie’s uncle? (Bill)

» Read the direction line aloud and
confirm that students understand the
example. Remind them that théy can
check the spelling of the family words
on page 13.

» Write the numbers 1-9 on the board theyish:
while the students are working and ANSWERS -

then invite volunteers to write the Student’s own answers

family words on the board for everyone

to check their answers. Exercise 2

e Look at the three incomplete
statements and establish with the
students that they may not know for
sure what their mom, dad, and friends

are doing, but that they can guess.
e Students complete the statements.

All About You

Exercise 1

s Focus on the heading and remind, or
explain that this section is an extended

b

o Ask students to raise their hands if they
have written working for their mom. If
you see that not everyone has raised
their hand, ask people to share their
ideas with the class. If any students

used a present participle that needed a
spelling change, ask them to spell what

they have written.

:

Students’ own answers

)

Progress Check
e Discuss the goals with the class in the

students' own language, looking back at

the contents of Units 1-3 on pages 10,
16, and 22, to make sure that everyone
understands each term.

o Students put a check mark next to the
things that they can do in English.

Suggestion
For teachers new to the series:

As the teacher, you will have more formal
ways and opportunities to comment

on your students’' progress. To foster
responsibility, it is best not to correct

a student’s self-evaluation, however
tempted you may be, as students will
then find the process pointless. You can,
however, circulate while they are doing
this activity and ask them, in a friendly
way, to demonstrate that they can do
everything that they have checked.

Extension
Cross-curricular Reading page 96
Teen2Teen Friends Magazine 1 page 100

Further support
Video: Report

Puzzles

Review Tests Aand B
Listening TestsAand B

Raview: Units 1-3
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Plural nouns: spelling rules

some and any

bt -
Food and drink

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.
Remind the students that they will check
their progress in the Review: Units 4-6.

Vocabulary
Aim
Practice foods: count nouns

Exercise 1 &) 1.32

* Ask the students to look at the food
pictures and make sure that they
recognize everything before they hear
the words. To check, you could ask in
the students’ own language which of
these food items are small (e.g. a bean,
astrawberry), which fruits are big (@
mango, a banana), and which foods we
always or usually cook (a bean, an egq,
apotato, and students may also say an
onion although onions are also used raw
in a salad).

* Play the CD or read the words aloud
while students follow.

* Askstudents why an is used with some
of the food items (before a vowel sound).

* Point out that the same word is used for
the color orange as for the fruit.

Usage

English uses the word beans for both the
edible dried seed of long pods and the
fresh pods themselves. People usually
refer to beans by their type. These beans
are usually sold dried: kidney beans
(brown, kidney-shaped), black beans,
white beans, and fava beans. Some
common long green or yellow beans
sold fresh are green beans, string beans,
snap beans, or wax beans (yellow ones).

Exercise 2 ®) 1.33

* Play the CD or read the words aloud for
students to repeat.

* Make sure that students don't try to

pronounce the -ge of orange as an extra
syllable and that they stress the first

30 Unit4

Grammar:
Vocabulary.
Social language

1. an apple

$ 7. apeach
6. a banana

- apepper

Vocabulary Foods: count nouns

@)) 1. Look at the pictures. Read and listen,

8. a strawberry

3. an onion

9- & tomato 10. a potato

14. a salad
13. a sandwich

o) 2. QIS Listen and repeat.
m}§ 3 Listen to the conversations, Check the food

or foods in each conversation.

LI WY IS0

s

i
s v

syllable of strawberry. Focus too on the
/i/ sound in orange and the /a/ sound
in onion.

* Check pronunciation by inviting

individual students to say the words.

Exercise 3 ®) 1.34

Read the direction line aloud. Tell

the students that they will hear the
conversations twice, so they could use a
pencil to check the first time.

Play the CD or read the audioscript
aloud, pausing after each conversation
for students to check the food.

Students listen again. This time they go
over the check marks in pen,

Students check answers in pairs.

AUDIOSCRIPT 1-34 PAGE 105

Extra practice activity (all classes)

Play a mime game. Choose one of the
food items and mime preparing (e.g.,
peeling or cutting) or eating it. Ask What
am leating? or What is it? Students call

out (Its) a/ an (orange). Some fruit mimes
will be very similar, but if students have
1o guess again, they will practice more
vocabulary, so it doesn't matter. The

first student to guess takes your place,
whispers the word to you, and then
mimes for the class to guess,

Further support
Extra Practice CD-ROM
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Topic Snapshot

Mom: Oh, hi, Karen. You're a little aariy today.

Karen: Yeah. There's a teachers’ meeting this
aftemoon. What's for lunch?

Mom: Check in the fridge. Are there any onions?
Karen: Just a minute. ... Yes, there are. Lots.
Mom: And what about potatoes?

Karen: No, Mom. There aren't any.

mﬁ} 1 Read and listen to the conversation.

Karen: Mmm. Can | help?
Mom: Sure! Do me a favor, OK?
Karen: Yup!

some potatoes here,
Mom: Great. Let's make a potato and onion omelet!

Usage :
What's for (lunch)? can be used to ask
about any meal.

When nouns are used as modifiers, as in
a potato and onion omelet, or a tomato
salad, the noun modifier is always
singular. A common error gto make it
plural: g-tomatoesormefet.

Sound good?is short for Do they / Does
that sound good?

The phrase We're in luck can be used
with any subject pronoun, but is most
common with We and You.

2. Complete each statement, according to the information in the Topic Snapshot.

Circle a or b.

1. Today Karen is home ... early, b. late.

2. Karen's teachers are ... in a meeting. b. at home.
3. Karen's mom is ... funch. a. eating (b) making
4. There aren't any ... in the fridge. a. onions potatoes
5. There are some ... in the cupboard. potatoes b. onions

thirty-one
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Topic Snapshot

Aim

Explore the topic of the unit with
examples of the unit grammar, vocabulary,
and social language in context

Warm-up ‘ .
Discuss cooking at home with the class.

Who generally cooks at home: mom or dad?

Who regularly helps either of their parents

with the cooking? If so, what do you do?

You can discuss with the class that some
American Junior High School students

study Home Economics, including cooking

and the study of food and nutrition.

Exercise 1 135 i
e Focus on the pictures and ask the

students what food they can see. (They

can answer in the singular, eg., an egg,

a potato, an orange, an onion in the

fridge) as they learn the formation of

regular plurals in the next lesson.

Point to the omelet in Karen’s thought
balloon and explain that she is going
to help her mom. Ask the students to
read, listen, and follow to find out what
they're going to make.

Play the CD or read the conversation
aloud while students follow.

Check students'ideas and practice the
phrase a potato and onion omelet. Use
the technique called back-chaining,
modeling first from the end of the phrase
for students to repeat with the correct
stresses, and building up gradually:
omelet

onion omelet

potato and anion omelet

a potato and onion omelet

Ask students to translate cupboard and
practice the pronunciation, pointing
out the silent p and the vowel sound in
the second syllable /'kabard/.

Exercise 2

e Read the direction line aloud.

e Students circle a or b.

e To go over the answers, invite
volunteers to read out the
entire statements.

Extra practice activity (all classes)

e Explain that you are going to go around
the class and start spelling the food
words from the previous lesson for
students to continue. Remind students
that some words start with the same
letter, so the second or third student
will sometimes need to decide which
word to spell (e.g., p—e could continue
p-e—-a for peach or p—e-p for pepper).
Start by saying the first letter of any of
the food words from page 30 and call
on a student to continue.

Extra extension activity (stronger

classes)

o Write these statements on the board.
Ask students to copy and complete
them using the present continuous.
Karen's mom (make) lunch.

She (cook) a potato and
onion omelet.
Karen (help) her mom.

= |nvite volunteers to complete the
answers on the board (s making,
s cooking, s helping). Make sure that
everyone remembered the spelling rule
for making.




Grammar
Aim
Practice plural nouns: spelling rules

Grammar support
Interactive Grammar Presentation

Exercise 1

* Focus on the photo and say These are
bananas, making an exaggerated /z/
sound at the end. Point and count a
banana, two bananas, three bananas,
four bananas.

e Establish from this that they are going
to learn how to form plurals in today's
lesson and ask them to look at the rules.

* Compare the first rule with the students’
own language and ask the class for
examples of regular plural -s in their
language to show them that not all
rules in English are difficult.

e With the second rule, stress that the
spelling is the focus, but also model
the pronunciation. Make sure that
students simply add a /z/ sound on
the end of tomatoes. Ensure too that
they pronounce the extra syllable with
a clear /1z/ sound after the consonant
endings -ch (sandwiches), -s (buses), -sh

(dishes), or -x (boxes).

¢ Demonstrate the rule for -y by writing
strawberry on the board and crossing
out the y and adding -ies. Model the
pronunciation to show the students
that there isn't an extra syllable when
-y becomes -ies in the plural.

Note

Students don‘t know many words ending
in -x, but they have seen the word box

in direction lines. In Unit 5, box will be
introduced as a container.

Exercise 2

* Read the direction line aloud and focus
on the example in each column of
the chart.

e Copy the chart headings onto the
board while students are writing.

¢ Invite volunteers to write the plural
forms on the board for everyone to
check their work.

* Model the pronunciation of each word
and ask students to repeat.

Exercise 3

¢ Read the direction line aloud. Focus on
the first picture and count aloud One,
two, three bananas and one, two, three,
four peppers. Point to the mangoes

~ and ask What are these? (Mangoes) Ask

How many are there? (Two). Confirm by
reading aloud the whole example: three
bananas, four peppers, and two mangoes.

e Before students work on their own, tell
them that they can confirm what is in

32 Unit4

Grammar Plural nouns: spelling rules

1 Study the grammar.

Add -s to most nouns.
banana - banana8  bean - beans

Add -es to nouns that end in -ch, -o, -s, -sh, or -x.
tomato -» tomatogs  sandwich -» sandwich&s  box - boxes &

If a noun ends in a consonant and -y, change the y to j and add -es.
strawberry~ - strawberries  party - parties

_apples boxes countries 5
bananas dresses families
manaoes aationalities
peaches | parfies =
potatoes strawberries

1. three bananas four peppers. and two mancoes

7 B T T Y |

i o

L“

2. two oranaes, eiglt strawberries, and three peaches

3. _si% eqas, one onion, and three potatoes
3 -5k £005, 006 0N

What'’s your opinion? A each question with the of foods.
What's good in an omelet?

What's good in a salad?

each picture with a classmate if they

need to. Students’ own answers
e Clean the board if necessary so that Further support
you can invite volunteers to write the Extra Practice CD-ROM

answers on the board.

e To go over the answers, ask volunteers
just to write a single phrase with a
number and a food item, to involve as
many students as possible.

About you!

e Establish that omelets and salads can
be made with different ingredients. Ask
students to think about their favorite
type of omelet or salad. Encourage
them to answer the questions with
food words that they already know, but
if they are very keen to use different
words, you could allow them to use a
dictionary, or to ask you for words. If any
students do not like omelets or salads
encourage them to share the food
items from the vocabulary that they do
like.

L=
€
L
&
€
=
<
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e Encourage students to stress the nouns
in the examples and to use the weak
pronunciation of some /sam/. Make
sure, too that they use the correct
vowel sound in any /'eni/.

e Check pronunciation by inviting
individual students to say the examples.

AUDIOSCRIPT 1-36

There are some apples in the fridge.
There aren't any peppers on the table.
Are there any onions in the omelet?

Grammar someand any

1. Study the grammar. ; S

| Use some in affirmative statements.
There are apples in the fridge.

Use any in negative statements.
There aren't any peppers on the table.

a definite quantity:
four eggs

an indefinite quantity:
some eggs

Use any in questions.
Are there any onions in the omelet? (Yes, there are./No, there aren't)

Exercise 3
e Exercise 3 practices some and any and

y notebooks and matkers

/ any bananas. There aren't

s on the table? There are

re are (5)Eome)/ any eggs
Eomey/ any drums in this crazy kitchen,
e also (7)@Gomey any books. That's
in the fridge? No, there aren't

there are (10)Eofiey any peppers

4. Complete the conversations with some and any.
1. A: There aren't any ____ tomatoes for our sandwiches.
B: Oh, nol That's really too bad. Waitl Let's use $0me __ peppers in the sandwiches.
A: Cool ideal

2. A: I'm making a salad. Do me a favor?
B: Sure!
A: Please chedk the cupboard. Are there 20 onions?
3. A Mo What's in this? K's grea!
B Well there are S00E  bananas and S0M2  strawberries in it.
& A 5 Son 'matthe store Are there 20 oranges in the fridge?
B L=t me check ... No, somry. There aren’t 208 oranges.
5. A I'm making an egg salad sandwich. How many eggs are there in the fridge?
B: I'm not sure. Just a minute. ... Oh, nol There aren't 20 eggs.

thirty-three

board and ask students which word
comes next in each case:

A There are ... (some)

There aren't ... (any)

Arethere ... (any)?

e-_'wt ; e Point out the explanation of definite
Interactive Grammar Presentation and indefinite quantities and confirm

that we use some when we are not sure
of the number.

Pracmee some and any

Exercise 1

= Focus on the picture and say Look, here
are some mangoes. How many mangoes
are there? (Three). How many apples are
there? Students will probably shrug their
shoulders or try to answer in their own
language. Confirm by reading aloud,
Yes, that’s right. There aren't any apples.
To make sure everyone understands,
ask How many (bananas) are there?,
confirming (or helping students if they
try to use the new language) by saying
That’s right. There aren’t any (bananas).

e ook at the rules with the class,
translating the cognates indefinite
quantities. To check understanding,

e Focus on the Language tip to show
that some and any can be used in
short answers. Confirm that the short
answers as shown in the chart are also
perfectly correct.

~,

Usage
The word some generally refers to three
or more of an item, though it's not
incorrect to use it for two of an item. It is
not generally used for a large quantity.

Exercise 2 1:36
e Play the CD or read the grammar

write the start of three examples on the

examples aloud for students to repeat.

recycles vocabulary from Teen2Teen
One.

e Read the direction line aloud and have

students look at the picture. Establish
that lots of things are in the wrong
place.

e Focus on the example and ask why
some is correct (because it's an
affirmative statement with There are).

e Students complete the exercise.

¢ They compare answers in pairs.

Suggestion

If you go over the answers as a class,

bear in mind that some will probably be
pronounced in its full form in isolation. You
can encourage students to pronounce

it with a natural weak form in a whole
sentence for comparison.

Exercise 4

e Read the direction line aloud and
ask why the example answer is any
(because it's a negative statement with
There aren’t).

e Students read and complete the
conversations.

» To go over the answers, ask volunteers
to read aloud complete statements or
questions.

Further support
Extra Practice CD-ROM

Unit4




Reading

Aim
Develop reading skills: a menu of
international foods

Warm-up

Discuss with the class traditional dishes
from their country and take a vote on

a favorite national dish. Then ask: What
foods do you associate with different
countries? (e.q, Italy — pizza and pasta).
Encourage students to use any countries
and nationality adjectives that they know
in English, together with any food words
from this unit, but bear in mind that they
may need to use their own language to
express themselves.

Exercise 1

Ask students to read the menu to
decide which of the dishes would be
their favorite.

Use the photo to teach the meaning

of carrots. Tell the students that quails’
eggs are very small and ask them to
translate into their own language. Assist
as needed.

Students’ own answer

Exercise 2

Read the direction line aloud. To
confirm that the example is correct,
ask students to find sandwiches on the
menu (Swedish mini tomato and egg
sandwiches, egg salad sandwich, grilled
vegetarian sandwich). Make sure that
they are reading carefully and that no
one suggests the vinaigrette where the
text says Great with ... a sandwich.

Focus on number 5 and check students
remember the meaning of only. Ask a
volunteer to translate the statement.

Then have students do the exercise.
Tell them to read carefully, to check
whether the verb is affirmative or
negative, and to circle T or F.

When you go over the answers, invite
volunteers to read the sentence and say
True or False. Check whether everyone
agrees. If there are any disagreements,
ask students to justify their answers.
Option: Scan for information

To reinforce this reading strategy, ask
students to circle the key words in each
item, e.g,,

1. sandwiches, 2. eggs / sandwiches,

3. egg and carrot dishes, 4. peaches,

5. tomatoes, 6. egg / onions,

7. banana / omelet, 8. beans / salad / egg
For each item, ask students to

quickly find the words in the menu

to determine if the statement is true

or false.

When?
March 15, from 12:00-2:00

Where?
The Barker School Café

Bring your family and friends!
Come, eat, and enjoy!

Reading A café menu

1. Read the café menu. What’s your favorite dish on the menu?

2. Circle T (true) or F (false), according to the menu.

1. There aren't any sandwiches on the menu.

W N O U A WN

3. Complete the chart. Write the numbers of the dishes from the menu.

. There are eggs in some sandwiches.
. There are two egg dishes with carrots.
. There aren’t any peaches on the menu.
. There are tomatoes in only three dishes.
. There aren't any egg dishes with onions.
. There aren’t any banana omelets.

T/®
@ F
T/®
T/®
T/®
TI®
@ F

. There are beans in a salad and in an egg dish. @I F

4
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thirty-four

Extra extension activity (stronger

classes)

e Show the students how to change
the food item in each statement in
Exercise 2 to create a new True / False
item, eg.,

There aren't any salads on the menu.

e Students write four new statements:
two affirmative and two negative.

o Circulate to check the plural spellings
and the use of some and any.

e They exchange statements with a
classmateand circle T or F.

Exercise 3

e Read the direction line aloud. Focus on
the pictures and elicit the meaning of

Two dishes that have some / that don't
have any. Ask a volunteer to explain
why the numbers 4 and 11 are in the
box under the potatoes (the dishes

numbered 4 and 11, i.e, German potato
salad and Spanish potato omelet, both

contain potatoes).

Do the next item with the class to make
sure that everyone understands.

Students’answers may vary. Stronger
students may find more than two
dishes that have / don't have the items.
Say for each picture There are some (eggs)
indishes ... or There aren't any (eggs) in
dishes ... and invite volunteers to give
the numbers for everyone to check.

ne AR OO0 EPEEOOODODOD O




-) 2. Listen and repeat.

= % Create a NEW conversation,

Choose a dish. Change the people and th:

Q Great idea. Are there any
in the ?

Fow i Vb

some

Q Well, we can buy some

S ———

F e i R

¥ ... Un-ohi There aren't any. But there are

thirty-five

Teen2Teen

Aim

Sractice social language for planning a
mezl with someone

Warm-up

Ask the students to imagine that they are
looking in their fridge at home, wondering
what to cook. Give them three minutes to
write an imaginary list of what they find

in the fridge. Say Opén the fridge, look, and
write ... now! Near the end of the time
limit, count from 101, then say Stop! Close
the fridge!

Find out who has the shortest list

and invite that student to read it out.

(This ensures that a weaker student
contributes.) Then ask other students to
raise their hands and invite them to say
one item from their list that hasn't yet
been mentioned. (This makes sure that
everyone listens.) Continue until you have
covered everything on everyone’s lists.

Exercise 1 &) 1.37

e Focus on the photo and ask the class
whether they think the boy and girl are
friends or siblings.

¢ Play the CD or read the conversation
aloud while students follow.

* Confirm afterwards that the boy and
girl are brother and sister because they
talk about cooking for Mom and Dad.

Usage

People say Uh-oh, with falling
intonation, to mean that something
negative has happened, but only if it
isn't very serious.

Exercise 2 ® 1-38
e Play the CD or read the conversation

aloud line by line for students to repeat.

Practice each line first with the whole
class and then ask a few individual

students to repeat. Encourage everyone

to use expressive intonation for
Great idea and Uh-oh! and to sound

spontaneous when they make the
suggestions with Let’.

Exercise 3

Read the direction line aloud. Establish
that they will be choosing a dish from
the list on the right.

Choose one of the dishes from the list
and say, e.g., Hey, everyone. Let's make

a big potato salad for (nar?e another
teacher at your school). Establish that
this is an example of A’s first line and
then ask the class what you need

to make this dish (potatoes and red
peppers). Show students where to use
the two food ingredients in the gapped
conversation and where to write a place
from the list on the left.

Remind the students that they are
going to create a new conversation, so
they aren't going to make a tomato and
pepper salad.

Circulate to make sure that students are
completing the gaps appropriately.

Chat

Students work with a partner to
practice reading the new conversations
that they have each written.

Option: If practical in your teaching
situation, invite volunteers to act

out their conversation for the class.
Encourage students to listen by asking
them to write down the dish that
each pair decides to make and the
place where they look for one of the
ingredients.

Extension
Writing page 91

Further support

Extra Practice (D-ROM
Workbook pages W11-W13
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTestsAand B

Video: Teen Snapshot
Grammar Bank
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Count and non-count nouns: How many

and How much

The simple present tense: statements

& mgﬁlrpﬁ,@

Drinks and more foods: non-count nouns

Food and drink

Unit contents

Discuss the contents of the unit from the

bar at the top of the Student Book page.

Remind the students that they will check

their progress in the Review: Units 4-6.

Vocabulary

Aim

Practice drinks and more foods: non-
count nouns

Exercise 1 ' 139

* Focus on the pictures and make sure
that students recognize all the drinks
and food items. Explain that juice is a
generic word and ask students to list
fruit from Unit 4 that they like in the
form of juice. The word soda is also a
genericword for any fizzy drink (apart
from energy drinks). Ask students to
give examples of brand names that
they drink.

* Play the CD or read the words aloud

while students follow.

Usage

With the exception of chicken, many
of the words are generic in this first

appropriate groups, you can teach beef,
lamb, etc, and specific names of pasta,
such as macaroni or spaghetti, that are

that the pasta names are also non-count
nouns in English and must not be made
plural.

presentation of non-count food items. In

popular with your students. Bear in mind

Exercise 2 140
» Play the CD or read the words aloud for

students to repeat.

e Focus in particular on these sounds:

the /u/ sound in juice, ignoring the
written /

the short /e/ sound in bread (unlike tea /

meat / peach)

the hard /t [/ in cheese and chicken,
contrasting this with the /{/ in fish
the /a¥/ diphthong in rice.

Unit 5

Vocabul .
Social language

Vacabuiary Drinks and more foods: non-count nouns

@) 1. Look at the pictures. Read and listen,

m}} 2. Listen and repeat.

m}} a: SR Listen to the conversations. C pl

Circle a, b, or c.
Conversation 1
1. The boy is eating ...

e

My favorite foods are

thirty-six

each stat

Conversation 2
3. There isn't any

4. There's some ...

a. b,

Complete the statements about your favorite foods and drinks.

My favorite drinks are

«

7Y

Check pronunciation by inviting
individual students to say the words.

Exercise 3 &) 1-41

Read the direction line aloud and talk
about the pictures, making sure that
everyone recognizes the food items.
Point out that there are two items to
circle for each conversation.

Tell the students that they will hear the
conversations twice and ask them to
circle in pencil the first time.

Play the CD or read the audioscript
aloud yourself, pausing after each
conversation for students to circle.

Students listen again and go over the
circles in pen.

They compare answers in pairs.
Option: In stronger groups, students
can give their answers as whole
statements, using the pictures for

support, as they have now heard the
language twice.

AUDIOSCRIPT 1+.41 PAGE 105

About you!

¢ To avoid problems with grammar, ask
students to use food and drink items
from this page, not from Unit 4, to
complete the statements.

Students’ own answers

Further support
Extra Practice (D-ROM

® . B e B
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Topic Snapshot

m}} 1 Read and listen to the conversation.

Dad:  Dylan, soda'

‘Dyfan: Oh, please, [ Dyt 3 p :

Dad Well, OK. But just two ¢ Dad: All right. But your sister likes orange. Let’s
one for your sister. get a bottle of apple and a bottle of orange.

? c =0k 8 -
 Dac  We need some chicken for dinner tonight. Oh!
d And we don't have any rice at home.

Dyfar: | can get that How many boxes should | get?
Dad We oniy need one.

Dylan: No problem!

2. Choose the correct answer to each question. Circle a or b.
1. Where are Dylan and his dad? a. At home. @At a store.
2 What are they buying? (@)Foods and drinks. b, Drinks.
3 What kind of juice are they buying? (@)Apple and orange. b. Coffee and tea.

4 What's for dinner? a. Fish and rice. (B)Chicken and rice.

3. Circle the foods and drinks that Dylan and his dad are buying.

Usage

In the phrase a bottle of apple and a bottle
of orange, the word juice is understood
from when it was mentioned earlier. It's
common to omit words like this when
the reference is clear.

L@pejics) 3 cheese 5. coffes 7. milk 9. pasta 11. (Soda)
26=2) 4.(Chicken) 6. fish 8. @range juice)  10.(rice) 12. tea
thirty-seven

Exercise 1 142

e Focus on the pictures and establish that
the boy is shopping with his dad. Ask
students what Dylan wants to buy in
picture 1 (soda).

Ask students to read, listen, and follow
to find out everything they buy.

e Play the CD or read the conversation
aloud while students follow.

e Students list the items that they buy,
using just the food words that they
already know (soda, juice / apple juice
and orange juice, chicken, rice, bread).

e Discuss Dad’s line soda’ bad for you,
asking students if they know what the
problem is with fizzy drinks (they usually
have a lot of sugar, so they're bad for your
teeth).

» Focus on the question What kind? and
encourage students to use Dylan’s
response to work out the meaning.

¢ |f students query the word loaf, explain
that they will learn this way of talking
about bread in the next lesson.

. Topic Snapshot
Adirm
Expiore the topic of the unit with

Examples of the unit grammar, vocabulary,
angd social language in context °

Warm-up

A5k the students who does the food
shopping in their house and whether they
nelp. Ask When you go shopping with your
parents, do you ask for things? Do you ask for
new things that you see advertised on TV?
Do your parents use a shopping list? Do your
parents sometimes buy things that aren't on
the list? Why?

Exercise 2

Read the direction line aloudAKsk
students to work on their own, referring
back to the conversation as necessary.

To go over the answers, you could
ask volunteers to read the questions
and answers in “‘open pairs” across the
class.

Exercise 3

Read the direction line aloud and then
point to the example.

Get the students to read food items
1-12 and circle the ones that Dylan and
his dad are buying.

Circulate while students are working,
making sure that they are checking
back with the conversation.

To go over the answers, invite
volunteers to read out the words

they circled.

Extra practice activity (all classes)
e Tell the class that you're going to

read the conversation, but this time
changing some of the words. Ask the
students to listen carefully and to raise
their hands (or call out if you prefer)
when you change a detail in the text.
You could make these changes:

Let’s buy some milk (juice).

One for you and one for your brother
(sister). 5

Let's get some for lunch (breakfast).

But your sister likes mango (orange).

We need some meat (chicken) for dinner
tonight.

And we don't have any pasta (rice) at
home.

Oops! We need cheese (bread), too.

Unit5
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- Grammar

Aim
Practice count and non-count nouns; How
many and How much

Grammar support
Interactive Grammar Presentation

Exercise 1 &) 1-43

. @ Discuss the first part of the chart with the

class. Compare with food items in the
students’own language that use an article
and those which don't. Ask the class to
turn back to page 30. Point out that these
food items were presented with a or an.
Then compare with page 36.

* Focus on the new question forms How
many and How much, and compare with
the students’own language, reminding
the class that English nouns have no
gender, so there is only one form of
How many and one form of How much.

e Ask students to make new questions
for How many with any of the food on
page 30. Repeat with How much, using
the food on page 36.

* Play the CD or read the list of containers

and quantities on the left aloud,
pausing for students to repeat. Explain
that non-count foods and drinks come
in packaging, such as bottles and
boxes, that we can count. Emphasize
that bread is never countable in English
and that in order to specify how much,
the words Joaf (singular) and loaves
(plural) is used. Explain that this plural
is irregular and that a loaf is a larger
amount of bread that is cut into pieces,
not a bread roll.

e Option: The list of containers

here is enough for learners at this
level, as these cover the foods and
drinks presented in Units 4 and 5. In
appropriate groups, you may wish to
expand this list as follows:

a cup (of coffee, tea), a bag (of potatoes,
onions), a carton (of juice, milk), a
package (of pasta, coffee).

¢ Focus on the last part of the chart

and again compare with the students’
own language to show that a general
question with How much can be
answered by using containers and
quantity words.

¢ Use the Language tip to remind the

students of the use of some and any,
and remind them of the rules for
forming plurals on page 32.

Usage

If there is a compound subject with two
non-count nouns, the verb is plural, e.qg,,
Pasta and rice are my favorite foods.
Container and quantity words are used
with both count and non-count nouns:
a kilo of rice / a kilo of apples.

Unit5

Grammar Countand non-count nouns; How many and How much

1. Study the grammar.

Count nouns name things you can count. They can be singular or plural.
Use @ and an with singular count nouns.

wg Listen ood for you.

and repeat. Non-count nouns name things you can’t count. They can’t be plural.

aglass % Don't use a and an with non-count nouns.

of water v 't my favorite food.
acan

of soda

b

a bottle is there in the fridge? (A kilo,)

of water
abox Use containers and quantity words with non-count nouns to answer

of pasta questions with How much.
- ;??;ead in the cupboard,
two loaves €

of bread
a kilo of

onions

3. Circle the correct singular or plural forms.

1.(0s therd)/ Are there any bread here?

2. Is ((Arepotatoes OK for breakfast?

4./ Are there any pasta or rice?

4.c plete each question and with How much or
How many and the correct container and quantity.

1. _How many ggs are there? There are four eqgs "

bread is there? There are iwo loaves -

3. Howmany  peppers are there? There are tuo peppers . “

2, How much

3.(Bre therd)/ Is there any eggs in this salad?

&
4, How much pasta should we buy? Let's buy _two boxes X .
5. Howmueh  soda can we drink? We can drink three cans ..' .
6. Howmuch _juice is there? There is _one bottle 3
thirty-eight
" .
.
Exercise 2 ®) 1.44 quantities. Focus on the example to (
. Pléy the CD or read the grammar show that they should use numbers, b
examples aloud for students to repeat. too.
* Make sure that students pronounce the * Invite volunteers toreadoutthe .
initial b in How. Point out that many and completgdlquestlons and answers in
any have the same vowel sounds. open pairs’. -
AUDIOSCRIPT 1-44 Further support
An apple is nice in a salad. Extra Practice (D-ROM .
Beans are good for you.
Milk is good in coffee. L —
Pasta isn't my favorite food.
How many sandwiches are there? -
How much meat is there in the fridge?
There are two bottles of water on the table. -
There’s a loaf of bread in the cupboard.
Exercise 3 -
* Read the direction line aloud.
* Ask volunteers to read out the whole =
questions for everyone to check.
. =
Exercise 4
* Read the direction line aloud and refer =
students to the list of containers and ’
-




Grammar The simple present tense: statements

1, Study the grammar.

2. Circle the correct verb forms.
1. Dad want /@some tea.

2 We@/ needs eggs.

3. @l has lots of apples.

) 3. Listen to the correct statements from Exercise 2. Repeat.

4. complete each i

with the

1. A: Some tea?
B: No, thanks. | _don't want

4. A Is Lisa eating fish?

B No wayl Lisa_doesn't like  (not like) fish. She only likes _(fike) pasta.

4. Elaine don't /(doesnneed any tomatoes for the salad.

5. I(fike)/ likes soda, but I@ond/ doesn't like milk.

6. He have /(has)two boxes of pasta in the kitchen.

present tense of the verbs.

(not want) tea. Is there any coffee?

2 A: Kate likes (like) soda. Here's a can of orange.
B: Butshe doesn't need  (not need) any! She 1128 (have) a can on the table.

3 A Dad 025 (have) nice cheese from the store.
B Great! He can make some cheese sandwiches for lunch,

thirty-nine  /

Grammar

Aim

“ractice the simple present tense:
sIatements

Grammar support
Interactive Grammar Presentation

Note

This first presentation of the simple
present tense uses four basic verbs like,
want, need, and have. Students will learn
the spelling rules for the simple present
tense third person singular in Unit 6.

Exercise 1

Look at the pictures and ask students
to guess the meaning of the four verbs
like, want, need, and have. Explain

that this is the simple present tense

in English.

Focus on the chart and ask students
what the difference is between the first
three forms for /, you, we, and they and
the equivalent forms for he and she.
Write on the board:

I like tea.  He likes tea.

Circle the -s and emphasize that there
are only two affirmative forms.

Involve the class by writing prompts
on the board and inviting individual
students to complete the sentences
using the third person singular, e.g.,

You want tea. She ... (wants tea).

Explain that the third person singular of
have is has, an irregular form.

Focus students’ attention on the
negative forms with the auxiliaries don’t
and doesn’t. Point out the contractions

and full forms in the green box on the
right. You could write the words on the
board, pointing out that the apostrophe
represents the missing letter o in not.

Make sure students notice that there
is no -s on the verb in the third person
singular. It's in the auxiliary doesn't.

Focus on the Language tips box to
summarize the main points. #sk
students to explain in their own
language why the three examples after
NOT are wrong in each case.

Exercise 2

Read the direction line aloud. Ask why
the example answer is wants (because
Dad takes a third person singular form,
like he).

Students circle the correct forms.

Explain that they will check their work
in Exercise 3.

Exercise 3 ®) 1-45

Play the CD or read the correct answers
to Exercise 2 aloud for students to
check and to repeat.

Make sure that students pronounce
the -s ending where appropriate.
Exaggerate the long diphthong in don't
/dount/, contrasting with the short
vowel sound in doesn’t /daznt/, and
encourage the class to copy you.

Exercise 4

Read the direction line aloud and focus
on the example to point out that not
in parentheses is a prompt for them to
use the negative form, but it is not the
correct negative form.

Write on the board:

Rui (not like) tea.

and ask students what they would write
in this case (doesn’t like).

Circulate while students are working to
monitor how well they have grasped
the correct forms.

Invite volunteers to write just the
correct verb forms on the board for
everyone to check their work. Make
sure that everyone uses the apostrophe
in the contracted forms correctly.

Further support
Extra Practice CD-ROM




Reading
Aim
Develop reading skills: a restaurant review

Warm-up

Ask if anyone has been to a kilo restaurant,
where the food is priced according to how
much your plate weighs. Encourage the
students to talk about their experiences,
or alternatively explain that there are kilo
restaurants both in Brazil and in different
countries around the world. You could
review food vocabulary and encourage
the class to think about the concept of
weighing their plate by asking students
which foods are light (e.g. asalad) and
which foods are heavy (e.g., potatoes).

Exercise 1 ®) 1-46

¢ Ask students to look quickly at the start
of the restaurant review to find out
where this restaurant is (in Washington,
in the U.S.). Point out that the review
describes it as a Brazilian restaurant.
Ask the students to read, listen, and
follow to find out whether all the dishes
served there are Brazilian.

* Play the CD or read the review aloud
while students follow.

* Answer the focus question in the
direction line with the class.

* Encourage students to work out the
meaning of the cognates variety,
specialty, and authentic.

* Model the pronunciation of new
words that will be useful for class
discussions: weigh with its silent g,
specialty I'spe fIti/, and kale /keil/.
An approximate pronunciation of the
Brazilian dish fejjoada is /feizu'ada/.

No, they aren't all Brazilian. The
restaurant serves lots of American and
international dishes, too.

Usage

Students may ask why fejjoada and
farofa are in jtalics. Explain that italics
are generally used for words in a foreign
language within an English text. As
these food words are Portuguese within
an English text, they are in italics,
Delicious is a positive adjective that is
generally only used for foods and drinks.

Exercise 2

* Read the direction line aloud,
emphasizing that the students should
check the information in the review.

¢ Students check answers in pairs.

40 Unit5

razilian restaurant in
the U.S. city of Washington: the Kilo
Kafé. People in Washington really like
this place! It's a “kilo restaurant.” You

akilo. Is it 500 grams? You pay for 500
the United States, but not in Brazil.

Reading A restaurant review

W}?} 1. Read the restaurant review. Are all the dishes Brazilian at the Kilo Kafé&?

The Kilo Kafé has a variety of Brazilian The feijoada at the Kilo Kafé also come-
specialties, and lots of American and
international dishes. too. One favorite at  Some peopifike orange slices with the
the restaurant is an authentic feijoada,  feijoada, too. The colors of the > feijoada
weigh your plate. Is it akilo? You payfor  the famous Brazilian dish. At the Kilo
Kafé, the fejjoada has four different
grams. This kind of restaurant is newin  kinds of meat, and it has black beans,
rice, and much, much more!

with farofis (manioc flour) and kale,

are beautiful: the black beans, the yell
Jarofi, the white rice, the red-and-bro.
meat, and the green kale.

For delicious food and friendly peapl..
Luisa and Oscar Soares welcome you!

; NOTE: The Kilo Kafé only has fejioadia on Wedne
and Saturdays and only for funch.

2. Match the two parts of each statement, according to the restaurant review.

1. Feijoada has ...

2. The Kilo Kafé is in the city of ...
3. Fejjoada is a famous dish from ...
4. The Kilo Kafé has dishes from ...

a. Brazil and other countries.
b. Brazil
c. Washington.

5. Kilo restaurants are new in ... s @, the United States.

3. What's in the Kilo Kafé's fejioada? Complete the statements with

the ingredients below.

it has _beans, farofa oranaes, kale, mieat, and rice
It doesn’t have _bananas_cheese, chicken £9gs, fish, onions, or potatoes .

come to the Brazil Kilo Kafé. Owners

d. beans, meat, rice, and other things.

Exercise 3

* Read the direction line aloud and
again emphasize that students should
complete the exercise about the
fejjoada served at the Kilo Kafé, not
according to how they have had the
dish at home or in other restaurants,

* Encourage them to cross out each
word when they have categorized it, as
shown by the two examples.

¢ Students consider each ingredient,
check back with the description of the
fejoada in the review, and write it on
the correct line.

* While students are working, write /t has
and /t doesn’t have on the board.

¢ Go over the answers by inviting
volunteers to write the words in the
correct columns for everyone to check.

* Option: Scan for information To
_ reinforce this strategy, ask students to
run their eyes over the review quickly
to try to find each word from the list.
If they cannot find it in the article,

they should write it on the /t doesn't
have line. If they find the word, they
should write it on the /t has line. For an
additional challenge, and to encourage
scanning quickly, you could make it a
competition. The first student to finish
raises his or her hand.



iscus.s likes and dislikes

%}} 1. Read and listen to the conversation.

- 2 W Listen and repeat.
3. On the notepad, write foods

and drinks you like and ones you don't like.
Then use your list and create a NEW conversation.

(CECTTLLTLTI LY

i don’t like
bananas

o TSt i

Actually, no. | don't

like
very much.

Tdon't like
tea

L e— Vi Pl e g -
Q Well, howaboutsome ____ ?
T Lot P o LR TR AT TN

¥D Sounds good! | like
delicious!

= Read your new conversation with your partner.
Then read the conversation in your partner’s book.

forty-one

TeenZTeen can write the food items people mention

on the board.

Aim

Sractice social language for discussing
%=s and dislikes

Exercise 1 147

e Focus on the photo and establish that
the two boys are choosing a drink.

Warm-up e Ask the students to read, listen, and find

Play a chain game. Begin by saying / like out what the boys decide to have.

{uice). Explain to a stronger student that e Play the CD or read the conversation
ne / she should repeat what you liké, using aloud while students follow.

the he / she form, and then add something o Check their answer (juice and soda).
that he / she likes, with the / form. Write on

e Ask students how to say What are you in

the board: ; the mood for? in their own language.
The teacher likes (juice) and I like . .. Z

Ask the stronger student to name a Usage -
food or drink, using / /ike and any plural The word grab in the photo is an

countable noun, e.g,, strawberries or any informal word meaning take quickly, so

zor_ctzum n?un,s,g., chzckent.' b this is the part of the restaurant where
ksl i el you can buy an item and take it away.

saying e.qg., The teacher likes juice, (Rui) lik
e A s il g Sound good?was used as a question in

(meat), and ! like (soda). . d e d
Continue around the class, allowing UnieHE SO0 Siene £ orten.e
form of That sounds good, often used in

the class to help students who can't iy G oibl p
remember an item. For weaker classes, you SPEECHERMRcanGIas Booh qgne.

Exercise 2 ®) 1-48

* Play the CD or read the conversation

aloud line by line for the students
to repeat.

* Practice each line first with the whole

class, and also the word delicious
/di'lifas/ in isolation, encouraging the
students to use expressive intonation.

e Then ask a few individual stud®nts to

repeat different lines.

Exercise 3
* Read the direction line aloud and

review that their task is to create a new
conversation. :

* Focus on the notepad to explain that

they should write non-count nouns
from Unit 5, e.g., meat, or plural nouns
from Unit 4, e.g., bananas.

e Write the last gap on the board:

delicious!

*  Ask students what words can go in this
gap. If they say /s, confirm that this is
correct with non-count nouns, but add
above the line on the board:
llike bananas a lot. Point again to the
gap and ask Can you write “It’s” here?
(No). Elicit that they must use Theyre
with plural nouns.

» Circulate to check that students use
non-count nouns or plural nouns and
that they use the correct verb form.

Chat

e Students work with a partner to
practice reading the new conversations
that they have each written.

e Option: If practical in your teaching
situation, invite volunteers to act
out their conversation for the class.
Encourage students to listen by asking
them to note the food items that each
pair mentions.

Extension
Writing page 92

Further support

Extra Practice (D-ROM
Workbook pages W14-W16
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet

Unit TestsAand B

Video: Teen Snapshot
Grammar Bank

Unit5
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Grammar.
A1
e Vocabulary:

Frequency adverbs o Social language: cal evening at home

The simple present tense: spelling rules g
The simple present tense: yes/ no ' Tﬂp - Snap shot
questions DB 1. Read and listen to the posts.

Maya: | have a question for everyone.
Do you exercise?

ya lvanova

Daily routines
Foreign language

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.
Remind the students that they will check
their progress in the Review: Units 4-6.

Topic Snapshot

Aim , (
Explore the topic of the unit with I the moming

. in the afternoon
examples of the unit grammar, vocabulary, in the evening -
and social language in context Blg atoioit pos stominent..
Warm'uP 2 Complete the statements about the posts. Write Phil, Adam, Maya, or Ana.
Write the three words for meals on the 1. _Phil doesn't exercise at all. 4. Ana usually eats dinner late.
board: breakfast, lunch, dinner. Point toa 2. Adam _ exercises in the morning. . 5. _Adam usually eats dinner early.
word and ask-a student What time’s (Junch) 3. Phil  should exercise. 6. Maya  has a question for everyone.

in your house? Elicit the time in English

and then say And what about weekends?
Repeat with other students, asking about
different meals. If anyone eats much earlier

or later than others in the class, discuss the €
obs.Fhere s e o lecs  omsenneran |+ Wi on the board P you shoud Usage €
Jmea.ltimes agree as a class what is typical Ask What shouild Phil do? Elicit:Phil 9, i
e co(m?r b today":s) should exercise and make sure everyone Adam’s response Well, 1 do. is an
MRl arey e g(; B whyen understands the meaning of exercise. emphatic use Of/Wh'Ch replaces the €
- Yy are going 5 : Ask the students what exercise they do. verb asked in the question, in a similar
some of the Teen2Teen Friends have dinner., , : way to the short answer Yes, [ do. s
* Option: See if anyone can guess the : : .
Exercise 1 &) 1.49 meaning of usually and never from the /t5 not my thing means that yox;f re not
» Askthe students to look quickly at context. (Students will study these vntergsted in something. The affirmative =
the page to see who is posting today. adverbs later in this unit) T
For each character, ask Where’s (Maya) * Point out the discussion about times e fO? (+ adjective) is an informal =
from? (Maya - Russia, Adam - the U.S, to remind the class that the students intensitier. It means much too.
Phil - the UK., Ana - Brazil). are in different countries and time e
¢ Tell them to read and listen to find out Z0Nes, andl_t.hat they are using English Exercise 2
what dinner times are mentioned. oo s e Read the direction line aloud. <
* Afterward, elicit full sentences: . FOCL}JJSI.O; t:e 7_7m25 qf the Zafy bO'>I< FO e Students write the names. -
Ana eats dinner at nine oclock. establish that in the is used for all times e
Adam eats dinner at six o'clock. of the dayiRiceRt AN ’ :ﬁﬁ:ﬁt;rucsovw;sj L:j:tg i‘fvjotS ivgiigeliske <
Invite the students'reactions to these them to read out the whole statement, s
dinner times. model the pronunciation of exercises
/'eksarsaiziz/ with the extra syllable. <
—
v
L 3
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Vocabulary Dailyroutines

m}) 1. Look at the pictures. Read and listen.

my friends

11. take a bath/ 12. go to bed

6. hang out with 7. come home 8. relax

i
@}3 Listen and repeat.

. before 9:00

| eat breakfast before 9:00. | brush my teeth after breakfast.

4. brush my hair/ 5. go to school
comb my hair

10. get undressed

9. exercise

&5 -rter 000 . :

take a shower

K\ 3 -4 i
-) 2 Listen and repeat.

) 3. Listen to the descriptions of daily routines.

Match the time phrases with the pictures of the activities you hear.

Before breakfast, |

After dinner, |

forty-three

Vocabulary
Aim
Practice daily routines

Exercise 1 ®) 1.50-51

= Focus on the pictures and establish
what daily routine is happening in
£ach one. Ask the students to suggest
an idiomatic equivalent in their own
language of the phrase hang out with
my friends (see Usage below). Contrast
this with the verb relax, which any age
group might use.

= Play the CD or read the phrases aloud
while students follow. ‘

= Then focus on the box with the
prepositions and again play the CD or
read the sentences aloud.

Usage

hang out with my friends is an informal
expression commonly used among
teenagers to mean spend time with.

It implies no specific activity, but
teenagers might be watching TV

or listening to music while they are
hanging out. :
Another way of saying get up is get out
of bed.

Exercise 2 ®) 1.52

e Play the CD or read the phrases aloud
for students to repeat:

e Make sure that students don't add an
extra syllable with the -ed ending of
dressed / undressed /(an)drest/.

e Focus on the /ou/ diphthong in comb
and home and contrast with the short
/a/ vowel sound in come.

e Check pronunciation by inviting
individual students to say the words.

.Exercise 3 ® 153

¢ Read the direction line aloud and then
focus on the pictures. Ask the class to
call out the correct phrase from Exercise
1 for each picture.

o Tell the students that they will hear the
descriptions twice and ask them to use
a pencil the first time.

» Begin playing the CD or reading tffe
audioscript aloud, pausing after take
a shower to establish why there are
two lines drawn from before dinner.
Continue with the rest of the exercise,
pausing at the end of each speaker for
students to draw lines.

e Ask the students to listen again. This
time they go over the lines in pen.

e Students compare answers in pairs.
AUDIOSCRIPT 1-53 PAGES 105-106

About you!

* Read the direction line aloud and
establish that the students are going to
write two sentences like the recordings
in Exercise 3. Elicit ideas of typical
routine activities that the students
probably do before breakfast. Repeat
for typical activities after dinner,

¢ Remind students that they can look at
Exercise 1 to check their spelling.

e Circulate while they are writing to check
spelling and to ensure that the students
are choosing logical activities.

e [nvite a volunteer to read out their
Before breakfast list. The rest of the class
listens and students raise their hands
if they have exactly the same items.
Then invite other students to give their
ideas until everyone’s before breakfast
routines have been mentioned. Repeat
with After dinner.

ANSWERS

Students’ own answers

Extra practice activity (all classes)
e Write before, at, and after on the board.

¢ Begin a sentence in the first person
with one of the daily routine phrases,
eg. /getdressed ... and point to a
preposition on the board. Invite a
volunteer to complete the sentence in a
logical way, either with a suitable time,
a mealtime, or (in stronger classes), with
another routine, e.g., / get dressed before |
comb my hair.

Further support
Extra Practice (D-ROM

Unit6
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Grammar

Aim

Practice frequency adverbs and the simple

present tense: spelling rules
Grammar support
Interactive Grammar Presentation

Exercise 1 154

® Focus on the picture and elicit the
routine activity (take a shower), Say

That’s right. and then read aloud the first

example from the chart: He always takes
ashower in the morning.

* Add On Monday, Tuesday, Wednesday,
Thursday, Friday, Saturday, and Sunday,
he takes a shower in the morning. He
always takes a shower in the morning.
Elicit the meaning of always.

* Focus on the frequency adverbs on
the left and work through the list from
always to never, eliciting translations in
the students own language.

¢ Play the CD or read the adverbs aloud,
pausing for students to repeat. Focus
on the vowel and diphthong sounds
in always /*slwerz/ and sometimes
I'samtaimz/, and on the initial Iyl
sound in usually.

® Look at the first rule and examples in
the chart and point out that the adverb
goes before the verb. Then look at the
second rule and examples. Write on the
board:
lalways go to school at (7:45).
lam always on time.
Circle the frequency adverbs and point
out the rule for be in the chart.

® Read out the Language tip and compare
with the students’ own language. Give
a sentence using a daily routine in the
students’own language, and ask the
class to translate it into English.

* Remind the students of the forms likes,
wants, and needs that they learned in
Unit 5. Emphasize that only the he /
she / it form is different from the rest in
the simple present tense,

* Go through the spelling rules, writing
examples on the board to demonstrate
the changes and pronouncing the
new form in each case. Model the extra
syllable in exercises, brushes, and relaxes
for students to repeat.

Note

When a verb ends with a /tf/, /1, Ist, or
/ks/ sound, the ending -es creates an
extra syllable.

* With the -y to -jes rule, ask the students
where this same spelling rule is used
(plural nouns, e.q., countries).

* Remind them that has is irregular.

Grammar Frequency adverbs; The simple present tense: spelling rules
}.. Study the grammar.

In affirmative statements in the simple present tense,
place a frequency adverb before the verb.

s a shower in the morning.
0 my teeth after dinner.
o the park after school.

always
usually eir homework on time.
soit:rre‘rimes In affirmative statements with be, place the frequency

adverb after the verb.
n time for school.

never

For statements with he, she,
come - comes

and jt, add -s to the base form of most verbs.
play -» plays  exercise -» exercises

Add -es to a base form that ends in ~ch, ~o, -s, -sh, or -x.

go = goes  brush = brushes  relax - relaxes

If a base form ends in a consonant and -¥ change the y to i and add -es.
study~» studies

-
The verb have is irregular,
-
e
3. Complete each statement with the simple present tense and the frequency adverb.
1. Ialways get up late, but my cousin, Dan, _2lways gets up (get up/aiways) eariy. E

2. | never exercise, but my sister, Stacey, uﬁugi\z rereises (exercises /usually) after dinner.
3. My mom is never late for work, but my dad _is sometimes (be/sometimes) very late.

4. | sometimes relax in my room, but my dad Mﬁ’ﬂ?ﬁ&@___ (relax/ always) in front
of the TV.

5. I brush my hair in the bathroom, but my sister -sometimes brushes _ (brush /sometimes) ‘
her hair in her room,

6. | usually take a shower in the morning, but my mom a%wagf_» fakes

 Exercise 2 ®) 1.55

. (take /always) a bath!

Exercise 3

* Read the direction line aloud. Establish
that the students have to think about
the position of the adverb and the form
of the verb. Look through the exercise
with the class to confirm that they need
the he/ she form for each verb.

* Play the CD or read the grammar
examples aloud for students to repeat.

* Make sure that students pronounce
goes /gouz/ as only one syllable.

AUDIOSCRIPT 155

He always takes a shower in the morning. : : =
I usually brush my teeth after dinner e Circulate while students are writing to
We often go to the park after school. chisckantt rclpiif .

She sometimes goes to bed at 10:00. ¢ Tocheck answers, start to read each
They never do their homework on time. statement and invite volunteers to read
I'm always on time for school. out the correct words for each gap,

I'm never late. before finishing the statement yourself.
Ask everyone to check their word order
carefully in number 3.
Further support
Extra Practice CD-ROM
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Grammar The simple present tense: yes/ no questions

1. Study the grammar.
. Usedoordoesandabase

|

need new gym shoes? | Yes,

you you
! i |

we B to, we BEmE.
they they

52 Complete the questions with Do or Does.

1. Do you watch TV in the morning?
Barry wear jeans?

3 P your sisters play volleyball?

3. Complete the short S.
1. A: Do you get up early?
B: Yes, | do k
2. A: Do you and your sister play video
games?
B: No, we don't

3. A: Do you take a shower in the morning?
B: No, ldont .

= 4 G Listen to the questions and answers from Exercise 3. Repeat.

5. Write yes/no questions. Use question marks.

1. you / get up late in the morning

Yes,

he — he
she B8 | No, she

4. Does _ your cousin like soccer?
5. Do Evaand Sue play video games?

6. Dots _lim babysit his brother?

: Do your teammates go to bed ear};
before a game?

: Yes, jhﬁi.éo___.__

: Does your brother exercise?

: Yes, ng

: Does your mom watch TV after dinner?

: No, she doesn't |

6.

LU
Or wr mw >

Do ¥ou get up late in the morning?

2 we / have soccer practice today
Do we have soccer practice today?

3. her father / come home late in the evening

Does her Gther come home late i the evening?

% your family / watch TV before dinner

2025 your family watch TV before dinner?

5. your classmates / stay at school late

Do your classmates stay at school fate?

forty-five

Interactive Grammar Presentation

Exercise 1

* Introduce the question forms naturally
n class by asking a stronger student
about food. Say / fike (chicken). (Name), do
you like chicken? Use intonation to show
thatit’s a question and help the student
o say simply Yes / No. Turn to another
stronger student and, referring to the
first student, ask Does (Name) like chicken?
and help them to answer simply Yes /
No. Explain that today you are going to
study questions in the simple present,

* Read out the top two lines of the
chart and then write on the board the
examples that you used with the class:
Do you ike (chicken)?

Does he / she like (chicken)?

Circle the auxiliary verbs Do and Does,
model the pronunciation, and stress
that these words are essential.

¢ Underline the s of Does on the board.
Remind the class that the he / she form
in the simple present tense always has
ans.

* Focus on the short answers, pointing
out that in the affirmative, the answer
uses the same auxiliary verb as the
question. Explain that the negative
short answer uses don't / doesnt, just as
in the negative statements.

* Ask the same two students your
questions from the opening
presentation. Elicit the correct short
answers and write them on the board.
Under the short answers, write and
Cross out ¥esHike:, to show that the
main verb is not used in short answers.

Q
=
b

Exercise 2

* Read the direction line aloud and ask
When do we use do? (with |, you, we, and
they), When do we use does? (with he,
she, it, or a name).

* Togo over the answers, remind the
class of the pronunciation by saying
each time Do or Does? Invite volunteers
to give the answers. &

* Students exchange books and check.

* Option: Students studied the form goes
on the previous page. You can point out
that go and goes share the same /ou/
sound, but that Do and Does do not. =

Exercise 3

* Read the direction line aloud and ask
the students what words they will
need to complete the short answers
to match the questions. As they call
out each form, write it on the board,
highlighting the apostrophes in the
negative forms.

* Students complete the exercise, but
they check their answers in Exercise 4.

Exercise 4 ®) 1.56

* Play the CD or read the questions
and answers from Exercise 3 aloud for
students to check and to repeat.

* Encourage students to copy the rising
intonation in the questions. Focus on
the diphthong in don’t /dount/ and the
short /a/ sound in does and doesn’t.

AUDIOSCRIPT 1:56 PAGE 106

Exercise 5

* Read the direction line aloud. Ask why
the example uses Do and not Does
(because the question is with you). Ask
when they would need Does (with he,
she, or jt).

¢ Focus on number 4 and explain that
family takes a singular verb, so they
should use Does for this one.

¢ Circulate and help as necessary.

* Invite volunteers to write the questions
on the board for everyone to check.

Further support
Extra Practice CD-ROM




Reading

Aim

Develop reading skills: an online
message board 3

Warm-up ;
On the board, write Do you have eggs for
breakfast? Discuss breakfast foods with
the class. Help students to answer Yes, |
do or No, I don't and encourage them to
describe their breakfast using / have ...

and any words in English that they know. If
they haven't learned the English word that
they need, they can still contribute to the

discussion in their own language.

BACKGROUND INFORMATION

Phil describes a typical English breakfast,
which is usually offered in hotels in the
UK. At home in the UK, there often isn't
time to prepare this breakfast during the
week, but some people eat a cooked
breakfast on weekends.

In the US,, people don't eat beans and
tomatoes for breakfast, but they do eat
bacon and sausage.

Exercise 1 &) 1.57

* Askstudents to find who's posting
(Phil). Say Where is he from? (the U.K).
Ask students to guess what the photo
shows (an English breakfast).

® Ask students to read and listen to Phil’s

blog post to find out what time he gets

up and what time he goes to bed.

* Play the CD or read the blog post aloud

while students follow.

® Ask What time does he get up? and What

time does he go to bed?

Phil gets up at 7:00 (Monday-Friday) and

he goes to bed at 10:00.

Reading An online message board

m)) 1 Read about Phil Campbell’s daily routine.
What time does Phil get up and go to bed?

*¥ Question of the day 1.

patt ofyour dally ro

I always get up at 7:00, except on Saturday and Sunday, of course. | take
ashower, brush my teeth, and get dressed before 7:30, | usually have
breakfast with my family. | always have orange juice with breakfast,

but | never drink tea or coffee because | don't like either onel We
sometimes eat a typical English breakfast: that’s eggs, potatoes, beans,
tomatoes, and meat, such as bacon or sausages. But not always.

You know, my cousin Kevin in the U.S, says they have eggs and
potatoes in the morning, but they never eat beans or tomatoes for
breakfast. What about you guys? What's YOUR typical breakfast?

& | Rightafter breakfast, | go to school, Hey, guys, guess what! We're

| learning about Mexico in geography class this week! Daniel, do you
learn about the UK. in your classes? After school, | babysit my
neighbor, Nathian. He needs help with his homework. His mom comes
home at 7:00, so | usually eat dinner with my family at about 7:30 or
8:00. Then, after dinner, | do my homewaork, relax in my room, and
check my messages on Teen2Teen Friends. At about 10:00, 1 go to bed.
Hey, Ana eats dinner at 9:00! Brazil sounds like more fun than England!

e A typical English breakfast

[Posta comment ...

2. Circle the correct words or phrases, according to the blog post.
1. Before breakfast, Phil/ goes to school / does his homework.
2. Phil usually eats eggs, potatoes, beans/ bread / oranges, and meat for breakfast

3. Phil never drinks(f€a or coffee)/ soda or juice / coffee or soda.

4. Phi eats breakfast / lunch /@inneDatter Nathan's mom comes home.
5. Phil usually does his homework right after breakfast / school /

3. Cross out the verbs for activities that Phil doesn’t talk about in his blog post.

Usage

Phil uses several verbs without
repeating I / take a shower, brush my
teeth, and get dressed. You can point out
to students that this is perfectly correct,
as long as a subject pronoun is used
with the first verb.

The verbs eat and have are both used to
talk about meals and food:

leat / have breakfast at 7:30.

| often eat / have pasta for dinner.

To talk about drinks, have is more
common, but drink is also correct:

! have / drink orange juice for breakfast.
such as introduces an example.

right after means immediately after.

The phrase at about 7:30 means at
approximately 7:30.

1. babysit 6. getup 12. ddehisbike J
2. brush-his-hair 7. play-video-games 13. take a shower
3. check his messages on 8. eatluneh— 14. sake-abath )
Teen2Teen Friends 9. play-in-the-schookband 15, eat dinner
4. get dressed 10. eat breakfast 16. wateh-FV.
5. getundressed ; {
- 11. practice-basketball
forty-six 4

Exercise 2

® Read the direction line aloud.

¢ Students check back with Phil’s post to
circle the correct words or phrases.

¢ Invite volunteers to read out the full
statement and then repeat the target
words or phrase yourself for everyone
to check their work.

in Phil's post. For example: get up, take

a shower, brush my teeth, get dressed,
have breakfast, etc. Then ask students to
confirm which of the activities in the list
are not mentioned.

3
<
.
L
L
Exercise 3 B
* Read the direction line aloud. Focus
on number 1 and establish that the &
verb isn't crossed out because Phil talks
about babysitting in his post. .
e Then look at number 2 and ask Does he
brush his hair? Establish as a class that -
Phil doesn't talk about it in his post, so
the verb is crossed out.
» Students cross out the verbs for other S
activities that aren't mentioned.
* They compare answers in pairs. L
* Option: Confirm a text’s content
To reinforce this reading strategy, first i
ask students to underline each activity
X
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m}} I. Read and listen to the conversation,

- 2. Listen and repeat.

3. On the notepad, make a list of your evening routines.

Talk about a typical evening at home

Yy

Then create a NEW conversation, using your own routines.

9 What are your evenings usually like?

@ Well, it depends. | usually

; but | sometimes
7,%: We have dinner at
-"““‘.~ e ——r———— "

before dinner,

Before dinner
1 do my homework

Q Read your new conversation with your partner.
- Then read the conversation in your partner’s book.

forty-seven

Teen2Teen

Aim

Practice social language for talking about a
B¥oecal evening at home

Warm-up

#rite After school on the board and ask
stugents what activities they do. As they
give their ideas, ask Do you always (watch
V) after school? Encourage them to use
different frequency adverbs to reflect their
usual routine. In addition to normal daily
routines, you could remind them of other
activities that they know, such as take
dancing lessons, explaining that they can
also use these in the simple present tense.

Exercise 1 &) 1.58

* Explain that one of the girls is asking
the other about a typical evening after
school. Ask the students to read and
listen to find out whether her routine is
similar to theirs.

* Play the CD or read the conversation
aloud while students follow,

¢ Check that the students recognize the
cognate depends and ask them to guess
the meaning of busy.

® Then ask a few volunteers to compare
their routine with what the girl says in
the conversation.,

Exercise 2 &) 1.59

* Play the CD or read the conversation
aloud line by line for students to repeat.
Practice each line first with the whole
class and then ask a few individual
students to repeat.

¢ Encourage everyo::{e to use contrastive
stress on /usually ..., but | sometimes.

* Model the word busy /'bizi/ in isolation,
encouraging the students to keep the
vowel sounds very short. Make sure that
the sis pronounced /z/.

¢ Encourage the students to say the last
line with expressive intonation, not just
as a statement of fact.

e —

Exercise 3

* Read the direction line aloud, pointing
to the notepad as you do so. Remind.
the students that they have to change
the conversation from the one they
saw in Exercise 1 and establish that
they can do this by talking about
different activities,

* It's possible that your stude®ts have
a very similar routine to the one
described in Exercise 1. Make sure
students understand that you want
them to practice different language,
so they should invent other activities if
necessary so that they don't copy the
conversation in Exercise 1.

* Discuss as a class what else students
will need to change in addition to the
activities (the times) and ask them to
identify which gaps in the conversation
are for times (after the word at).

* Ask students to note some different
activities on the notepad. When they
are ready, ask them to complete the
gapped conversation.

e Circulate to make sure that everyone is
using different activities.

Chat

¢ Students work with a partner to
practice reading the new conversations
that they have each written.

* Option: If practical in your teaching
situation, invite volunteers to act
out their conversation for the class,
Encourage students to listen by asking
them to note the activities and times
that each pair mentions,

Extension
Writing page 92

Further support

Extra Practice CD-ROM
Workbook pages W17-W19
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTests Aand B

Video: Teen Snapshot
Grammar Bank
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H . H i ® °
N Units a6 Review: Units 4-6
Aim
Revise and personalize the language 1. Read the ¢ nversation. Choose the correct answer to each question.
learned in Units 4-6 and evaluate progress ‘
toward specific goals.

Exercise 1

* Read the direction line aloud and make
sure that everyone understands the
example. (Glen says Let's go shopping,
which implies that they can't be at a store
at the moment)

* Students read and choose the
correct answers.

rs and onicns.
cheese

* They compare answers in pairs.

* Afterward, look through the
conversation with the class, reminding
students of the new language that they
have studied in the last three units:
Idon't like, any, and some.

* Option: To review language from the
unit, you can invite volunteers to read
the conversation aloud, reminding
them if necessary of the stress in the
phrase What are you in the mood for?
and the pronunciation of delicious
/di'lifas/. In addition, pairs of
volunteers could read out the questions
and answers in Exercise 1 as “open pairs”
across the class.

Exercise 2

¢ Focus on the picture and establish that
the man is at a store and the woman is
at home. The man is asking what they
already have so that he knows what to
buy. Ask questions orally, using items
that aren't practiced in Exercise 2, to
review question forms. Elicit short
answers, ideally from the whole class or
from volunteers:

Are there any chairs in the kitchen? (No, - .

—— e Iny|te pairs of volunteers to read the

Is there any juice? (Yes, there is) questions and answers as ‘open pairs”
: Sl ey S lass.

Are there any cupboards in the kitchen? acro's jIcmes

(Yes, there are) ¢ Option: Students ask and answer the

Is there any fish? (No, there isn't.) questions in “closed pairs”

* Write Is there ...? and Are there ... ?
on the board and ask a volunteer to
explain when to use the two forms,
giving examples.

* Read the direction line aloud. Focus on
the example question and answer to
illustrate what students have to do, and
confirm with the class that there are
bananas in the picture.

e Circulate while the students are writing.
If you notice frequent confusion
between count and non-count nouns,
ask everyone to stop and listen. Say
Look at page 36. Use “Is there any ... 7"
with all the foods and drinks on this page.
Then say Look at page 30. Use “Are there
any ...?" with all these foods, but use the
plural, apples, bananas, OK?

Exercise 3

* Say Look at page 38. and focus on the
list of containers and quantities. Read
out the phrases in random order,
pausing to elicit the food or drink word
to help students remember the phrases,
eg, aboxof ... (pasta), aglassof ...
(water), akilo of ... (onions), etc.

* Turn back to Exercise 3 on page 48
and read the direction line aloud. Use
the example to suggest that students
use the full form There is, rather than
There’s, and take the opportunity to
remind them that There are is never
contracted anyway.

¢ |nvite volunteers to write the
statements on the board for everyone
to check their work.

O & O & o 0 0 & & o & & =
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. Complete each question with How many or How much.

1. How many  potatoes are in that omelet? 4. Howmuch  meatis in the fridge?
2. Howmany  cans of soda are there in the cupboard? 5. _How much __ pasta is there for dinner?
3. _How much cheese Is there for my sandwich?

tense.

. Complete the convesations in the simple pr
1. A: Do Tom's parents go -
B: No, meg donit

= : =y

6. _tow many onions are there in the salad?

Lﬁadesa-bdondyowfypicdday.
Mty | get up, | usually
awys S0 ™y homework

. Describe my typrca{ day
' Dimcams vy es and disikes

Exercise 4

= Traw three bananas on the board. Write
oW bananas are there? and
25% the class to complete the question
imany).

= Thendraw a wedge of cheese and label
it 500g. As before, write How
cheese s there? and ask the class to
complete the question (much).

* Read the direction line aloud and
confirm that the example is correct as
potatoes is a plural count noun.

* Write on the board:

How bottles of water are there?
Elicit the answer (many), circle the -s on
bottles and remind the students that
non-count nouns can be packaged in
containers that we can count, in which
case How many? is the correct form. You
can write How much water is there? for
contrast.

e Students complete the questions.
e They check answers in pairs.

After school, | someti
Before | go to bed at night, | usually

A

. Use the Umt 4-6 grammar and vocabulary

Exercise 5

Read the direction line aloud and
focus on the example. Establish why
A's question starts with Do (because it is
about Tom's parents, which is the same
as they). Point out that usually in B's
answer is before the verb and ask why
the verb is go (because the answer is for
they).

Do number 2 orally as a whole class to
make sure that everyone understands.
Students complete the exercise.
Circulate while they are doing this
activity, checking whether they start
with Do or Does in each case.

Invite volunteers to read out the
conversations in “open pairs” across
the class.

All About You

Exercise 1

Ask students to imagine that the
people in the photos are asking them
these questions and to write suitable
responses. Encourage them to use
frequency adverbs in their answers if
appropriate. If they can't remember the
meaning of question 1, tell students

to refer back to page 47, where they
practiced What are your evenings
usually like?

ANSWERS

Students’ own answers

Exercise 2

Read the direction line aloud. Establish
that the students need to write
activities for three of the gaps and a
time for one of the gaps. Elicit ideas
for the third gap, e.g., before dinner, or
at + a time, but when you check work,
allow other logical ideas, such as in my
bedroom.

Student’s own answers

Progress Check

Discuss the goals with the class in
their own language, looking back at
the contents of Units 4-6 on pages 30,
36, and 42 and eliciting examples of
language for each point.

Students put a check mark next to the
things that they can do in English.
Circulate while they are doing this
activity, encouraging where necessary
and asking them to demonstrate

that they can do everything that they
have checked.

Extension
Cross-curricular Reading page 97
Teen2Teen Friends Magazine 2 page 101

Further support
Video: Report

Puzzles

Review Tests Aand B
Listening Tests Aand B
Mid-Year TestsAand B

Review: Units4-6
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Unit?7

The simple present tense: information

questions : ‘
' Vocabulary Transportation

. @) L. Look at the photos. Read and listen.

Transportation
Time expressions

Ask about activities and transportation §

1. walk 2. drive 3. go by car 4. take a bus

Tourism and travel

-
:
|

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.

Remind the students that they will check
their progress in the Review: Units 7-9.

/

5. ride a bike 6. take ataxi 7. take a train

Vﬁcabula i‘y %ﬁ‘t@ 2. GEETTTED Listen and repeat.
Aim Wi} 3. | Listening compre | Listen to each conversation. J
b : . i Choose a means of transportation to answer each question.

ractice words for transportation 1 Flow s sbs et 16 vioie> ‘J

Exercise 1 _. 1-60 2. How does his dad get home in the evening?

e Focus on the photos and ask if anyone 3. How should they get to the beach?
in the class has used all these methods
of transportation, or alternatively find
out who has used the most.

e Make sure that students understand
the difference between drive and go
by car, but explain that people may
also use go by car even when they are
driving. Compare this with the students’
own language.

e Play the CD or read the words and P

4. How should they get to the concert?

5. How should they get to the park?

How do you get to school? |
How do you get home? |

phrases aloud while students follow. d
Usage e Check pronunciation by inviting 1. car (d), 2. train (e), 3. bike (b),
- individual students to say the words. 4.taxi (a), 5. bus (c) d
All trains, whether above ground or : ‘
below ground, can be referred to as Exercise 3 162 d
trains Undeiground tains; esbecially e Read the direction line aloud and then About you!

those that are part of a municipal
system, are referred to by a variety of
names, depending on location. The most
common term is metro, but, depending
on location, other names are used for
underground rapid transit, including
subway, underground, and the Tube.

focus on the questions. Establish the
meaning of How and ask students to
read the questions quietly to check that
they understand them.

e Tell the students that they will hear the
conversations twice and ask them to
use a pencil the first time they mark

e Establish that the students have to “4
answer the questions about how they
get to school and how they get home «#
after school.

e Make sure that they understand that {

they can simply put /in front of the

: words and phrases in Exercise 1.
their answers. : 1
Exercise 2 & 1-61 e Play the CD or read the audioscript
e Play the CD or read the words aloud for aloud yaurself, pausing first to confirm Students’own answers 1
students to repeat. that the'example is correct, and then Further support
e Make sure that students don't after each conversation for students to Extra Practice CD-ROM {
pronounce the [ in walk /wak/. Write draw a line in pencil.
the words drive, ride, and bike on the e Ask the students to listen again and to ‘
board, circle the j, and say /ai/. See if the go over the lines in pen.
students can think of other examples e Students compare answers in pairs. ‘
witha simile?r sognd gnd spelling e Option: As all the answers are nouns,
paxterniWiarte, Rific. tigte) you could ask the students to name
each vehicle: ‘
|
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Topic Snapshot

].. Read and listen to the conversation.

drive Claudia here.

2. Cirele T {true}, F {false), or NI {no information), according to the Topic Snapshot.'

1. Kenny always eats lunch at home on school days.
2. Kenny is doing a project with a friend.

3. The food at Marty's house is delicious.

4. Ali often eats lunch at a friend's on school days.
5. Claudia Ks‘Aﬁ’s cousin.

6. Claudia’s-father is Ali's mom's brother.

T/EY NI
@y Fi N
T/ F/ED
T/EY N
Gy F/ N
T/F/@D

fifty-one

@ e W ¢ W e WS e Wy WY W W

wr

Topic Snapshot
Aim
—«nlore the topic of the unit with

X

nd social language in context

Warm-up
Write Monday, Tuesday, Wednesday,

Thursday, Friday, Saturday, Sunday across the
board in a horizontal line. Ask When do you
have school? Invite a volunteer to come and

place a check mark under each relevant
day. Write school next to the line of check
marks. Then ask When do we have English
class? Invite another volunteer to place

=mples of the unit grammar, vocabulary,

response (X times a week) and congratulate
the class for following the pattern.

Exercise 1 163

check marks under the correct days. Write
English next to the line of checkmarks. Run
your finger along the check marks for school
and ask How often do you have school? You
have school one, two, three, four, five times

a week — five times a week. Point to the

check marks for English and ask How often
do we have English class? Elicit the correct

Focus on the pictures and establish that
the girl is asking her mom something
about her brother. Ask the students to
read and listen to find out what she
wants to know.

Play the CD or read the conversation
aloud yourself.

Confirm with the class that Kenny is
having lunch at a friend’s house and
establish that Ali isn't happy about it
because it's the second time that week.

Ask students to guess the meaning

of Are you jealous and Its not fair. To
practice the phrases, first model the
pronunciation and ask the whole class
to repeat jealous /'dzelas/ and fair
/ferl Then divide the class in two: Ali's
mom and Ali. Encourage the "mom’”
side of the class to ask with expressive
intonation Are you jealous? and the “Ali"

half to respond /ts not fair. Swap roles to
give everyone a turn at both phrases.

Usage

Cheerup 't [ir ap/ is an informal
expression used to encourage someone
to feel happy again. It’s only used in a
situation which isn't very serious.

]

Exercise 2
e Read the direction line aloud and ask

the class why the example answer is
false (because Kenny is having lunch at
Marty’s and it's the second time this week,
so he doesn't always eat lunch at home).
Remind the students that a statement is
only false if it contradicts information in
the conversation. If the information isn't
given, they should circle NI.

Students circle T, F, or NI

As they finish, put them into pairs to
compare their answers.

Option: Check each statement that

the students marked F or NI, asking a
volunteer to explain the answer.

3. NI: We don't know. He's having lunch
there because he's doing a school
project with Marty, but we don't know if
the food is delicious.

4. F: Ali says that she can nevergotoa
friend’s house.

6. NI: Claudia is Ali's cousin, but that
means that Claudia’s father could be
Ali's mom's brother or Ali's dad’s brother
and the text doesn't say.

Usage

Statement 4 says eats lunch at a friend’s,
but the word house is understood,

so,it doesn't need to be mentioned.

It's common to omit the word in this
situation, e.g., he’s / she’s playing at

a friend’s.

Unit7
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Vocabulary

Aim
Practice time expressions

Exercise 1 ® 1-64'

Focus on the diagrams and, if you .
did the Warm-up on page 51, remind
students of the phrase times a week.

Ask the students to look at the phrases
in the diagrams and point out that
some of them are numbers and days of
the week that they already know, but
that there are also some new words
that are used to talk about how often
something is done.

Play the CD or read the phrases aloud
while students follow.

Refer to the check marks in the
diagrams to check the meaning of the
new words and phrases.

Establish that the meaning of once is
one time, but emphasize that once is
usually used instead. Contrast this with
twice and two times which are both
used to mean the same thing.

Elicit the meaning of every.

Highlight the plural form of Fridays and
contrast this with the students’own
language. Practice by asking When do
we have English class? Accept (X) times
a week, but also elicit on X-days, X-days,
and X-days (as appropriate in your
teaching situation).

Focus on items 6 and 7 and ask When
do you get up early for school? Elicit On
weekdays. Then ask When can you hang
out with your friends? Elicit On weekends.

Focus on the Language tip and, if you
did the Unit 6 Writing lesson, point

out that, like the frequency adverbs
usually, sometimes, and often, these time
expressions can go at the beginning or
the end of the sentence.

Usage

On weekends, on [Mondayls, and the
singular forms On the weekend, and
on [Monday] are all used to describe
habitual occurrences. Note that the
singular forms On the weekend and on
[Monday] can also beused to refer to
the future, whereas the plural form on
weekends and on [Mondayls cannot be
used with a future meaning.

On weekdays is always plural and only
describes habitual occurrences.

Exercise 2 &) 1-65

Play the CD or read the phrases in the
diagrams aloud for students to repeat.

e Make sure that they use the correct

short vowel in once /'wans/ and a
diphthong in twice /twais/, reminding
them of the sound and spelling pattern

Unit7

:iﬁbﬁ% 1 Look at the diagrams. Read and listen.

Vocabulary Time expressions

e On Fridays, we eat lunch late.

OR We eat lunch late on Fridays.

Listen and repeat.

?ﬁ Circle the correct time expressions.

1. | have art class on Mondays. | have art class ...

(@) once a week.

b. twice a week.

2. Do you get up early on Saturdays and Sundays? Do you get up early ...

{&on weekends?

b. on weekdays?

3. They always eat dinner at 9:00. They eat dinner at $:00 ...

a. on weekdays.

every day.

4. The restaurant has an intemational buffet on Wednesdays and Saturdays.
The restaurant has an international buffet ...

@twiz:e a week.

5. I'm a morming person! | get up early on I

b. on weekdays.

4 .

ndays, Tuesdays,

Saturdays, and Sundays. | get up early ...

2 onweekdays.  (B)every moming.
6. When's lunch? In my family it's usually at 12:30, but on Sunday it's at 2:00. Lunch is at 2:00 ..
a. twiceaweek.  (B)once a week.

in drive, ride, bike that they observed on
" page 50.

e Check pronunciation by inviting
individual students to say the words.

» Practice the phrases by starting to read
aloud the statements in the diagrams
in a random order and pausing for the
class to complete each one with the
correct time expression.

Exercise 3

e Read the direction line aloud and ask
a volunteer to explain why once is
correct (because art class is on one day,
only Mondays).

o Students circle the time expressions.

e They compare answers in pairs.

Usage

The phrase a morning person can be
used in both the affirmative and the
negative to talk about someone who
does or doesn't find it easy to get up
early, e.q.,

I'm not a morning person.

You're not really a morning person.

He's / She's definitely a morning person.
The plural form morning people is also
used, but is less common.

Further support
Extra Practice (D-ROM

Thursdays, Fridays,




Grammar The simple present tense; information questions

1. Study the grammar.

3. Write questions in the simple present tense,
when does Finn come horme in the evening?

1. When/Finn/ coms home in the

2. Who /your dad / drive to schoof? _Who does your dad drive Yo school?
3. How{ your parents /get to work? _How do your parenis get fo work?

4. How often /they/get home late? _How ofton do they get home late?

5. What/youfusually do after dinner? _Woat do you usually do affer dinner?

a. Once a wesek.
(b)Thres times a week.

) Listen and then circle a or 5.
1. How often does Tom have volleyball practice?

2. When does she go to her grandma’s?
{&)0n weekends.
b. On weekdays.

2. How often do they go fo school with thelr mom? 4. When doses his sister have plano lessons?

@Twice a wesk.
b. On Monday, Wednesday, and Friday,

a. Twice a week.

(B)0nce a week.

5 Lock at the underfined words in the answers. Then write questions § in the

simple present tense. Use question marks.
1. A: How often do you have geodraphy class?

B: aphy? We have geography class buice a weelt
2. A: _How does your sister et 1o volleyball practice?

B: My sistes? My sister gets to volleyball practice by car.
3. A: _Where do vour friends hang out on Saturdaye?

B: Where? My friends bang out at the mall on Saturdays.

4. A How do you get home from school?

B: Me? L walk home from school

fifty-three

Grammar

ice the simple present tense:

nformation QUESUOHS

Grammar support
Interactive Grammar Presentation

Exercise 1

Focus on the photo and elicit where
the friends are and what they are doing,
e.g., at the mall, hanging out, shopping.
Read the first question and answer and
establish that this is every Sunday.

Write the next question on the board:
When do your parents get home on
weekdays?

Underline When, circle do, and point
out that do and does are used in the
same way as in yes / no questions.
Consolidate this by looking at each
example on the page with the class. For
the Who questions, see Usage.

Usage

In tenses which use auxiliaries to form
questions, Who questions have two
forms, depending on whether Who

is the subject (Who takes the bus to
school?) or the object (Who does your
dad drive to school?). When Who s the
object, the question follows the same
pattern as other information questions,
with the auxiliary before the subject. In
Teen2Teen Two, students are only asked
to produce this form. You could remind
the class that they saw both types of
Who question in Unit 3:

Who is calling Karen? (Who = subject)
Who is Karen calling? (Who = object)
You may, however, like to focus briefly
on the subject question, pointing out
that these are very common in English.
Ask students to translate the two Who
questions into their own language to
check the meaning.

Exercise 2 ®) 1-66

Play the CD or read the grammar
examples aloud for students to repeat.

Encourage students to stress the
question word and the main verb, but
to use weak forms /da/ and /daz/ for
the auxiliaries.

AUDIOSCRIPT 1:66

What do they do on Sundays7

When do your parents get home on
weekdays?

How do Lisa and Mike get to school?
How often does Dakota take a taxi?
Who does your dad drive to school?
Who takes the bus to school?

Exercise 3

Read the direction line aloud and focus
on the example. Elicit what word has
been added (does). Elicit why (because the
subject s singular). Ask when they would
use do (when the subject is plural).
Students write the questions.

Invite volunteers to read the questions,

Students exchange books and check
each other's work.

Exercise 4 ®) 1-67

®

Read the direction line aloud. Tell

the students that they will hear the
statements twice and ask them to use a
pencil to circle the answer the first time.
Play the CD or read the audioscript
aloud, pausing for students to circle.
Students listen again and go over the
circles in pen.

They compare answers in pairs.

AUDIOSCERIPT 1.67 PAGE 106

Exercise 5

Focus on the example and point out
the underlined words. Establish that B is
explaining how often his / her class has
geography class, so A must have asked
a question with How often.

Go through the exercise orally first,
establishing the question word.

After class feedback, students exchange
books to check their work, including
the use of the question marks at the
end of each question.

Further support
Extra Practice (D-ROM

Unit7
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Reading

Aim

Develop reading skills: interviews with
students about getting to school

Warm-up ,

Ask a student Do you go to school by car?
(Yes, I do./ No, I don't) Continue asking
different students until you have elicited
both answers. Repeat with by bus, or

other transportation given your school’s
neighborhood, and finish by asking
students who haven't yet answered Do you
walk to school? Find out the most common
way of getting to school.

Vietnam is in south-east Asia, bordering
with China to the north, and Laos and
Cambodia to the west. The east of the
country is entirely coastal, on the South
China Sea.

Mozambique is in the southern part of
Africa, bordering with Tanzania to the
north, Malawi and its great Lake Malawi to
the north-west, and Zambia, Zimbabwe,
South Africa, and Swaziland to the west
and south-west. It is also coastal, with

the island of Madagascar (just over 450
km away at the shortest point) across the
Mozambique Channel.

Exercise 1 1-68

e Ask students to look at the photos and
guess the continents the girls are from.

e Then ask them to read and listen to
check their guesses and to find out how
the girls get to school.

e Play the CD or read the interviews aloud
while students follow.

e Ask the focus question in the direction
line. Confirm that Vietnam is in Asia
and Mozambiqgue is in Africa (see
Background information for more detail).

e |nvite students to express their
reactions to the girls’journeys to school.

e Focus on the phrase too far to walk
and elicit the meaning. Point out that
Binh later says that the journey is ten
kilometers. Find out if anyone's journey
in the class is too far to walk.

e Check the meaning of life jacket.

e Write these examples on the board:
My dad can't take us.

The boat trip takes only five minutes.

Ask students to translate them into
their own language, looking back at

the interviews if necessary to help with
context, to show the different meanings
of take.

e Practice by asking several students How
long does it take you to go to school? Help
them to answer with It takes. Establish
the shortest time, the longest time, and
a rough average.

54 Unit7

Readmg Interviews with students

m}i} 1. Read the interviews. How do the girls get to school?

2,(" fete each stat

P

. Binh usually goes to schoo! by bicycle,

Binh's mom and dad /(Binh's brother and her classmatg)go in the boat with Binh.
. The bicycle trip takes five minutes /(almost an ho@
. The boat trip takes(five minutes)/ almost an hour.

. Binh rides her bike to schooi/ four times a week.
. Micaela drives /to school.

. She goes with(fier brothers)/ her classmates.

. It takes Micaela forty-five minutes /@&n hour and fifteen minutesito get to school.

3. Is it Binh or Micaela? Check the correct box.

®NO U N WN

. She sometimes rides a bike to school,

. She never walks to school.

. Her dad doesn't go to school with the children,
She walks to school.

She goes to school with her brother and her friend.

O ¢ wN

She comes home from school with her brothers.

fifty-four

it, according to the interviews. Circle the correct phrase.

\
\

| Y

= B B B

[.§

learned about each girl. As they give
their answers, write notes, e.g., under
Binh, you could write usually goes by
boat. Then ask them to do Exercise 3,
using the notes on the board to
help them.

Binh goes by boat four days a week and
rides her bike once a week. :
Micaela walks to school every day.

Exercise 2

e Read the direction line aloud and ask
a volunteer to explain the example
answer (because it says usually and she
only rides her bike once a week).

e Students circle the correct phrases.

e They check answers in pairs,

Exercise 3 :

e Read the direction line aloud and
agree with the class that the example
sentence refers to Binh.

e Students read the statements and
check the boxes.

e Option: Classify information To reinforce
this strategy, write Binh and Micaela on
the board as column headings. Before
they do Exercise 3, ask students to
make sentences about what they have

o

&
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 Create a NEW conversation, using other activities and
transportatian. Use the Activities list for ideas, or use a different activity.

Say how often you go there.

go to the park
go to the beach

go to the mall

go to school concerts
go to soccer practice

Read your new conversation with your partner,
Then read the conversation in your partner’s book.

fifty-five

Teen2Teen

Aim

Practice social language for asking about
ities and transportation

(s

Warm-up

Tell the class how often you go to the
movies (you can invent the information,
or choose a different activity that students
<now if you prefer). Use about and a time
expression, e.g.,  go to the movies about
once a month. Then ask a strong student
How often do you go to the movies? Elicit
the answer, helping them if necessary
1o say (once) a year. or | never go to the
movies, if relevant. (You may find that your
students go to the movies less than you
at their age as there are now other
ways in which students can see movies
without going to a movie theater.)

Exercise 1 169

e Ask the students to read and listen
to find out how often the girls in the
photo go to the movies.

e Play the CD or read the conversation
aloud while students follow.

e Students give their answers. Explain
the meaning of sometime (see Usage
below).

Usage

Same here is a set response used instead
of repeating the same information
about yourself that someone has

just given you about themselves. For
example:

A could say any of the following:

go to school by car. / I have two brothers. /
| don't like soccer.

and B’s response could be Same here.

Students learn to use the grammatical
construction want + infinitive in
Teen2Teen Four. In this social language
conversation, Do you want to go together
sometime? is a formulaic invitation.

The word sometime means at some time,
and is not the same as sometimes.

Exercise 2 1.70

Play the CD or read the conversation
aloud line by line for students to
repeat. Practice each line first with

the whole class and then ask a

few individual students to repeat.
Encourage everyone to use expressive
intonation when they invite and accept
the invitation at the end.

Exercise 3

Read the direction line aloud slowly,
phrase by phrase, and point to the
activities list on the right.

Say You need to change three things.
What do you need to change? Elicit and
write on the board:

What activity? How often? How do you
get there?

Remind the students that they can use
an activity that isn't in the list, but point
out that it can't be an activity that they
do at home because they have to talk
about how they get there.

Circulate while they are working to
make sure that they are using different
ideas from Exercise 1.

Chat

Students work with a partner to
practice reading the new conversations
that they have each written.

Option: If practical in your teaching
situation, invite volunteers to act

out their conversation for the class.
Encourage students to listen by asking
them to note the activity that each pair
mentions, how often they do it, and
how they get to the location.

Extension
Writing page 93

Further support

Extra Practice (D-ROM
Workbook pages W20-W22
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTests Aand B

Video: Teen Snapshot
Grammar Bank

Unit7
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The present continuous and the simple
present tense

Topic Snapshot

z : e 1. Read and tisten to the conversation.
Occupations *

Work activities

Personal ambmon

works at ~ Am m‘gamg therenow,fm
an Halian restaurant,. V , ;mﬁngwmom

(L

Unit contents

Discuss the contents of the unit from the
oar at the top of the Student Book page.
Remind the students that they will check
I heir progress in the Review: Units 7-9.

[ v

Topic Snapshot

Aim

Explore the topic of the unit with
examples of the unit grammar, vocabulary,

and social language in context Amy: She's a homemaker, Neal: Oops. Sorry!

Wa rm-up 2 Complete the statements, according to the Topic snapshat

A e nteith - Circle the correct word or phrase.

Ask studen

== "‘tf:)n SS tlh at?:;:ar;\arjreﬂ[ee ?mteztiney 1. Amy's father is /@a homemaker. 4. Amy's mot}ter‘/ isn’t a homemaker.

= “_,d:: , . Y : y 2. Amy's father(works)/ doesn’t work at 5. Meal's parents@metimes)/ never go to
2y remember: actor, athlete, singer, e Bella ltalia,

Zancer, student, teacher). Use these words
o then play a mime game. Mime the
occupations and ask students to guess
job you are doing.

3. Amy is going /(Bn't going)home right now, 6. Amy wants /@oesn’t wanbto be a chef,

fifty-six

Exercise 1 &) 2-02

* Focus on picture 1 and read out Neal's
first guestion. Highlight the picture of
Amy's dad as a chef. Then ask the class to
2d and listen to find out whether the
mom works.

Usage .

want to be is used in this unit in a
formulaic question and answer about
future plans. As noted on page 55, -
students will learn to combine want
with other infinitives in Teen2Teen Four.
As in Phil's blog on page 46, it's
common not to repeat the subject
pronoun when we list actions that the
same person does (e.g., She cleans the
house, shops for food, and makes . ..).

* Play the CD or read the conversation
aloud.

* Establish with the class that Amy’s
mom does a lot of work in her role as
homemaker. Steer the class discussion
with sensitivity to individual family

uations, but make sure that students

ink about what needs to happen at
home in order for them to have a clean

RO RN N NAR ARG

S

LK

house, fresh food, cooked meals, and Exercise 2 -
clean clothes. o Read the direction line aloud.

* Use the picture to explain the meaning e Students circle the correct words
of chef. Compare with the students own and phrases.

language, but emphasize that chef does
not mean that Amy'’s dad is the boss.

e Ask students to suggest a colloquial
translation of Are you kidding? (Are you
being serious?).

¢ Invite volunteers to read the complete
sentences, to practice both tenses.

LLEK!




*35\ (pointing out that -or and -er are both
x pronounced the same)

the hard /k/ sound in mechanic

/ms'keenrk/ and architect I"arkstekt/.

e Make sure too that students don't
pronounce the silent letters / in fashion,
g in designer, and gh in flight.

e Check pronunciation in a personalized
way by asking individual sEud;n‘cs to
say the whole phrase [want to be ...
followed by one of the new words.

Vocabulary Occupations

X

)} 1. Lockat the photos. Read and listen.

Exercise 3 ®) 2:05

{ want to be ! | f nt to e : : : :
el R cesoner e Read the direction line ai‘oud.TeH
: the students that they will hear the

conversations twice and ask them
to draw matching lines in pencil the
first time.

e Play the CD or read the audioscript
aloud.

e Ask the students to listen again. This
time they go over the lines in pen.

= - ®» To go over the answers, invite
1 want to be { lwanttobe
s computer ‘ volunteers to read out the colmplete
programmer. statements about the people’s
; g occupations.

AUDIOSCERIPT 2-05 PAGE 106

N « an actor - a dancer >
255) | Listen to the conversations. canathlete - astudent Extra practice activity (all classes)
u Match the people with their occupations. * a homemaker +ateacher | . - - : !
i : e \ asinger sachef | ¢ Mime doing an activity associated with
1. Hér moth’er is ... a. a fashion designer. , one of the occupations and ask the
i il P, oo class What's my occupation? Encourage
By % o fightatihoedt them to answer in a full sentence, e.g,,
4-HEundeR 4 st You're (an artist). The first student to
’ 5. Hercousmiist,. ®. Rl : guess correctly (and using the correct
S: Hié brother Tomiig s ke amechinc : article a or an) takes your place. Having
' first whispered to you the occupation
that he / she is going to mime, the
¥ fifty-seven student mimes a new activity.
3 Extra extension activity (stronger
. classes)
e |nvite students to make sentences
g Vocabu lary {bdor' about people in their family, or their
Aim | want to be a mechanic. neighbors and parents'friends, using
) . : | want to be an architect. the occupations that they now know.
Qe occnatioR: | want to be a fashion designer. (Do this orally, as students write
] Exercise 1 ® 2-03 | want to-be an artist sentences like this on the next page))
; + FEezd aloud the green speech balloon  wantiza be afighvatEmd: l Further support
] on the page and encourage students | want to be a computer programmer. Extra Practice CD-ROM
o guess the meaning of when you | wante beags dspeman.
- grow up. Then focus on the other Exercise 2 & .04

soeech balloons, pausing after / want to
52, and gesture to the photos. Establish
that the photos show. a range of
ifferent occupations.

Play the CD or read the audioscript for
Exercise 1 again for students to repeat.

e Point out that the words want to are
said quickly in riatural speech, so they
sound like wanna /'wona/.

o Clap, or tap on your table, on wanna
and the occupation word in each
statement to encourage natural
sentence stress.

Make sure that students use a or an
correctly, and focus in particular on
these sounds:

the weak ending /st/ in doctor,
designer, computer, and programmer

i

' ay the CD or read the audioscript
zloud while students follow.

4 = Focus on the And don't forget ... box
o remind students of other words for

] cccupations that they should know.

]

;

:

= Ask students why some of the
occupations in Exercise 1 and in the And
don'tforget ... box use an rather than a
(because they start with a vowel sound).

Unit 8 57
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Vocabulary
i Vocabulary work activities
im

; e 20 . the pi . R isten.
Practice work activities g 1. Lookat e pictures. Read and listen. |

Exercise 1 &) 2-06:

e Ask students to look at the captions
and establish that the word after each
number is a verb. Refer to the heading
Work activities and explain that they are
going to learn how to talk about what
peopl: do at work,

e Ask students to translate things to make
sure everyone realizes that these are
generic phrases.

e Play the CD or read the phrases aloud
while students follow.

e Focus on the And.don't forget ... box
to remind students of other verbs that
they know that can be work activities.

1. work at a hospital 3. work at an office

2. work at a factory

4. make things B, design things

7. fix things 8. sell things

&. help people

Usage
Both in and at are used with places
where people work.

mﬁ% 2 W Listen and repeat.

S5 What do they do? Complete the descriptions. Circle é, b, orc.

1. Adoctor ... @ helps people. b, sells things. <. makes things.
2. An architect .., a. sells clothes. b. ﬁxes planes. @ designs building
Exercise 2 2:07 3. A mecharic ... (@) fixes cars. b. designs cars. c. sells cars.
° P!ay the CD or read the phrases aloud 4. Afashion designer ... a. sells clothes, @designs clothes. c¢. fixes clothes.
for students to repeat. 5. A salesperson ... a. makes things.  b. fixes things. (<) sells things.
e Focus onthe far/ sound in work. Make 6. Achef ... at a restaurant. a. sells things (B) makes food c. draws pictures
sure that students use a weak // sound 7. A computer programmer ... a. cooks b. teaches @ works
at the end of office /'sfss/, and refer abenicfics
back to the noun designer to remind Wekte shout peaple ih yodr family i
them about the silent g in design. Check My fother works ot a hospital. He helps people
too that students remember the correct My Aunt May is 2 salesperson. Dhe works at Maxwell’s Llothing Store,
pronunciation of people /*pipl/. E :
e Check pronunciation by inviting
individual students to say the phrases.
Exercise 3 |
e Read the direction line aloud and agree : = J
as a class that the example is correct, - g !
* Students read and circle the correct using the work activities, e.g., your work activity, e.g., You make pizzal i
letter to describe each occupation.

He helps people. As a more challenging response, they

e To go over the answers, invite

volunteers to read the complete
description, making sure that they
pronounce the third person endings
correctly. Confirm the answer and

then model each phrase yourself,
emphasizing the /s/, /z/, or /1z/ ending.
Option: You can check comprehension
and review simple present tense
questions orally by asking Does a doctor
sell things? (No) Does a doctor make
things? (No)

About you!

Read the direction line aloud. Tell the
students that they can choose any
family members.

Some students may want to express an
occupation that they haven't learned
yet. First, focus on the example in the
Student Book to show them that they
don't need to use a noun. They can
instead explain what the person does

Unit 8

She makes things.

They can also write about where the
person works, e.g.,

She works at an office.

He works at a school.

e If they still need new words, allow them
to look up the words in a bilingual
dictionary or ask you.

Students’ own answer

Extra practice activity (all classes)

e Choose shops, restaurants, or local
companies that all your students will
recognize. Say, for example, / work
at (name of a local pizza restaurant).
Students could respond at different
levels, depending on the level of the
class {or individual students):

They could call out the occupation, e.g,
You're a chef!
They could make a statement about

could ask, e.g.,, Do you make pizza?

Further support
Extra Practice (D-ROM




Grammar The present continuous
and the simple present tense

ﬁ%ﬁi&{ resent.

- for habitual actions and routines
He v at an office twice a week.

« with frequency adverbs

She usuall Signs children’s clothes.
« for permanent situations
~ They five in Canada.

2. Circle the correct verb forms. Complete each statement.
1. Frida and Tim sometimesj are getting to school by taxi.

. Mr. Brand fixes fmy aunt’s car this morning.

. They never/ are having dinner before 7:.00.

. My sister babysits lcur cousin today.

. Greta never/ is designing clothes for children.

. Our neighbors usualiy/ are working late.

. Ms. Howard teaches lour gym class this year.

We! are going to the beach on Saturdays.

0 N U h N

3. Complete the statements with the simple present tense or the
present continuous. Use contractions.
1. John Aden is a fashion designer. He &&55(3#‘&6 (design) beautiful clothes.
This month, he __s_ée_b;lg{mjg___,, (design) a new dress for a famous singer.

2. Angela Schmidt is a chef. She _WOrks {work) at a French restaurant.

Right now, she 8 Making  (make) a tomato and potato omelet.
3. Maxine Lewis is a salesperson. She _sells (sell) products at Good Buys,

Shesfalking  (talk) to a man about a TV right now.

4. Nick Potter is a flight attendant. He w0rks
Right now, he '3 bielping {help) a passenger.

(work) every weekday.

fifty-nine

Ask Am | eating breakfast now? (No). Elicit

Grammar : .
that the simple present tense describes
Aim a routine that you do regularly, and

then write on the board:
| teach at (name of school).
I'm teaching (name of class) right now.

Explain that the first describes your
usual job and that the second describes
what you're doing right now. Make sure
everyone understands the difference.

e [ook at the uses of the different
tenses in the chart, comparing with
clear examples in the students’ own
language to emphasize the continuing
or routine nature of different activities.

e Elicit additional example statements,
referring students to the models in the
chart.

e Focus on the Language tips to stress
when the present continuous isn't' used.
Clarify that have can be used in the

* present continuous to mean eating, e.9.,
I'm having lunch right now., but never
with the meaning of possession.

Practice the present continuous and the
simple present tense

Grammar support = o
Interactive Grammar Presentation

Exercise 1

* Review the present continuous by
asking a stronger student who you
know has a little brother or sister
What's your brother / sister doing right
now?, encouraging them to guess if
necessary, e.g., He's / She’s playing /
shopping with Mom.

= Start writing the statement I'm writing
on the board. and ask What am [ doing
now? Elicit the answer and finish
writing.

e Then contrast the two present tenses
by writing on the board:

i eat breakfast at (7:30).

T O Y D0 P O 0 9 e e e e e e VWY e w W

j"""‘

Usage

Frequency adverbs (e.g. usually,
sometimes) are more likely to be
used with the simple present tense
(and are rarely used with the present
continuous) because they describe
habits and routines.

Stative verbs (be, feel, etc)) and want,
need, like, and have (for possession)
are generally not used in the
present continuous.

E

xercise 2

Read the direction line aloud. Focus
on the example and ask the class why
the simple present tense is correct
(because the statement contains a
frequency adverb).

Students circle the correct forms.:

To go over the answers, invite
volunteers to read out the complete
sentence. In each case, confirm the
answer and then ask the rest of the
class why the other form is incorrect.
(2,4, and 7 are actions that continue

in the present, so the simple present
tense would be wrong; 3, 5, and 6 use
frequency adverbs, so the present
continuous would be wrong; and 3 and
6, together with 8, also express routines,
for which the present continuous
would be wrong.)

Exercise 3

L

Read the direction line aloud. Again,
focus on the example and ask the class
to explain the two verb forms (the first
talks about his occupation, a habitual
action, and the second is an action that
continues in the present).

Remind students about the spelling
rules that they have learned and to use
contractions in the present continuous.

Circulate while students are working. If
you see a wrong tense being used, refer
back to the examples at the top of the
page to help explain.

Invite two volunteers sitting near each
other to compare and then each read

a statement. Ask the relevant student
to spell the present participle and elicit
that the present continuous statements
are all actions in progress.

e Check that everyone recognized the

cognate passenger ['pesondzar/, and
model the pronunciation if necessary.

Further support
Extra Practice (D-ROM

Unit 8
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Reading

Aim

Develop reading skills: profiles of famous
people :

BACKGROUND INEORMATION

Joe Odagiri (1976-): Joe was born in
Japan, but studied at Fresno State
University in the US. He intended to study
Film Directing, but enrolled by mistake

in a Theater and Arts course. He became
internationally famous in his role of
Yuusuke Godai, a character believed to
have 2,000 abilities.

Stella McCartney (1971-): As a young child
Stella travelled the world with her famous
parents Paul and Linda when they were

in the band Wings. She showed her first
fashion collection in 2001. As a lifelong
vegetarian, Stella does not use leather or
furin her designs.

Exercise 1 2:08

e Check whether anyone knows anything
about the people in the photos, and
then ask them to read and listen to find
out what they do.

e Option: If students recognize one or
both people, ask them to read and
listen to find out two facts that they
didn't already know.

e Play the CD or read the profiles aloud
while students follow.
e Elicit what each famous person does.
e Write the following on the board:
We call him by his nickname, __.
We callher~__or___.
Ask the class to find where the profiles
mention Joe and Stella’s nicknames.
Then ask for suggestions of someone
in class who uses a nickname
and complete the phrases on the
board with: :
Odajo
Stelly, Stel
e Check that students remember the
meaning of /ike to introduce examples.

ANSWER
Joe Odagiri is an actor. Stella McCartney
is a fashion designer.

.

Usage

Although actress is still used, itis
becoming more acceptable to use actor
for both men and women.

Unit 8

i&?@ﬁ} 1. Read about two famous people and their occupations, What do they do?

Reading Profiles of famous people

2. Match the two parts of each statement, according to the profiles.

1. Rlhanna
. Alasdhair
. Yuko is
. Odagiri makes
. McCartney has four
. Odagiri has

0 N O WD wN

. McCartney designs

. Boys like Odagiri because

a. he's cool.

b. an actor and Odagiri's wife.
¢ clothes,

d. is McCartney's husband.

e. loves McCartney’s designs.
. children.

g. one son.

h

. movies and sings.

3 Complete the statements with the words below.

1. Many girls like Odagiri because he is _cufe

2. Odagiri has one _thild .

R et

3. McCartney has two _ticknames 7

4. Anne Hathaway is an _acior

5. McCartney designs clothes for children, actors, singers, and _2thletes :

6. McCartney's faitier

is famous.

b

Exercise 2

e Read the direction line aloud. Point
out to the class that they need to read
both parts of the statement carefully
for meaning, not just look at names and
key words.

e Students draw matching lines.

e They compare answers in pairs.

e Option: Find supporting details
To reinforce this reading strategy, ask
students to identify information in the
reading that supports their answers.
For example, for item 1, the text says
and famous singers like Rihanna and
Madonna love her designs. Here, her
refers to McCartney, not Rihanna.
Point out that they won't always know
information before they read, so it’s
important to practice working with a
text.

Exercise 3

e Read the direction line aloud. Focus
on the example and ask the class why
cute must be the answer. Establish that
actor and father are wrong for the gap
because they would need an article
(an actor, a father), and no article is
given in the statement or in the box.

e Ask students to raise their hands when
they have finished. Invite volunteers,
including those who finished last, to
read the complete statements.

M
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2= 1. Read and listen to the conversatio

Listen and repeat.

Use the pictures of occupations for

Create a NEW conversation.

ideas.

“~be

@EP What about you? Do you want to

. too?

Read your new conversation with your parinen
Then read the conversation in your pariner’s book.

are cool.

sixty-one

Teen2Teen

Aim

tice social language for discussing

T you want to be when you grow up

Warm-up

sk a strong student What do you want to
2 when you grow up? If possible, elicit a
answer starting with / want to be, and
with any vocabulary as necessary, or
w the students to use any occupation
they know. In classes with more
fluency, you could extend the discussion
o talk about abilities such as | can design

fix things., | can cook., or | can paint good
ictures.

- oy

o
O

<

o O

a

~t

Suggestion

Remember that this is a speaking lesson,
so it's good to allow the students the
opportunity to say whatever they can in
English. Some students may challenge

~ is having fun, you can encourage the
discussion by asking more questions.

Exercise 1 2-:09

Tell the students that the people in the
photo are discussing what they want
to be when they grow up. Ask them

to read and listen to find out what
occupations they talk about.

Play the CD or read the conversation
aloud while students follow.

Exercise 2 &) 2-10

Play the CD or read the conversation
aloud line by line for students to repeat.
Practice each linefirst with the whole
class and then ask a few individual
students to repeat. Encourage everyone
to use expressive intonation with
awesome and cool.

Exercise 3
e Read the direction line aloud and

their classmates’ ideas or ambitions, but as
long as they do so in English and everyone

establish that the pictures will help
them to create a new conversation.

You can let them use other known
occupations.

Ask Where can you check the spelling

of occupations? What page? Elicit the
answer in English to practice numbers
(page fifty-seven).

Focus on B's first gap and ask the
students what little word they need first
(a or an). Establish that this is-alsp true
of the next three gaps. =

Point to the end of the conversation in
Exercise 1 and say in an exaggerated
way Wow! That's great. Teachers are cool.
Focus back on B's last gap and elicit that
the students need to put A's occupation
into the plural.

Look at each picture in turn and elicit
the plural form. Point out that only the
second word in compound nouns is
made plural, e.g,, flight attendants and
fashion designers, and explain that the
plural of salesperson is salespeople. If
students use other professions, go over
the plural form with them.

Circulate to check for the correct use of
articles and for the correct plural form
in the last gap. Point out any spelling
errors and refer students back to page
57 to correct their work.

Chat

Students work with a partner to
practice reading the new conversations
that they have each written.

Option: If practical, invite volunteers to
act out their conversation for the class.
Encourage students to listen by asking
them to note the occupations that each
pair mentions.

Extension
Writing page 93

Further support

Extra Practice (D-ROM
Workbook pages W23-W25
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTests Aand B

Video: Teen Snapshot
Grammar Bank

Unit 8
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The present continuous for the future

Ailments

Express sympathy and offer advice for
an ailment

Health
Looking after your physical well-being
Foreign language

50 sickl Have some orange
teal Or maybe some

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.

ggesﬁéns, Ana. Mom’s making
ese drink, shogayu. It usually

Remind the students that they will check
their progress in the Review: Units 7-9.

Topic Snapshot
Aim
Explore the topic of the unit with

examples of‘the unit grammar, vocabulary,
and social language in context

Warm-up

Explain that you're going to start a new
unit today. Ask the students to watch and
guess the topic of the unit. Do as many of
these actions as you wish and ask the class
to give ideas.in their own language.

Hold your head. (headache)

Put one hand on your back. (backache)
Sneeze violently. (a cold)

Sit down with your arms on your table
and hold your head with both hands.
(generally ill, the flu)

Put a pencil / pen in your mouth like a
thermometer and look sad. (a fever)

Hold your stomach. (stomachache)

Open and close your mouth looking
worried. (feel nauseous).

Finally, say 'm sick and look ill. Check if
anyone in the class is absent due to illness
today. If relevant, write (Name)’s sick today
on the board. Confirm that the topic is
ailments.

Exercise 1 2:11

e Focus on the photos and establish that
instead of writing on Teen2Teen friends,
the characters are talking to each other
via video webchat.

e Askif anyone in class ever uses video
webchat and if they have ever spoken
to anyone in another country. Remind
the students that English is not Emi or
Ana’s first language, so they're using
the English that they learned at school
with their online friends. You can point
out that the Chat activity in each unit

Unit9

plete each st

.. I8 sick.

. She has ...

... I8 sick, too.

. Adam is going to ...
. Ana suggests ...

. Tomorrow is ...

b e £ S S AV )

Anais ... at the mall.

is useful preparation for students to try

webchat in English.

o [f you did the Warm-up, ask students to ®
look at the photos. Ask Who's sick? (Emi

and Adam).

e Ask the students to read and listen to
find out what'’s wrong.

1, according o the Topic Bnapshot. Circle o or b.
@ Emi

b. a big game today.
() Adam
(B) the doctor.

b. a visit to the doctor. -
Adam’s mom's birthday.

b, going to the games

a. Ana
@ the flu,
a. The team
a. stay home.
juice, tea, or soup.
a. Emi's big game.
@ meeting her friends

e Look at number 2. Elicit that She refers

to Emi (following number 1).
Students circle the correct answers.

e |nvite volunteers to read the completed

statements.

e Play the CD or read the webchat aloud.

e Establish that Emi and Adam are
sick, and that Emi is missing baseball
practice before her first big game.

Usage

Feel better! is an expression used to
express sympathy when someone

is sick. Here, better is a comparative
adverb. Students learn it as the irregular
adjective form in Unit 12.

Exercise 2

e Read the direction line aloud and
confirm that the example is correct.



5. She has a backache. 6. He has a stomachache. 7. She feels dizzy. 8. He feels-nauseous.

O @ @ W

® O O

Vocabulary Ailments

1. Look at the pictures. Read and listen.

 Listen and repeat.

2. He/ has a headache.

3. She has a stomachache

’@. Complete the conversations with the ailments from the Vocabulary.

el ! Listen to the conversati Complste the its
about each person’s ailments. Circle the correct phrase.

1. She feels nauseous /(has a stomachache,

4. She has a headache f
5. He has(@ cold)/ the flu.
6. She ha/ a cold.

-

% A: Can you go bike riding? A: Is Sara OK? A: How are you? A: What's the matter with Tim?
B: Sorry. | can't. | Dave 2 cold . B: No, | think she B: Awful.l B: He a5 aterrible’
i feel awful, : feels dizzy have a b by . backache
- sixty-three
Vgcabugary e Play the CD or read the statements
aloud while students follow.
Aim

' R0 9 QWO ¢ 0 OOV e e

Practice ailments

Exercise 1 A2-12
e Focus on the pictures and establish

what the ailment is in each case.

Make sure that students understand

the difference between feeling dizzy
(feeling as if everything is turning
around you) and feeling nauseous. You
could mime the two to help students to
understand the difference.

Point out that cold looks the same as
the weather word that they know - an
adjective. Write a cold on the board,
circle the article g, and stress that it is
a noun. Then write and cross out this
incorrect example on the board:
tHhavecotd

Emphasize that the sentence above is
not correct in English and contrast this
with the students'own language.

Usage
Notice the use of the with flu (short for
influenza) and a with the other ailments.

Extra practice activity (all classes)

e Play a mime game to practice using the
new vocabulary. Pretend to have one of
the ailments (see Warm-up page 62 for
ideas) and encourage the class to guess
using a whole statement, e.g., You have
(the flu / a cold) or You feel (nauseous).
The first student to guess takes your
place and mimes another ailment.

Exercise 2 @& 213

e Play the CD or read the statements
aloud for students to repeat.

e Practice ache in isolation, with the hard
Jk/ sound, and then practice headache
"hedeik/, backache /'beekeik/, and
stomachache /'st amakeik/.

e Make sure that students use a long

vowel sound in fever /*fivar/ and also
model the word nauseous /'nofas/
in isolation.

e Check pronunciation by inviting
individual students to say both the
individual target words and the whole
statements, stressing the verb and
the ailment. =

Exercise 3 &) 2-14

e Read the direction line aloud. Tell
the students that they will hear the
conversations twice and ask them to
circle in pencil the first time.

o Play the CD or read the audioscript
yourself, pausing for students to circle
in pencil. -

¢ Students listen again and go over the
circles in pen. ’

e To check answers, invite volunteers to
read and complete the statements.

' AUDIOSCRIPT 2:14 PAGE 106

Exercise 4

e Read the direction line aloud. Use the
example to establish that the students
need to look at the pictures to work out
the ailment in each case.

e Look back briefly at Exercise 1 to remind
them that they need to change the
verb to agree with the subject.

o Students read and complete the
conversations.

o Invite volunteers to read out the
conversations in “open pairs” across
the class.

e After each conversation, write (or ask
a student to write) the phrase on the
sboard for everyone to check.

e Option: Students could work in
“closed pairs”to practice reading the
conversations. Ask them to read each
conversation twice, swapping roles,
to make sure that they all practice the
new vocabulary.

Further support
Extra Practice (D-ROM

Unit 9
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Grammar

Aim
Practice the present continuous for
the future :

Grammar support
interactive Grammar Presentation

Exercise 1

Tell the students to turn back to page
62 and ask When is Adam’s mom taking
him to the doctor? (This afternoon). Ask
Is she taking him to the doctor right
now? (No, he’s at home). Say That’s right.
His mom’s taking him to the doctor this
afternoon.

Use the Reminder to point out other
uses of the present continuous that the
students know.

Explain that, as well as the uses

that they already know, the present
continuous is also used to talk about
future plans or arrangements. The
future meaning is understood from the
context or from a time expression.

Look at the examples in the top box.
Make sure that everyone understands
that these conversations refer to the
future.

Then focus on the future time
expressions, asking everyone to imagine
(if necessary) that it's Wednesday. Point
to today and use the chart to elicit, in the
students’own language, the expressions
tomorrow, the day after tomorrow, and
this weekend.

Next-explain the expressions next week,
next Thursday, next weekend, next month,
and next year referring to the images to
help you.

Write the dates of the current week,
month, and year on the board, e.q.,
12-18 (month), (vear). Point and say This
week is 12-18. This month is [August].
What's next week? What’s next month?
[September]. Point to the current year in
the date on the board and ask students
to tell you what next year will be (or to
write it on the board in figures).
Option: Ask students to find other
examples of future plans on page 62:
My dad'’s making a special dinner for her.
(This refers to tomorrow, mentioned in
the previous sentence.)

I'm meeting my friends at the mall in

an hour.

64 Unit 9

1‘ Study the grammar.

~and for actions that ¢

¢ Reminder You can use the present continuous for actions in progress

Grammar The present continuous for the future

Thusday |
tomorrow |
Apriin
- Thursday £

next

' Thursday next weekend

Aol 17 Apiil19 | April20

3. Today's date is Wednesday, June 6. Look at the calendar.

1. Tomorrow

Complete the statements with the time expressions below.

2. Mewt Wednesday

3. This weekend
4. Newt weskend

= 5. The day after tomorrow

&. _Next month

fs fune 7.

is lune 13,

is June 9 and lune 10.
is lune 16 and lune 17
is June 8.

is July.

Usage

Point out that the future meaning is often
clear from the context without a time
expression if both speakers know that the
statement or question isn't referring to an
action currently in progress, e.g.,

A Who's driving you to school?

B Mymom.

Note that this (year) can refer to the
continuing present {as seen in Unit 3) or
to the future. Compare these ideas:

I'm playing in the band this year. it's great.
= present (We're already playing.)

I'm playing in the band this year. The first
practice is next week.

= future (We're going to start soon.)

Exercise 2 2:15

L

Play the CD or read the audioscript
aloud for students to repeat.

Focus on the different o sounds in
tomorrow /ta'marou/, and check the

vowel and th sound in month fman®/.
Contrast the two pronunciations of th in
this /61s/ and Thursday /'8arzder/.

AUDIOSCRIPT 2-15

tomorrow

the day after tomorrow
this weekend

next Thursday

next weekend

next week

next month

next year

Exercise 3

» Read the direction line aloud, sentence
by sentence, pointing to the calendar
and the list of time expressions.

e Use the example to establish that they
need to look at the dates given and
work out the correct time expression in
relation to June 6.

° Students compare answers in pairs.




4. Today is Monday. i’s 10:00 a.m. Look at Adam’s plans for this week.
Then read the paragraph, circle the correct time expressions, and
complete the statements with the present continuous.

v

330: 9o fo the doctor

:00-4:30: shudy with Brandon
athis house

international students

10-530: babysit Nicky (oF Nicky's house)

:00: 5o to the movies
with Lane and Mike

Vednesday MOMS

BIRTHDAY]

iy
301 hang ovt with Ben  EATAT
tthe mall

GIANT BURGER)

£:00: vaake Mowm's birthday
dinner with Dad

B.c plete the g i bout your partner’s future plans. Use the present

A continuous. Then answer the questions in your partner’s book.
d Your questions Your partner's answers
b Are you siating home  tomorrow? s, L g,
4 What _2r¢ you doing on Sunday? U studiying.

Are you tomorrow?

What are you doing on

Where are you this e

Complete the Use the p conti for the future.

Next week, I'm

Next year, I'm

sigty-five
Suggestion Brandon. Then continue in English Why

W g S W W W W YT e

- W e W

7 you have been using the direction

ines in English actively as suggested,
students should be able to follow longer
instructions like this as long as you read
them a statement at a time, supporting
the meaning with gestures, such as
pointing or circling. After reading the
direction line, you could on this occasion
ask a volunteer to explain to the class
what they have to do in their own

language, and then use the opportunity to

congratulate both the volunteer and the

rest of the class on how much English they

now understand.

Exercise 4

e Aswith Exercise 3, read the direction
line aloud, sentence by sentence,
gesturing to Adam’s diary and the text
below it.

e Ask the class to look at Monday and
elicit that Adam’s plans have changed.

Establish in the students’own language

that he was going to have lunch with

do you think his plans changed? (He’s
probably sick. / He has the flu.) Say Yes, so
his mom’s taking him to the doctor this
afternoon.

Focus on the two examples given in the
paragraph below the diary:

This afternoon is the correct time
expression for the visit to the doctor,
and he is going is the correct present
continuous form of the verb go.

Remind the students to think about

the spelling rules for the present
continuous and to check whether they
need a singular or plural verb.

e You can review that plural contractions

aren’t used after names (see numbers 8
and 11 in the exercise)

e Option: With weaker classes, you could

ask the students to circle the time
expressions on their own and then
work on the verb forms together as
a class.

Circulate while students are working to
help as necessary.

To go over the answers, call out each
number and invite volunteers to give
the answers, spelling the present
participle where relevant.

Ask students to exchange books to
check each other's work carefully.

Tell them to check for the-use of the
apostrophe if they used the contracted
forms and to make sure that no one has
used a contractionin 8 or 11.

ALTERNATIVE ANSWERS

12.

‘s meeting

's babysitting
‘s making

‘s going

‘re eating

Exercise 5

e

Read the direction line aloud and look
at the examples. Point out the different
styles of handwriting to emphasize that
they first complete the questions in
their own books and then answer the
questions in their partners'books.
Focus on Areyou ____ tomorrow? and
elicit several suggestions from the class,
making it clear that there are many
different possible answers.

Ask students to complete the questions
with their own ideas and to raise their
hands when they have finished.

As students finish, put them into pairs
to exchange books and answer the
questions in their partners' books.
Circulate to check their work.

About you!

Students complete the statements
with their plans for next week and next
year. They can use their imagination if
they wish.

Students’ own answers in the present
continuous

Further support
Extra Practice (D-ROM

Unit9

65



Reading

Aim

Develop reading skills: a blog post on
TeenZTeen Friends 4

Warm-up

Tell students to keep their bocks closed.
Establish that you're going to ask
questions about the video webchat that
they read at the start of the unit. (You can
divide the class into two teams if your
students enjoy competitions.)

Which characters are chatting? (Emi, Adam,
and Ana)

What sport does Emi play? (Baseball)

Who is taking Adam to the doctor? (His mom)
When is she taking him? (This afternoon)
What is Adam’s dad doing for his mom’s
birthday? (He's making dinner.)

What’s Ana doing at the mall in an hour?
(She’s meeting her friends.)

If the teams each get three questions
right, use the following “decider”. Explain
in the students’own language that Ana
suggests three things to help you feel
better, and then ask in English What are
they? (Orange juice, hot tea, chicken soup)

Shogayu is made by adding boiling water
to grated root ginger and sugar (or by
boiling them together). The photo shows
a piece of root ginger on the saucer.
Ginger is a good source of Vitamin C

and potassium.

Exercise 1 2:16

e Ask students to read and follow Emi’s
post to remember what her problem is.

e Play the CD or read the post aloud
while students follow. If you read it
yourself, be sure to extend the o sound
‘of soin line 2. Explain that Emi has
written the word so with lots of os to
show how you would say it excitedly in
real life.

She has the flu and her big baseball
game is next week.

Usage

Emi’s long spelling of so is common in
informal writing between teens.

In the sentence the flu can be serious, can
is used with the meaning of possibility.
Students don't need to focus on this
different meaning of can, but if they
raise any questions, you could compare
with the students’ own language to
show that can has different nuances.

66 Unit9

geading A blog post

What's her problem?

ad news! | have the e game is In only six <
- All my friends are messaging me and calling me every day.
My Teen2Teen Friends say, “Emi, drink orange juice. Emi, have
lots of hot tea. Emi, eat chicken soup!” Everybody has
a differentidea.
When | have a cald or the flu, l usually just stay home and
relax in my bed and drink lots and lots of shogayu,
Shogayu is a traditional hot drink that's good for a cold or the
flu. It has ginger, and it really helpst But the flu can be serious,
so this afternoon my parents are taking me to the doctor. They
want to be sure that | feel better for the big game.

g

-

2. Circle T (true), F (false), or NI (no information}, according to the b og post. 4

F"!. Emi is captain of her baseball team. G‘)f F /NI '

2. The big game is tomorrow. T/ @,’ NI <

3. Emi plays volleyball and tennis, too. T/F /@D {

4. The team is taking the trainto the game. = T/ F/ @ -

5. Emi's team has boys and girls. T/ F/ @ "’A
6. Emiloves baseball. @ E/ NI
7. Emi s going to the doctor. @/ F/ NI
8. Shogayu is delicious. T/F/ @

3. Choose the correct 1o each question. Circle a or b.
1. What sports do Japanese girls usually play? 5. Who is calling Emi everyday?
a. Volleyball and baseball. Her friends.
@ Volleyball and tennis. b. Her parents.
2. What sport does Emi really like? 5. What do Emi's Teen2Teen Friends tell her?
Baseball. a. Drink shogayu.
b. Soccer. @ Drink orange juice and hot tea.

s s o6

ﬁ;.

3. When is the big game?
a. This weekend.
(®) In six‘days.
4. What's Emi's problem?
2. She's the team captain.
(B) She has the flu.

7. What does Emi usually do when she’s sick?
She stays home and drinks shogayu.
b. She eats chicken soup.
8. What is Emi doing this afternoon?
She's going to the doctor. *
b. She’s going to the big game.

i -

other sports. 4. There's no travel
information. 5. We don't know if it's
an all-girls’team. 8. We don't know
if shogayu is delicious, only that Emi
drinks lots, and that it usually helps.)

Suggestion

Unless you already did this on page 62, ask
students to discuss traditional remedies
for ailments such as the flu and a cold.
Alternatively, you could discuss other
ailments, e.g., headache, stomachache,
nausea, backache, etc.

Exercise 3

o Read the direction line aloud. Give
students a time limit to circle the
correct answers. Near the end of the
time, count from 10-1 and say Stop!

e Students check answers in pairs.

Exercise 2

e Read the direction line aloud and
confirm that the example is correct.

e Remind them of the difference
between False and No information.

e Studentscircle T, F, or NI

e They compare answers in pairs.

e Option: Confirm a text’s content
To reinforce this reading strategy, ask
students to underline information in
the post that supports each answer. For
example, for item 1, she says This year, I'm
the captain of our team. After students
have completed the exercise, ask Which
information is not in Emi’s post?
(3. Emi doesn't say whether she plays

“am 2 B - 4 B 2 A 4 oo O W &l &8



Listen and repeat.

Create a NEW conversation. Change the ailment, the advice,
and the future time expression. Use the pictures for ideas. &

Advice ig
You should ...
* have some juice
* have some hot tea
» have some chicken soup
* relax
~ stay home

Q That's good. Feel better!

sixty-seven
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ice social language for expressing
svmpathy and offering advice for an ailment

Warm-up

s« the class to think about the advice you

o someone when they're sick. Elicit

suggestions with should, e.g.,

“ou should stay home.

“ou should go to the doctor.

“ou should drink water.

- nd out if anyone in class is unwell and

"o ow up with Do you have (a cold)? Then

=s« the class What should we say to (Name)?

help the class to say Feel better!
~iternatively, if everyone is well, ask

“me students what expression is used in

sh to be supportive to people when

y're sick to elicit Feel better!)

Exercise 1 2:17

= Focus on the photos and establish that
the boy on the left is sick.

e Ask the students to read and listen to

find out what Justin's problem is and
what Ryan suggests.

e Play the CD or read the conversation

aloud while students follow.

e Establish that Justin has the flu and
Ryan suggests having some juice and
going to the doctor.

e Check that students remember the

meaning of maybe to give an alternative.

Usage

| feel awful can be used to talk about
iliness. (It is also.used when the speaker
realizes that they have done something
wrong and they feel bad about it)

Exercise 2 &) 2-18

e Play the CD or read the conversation
aloud line by line for students to repeat.
Practice each line first with the whole
class and then ask a few individual
students to repeat. Encourage everyone
to act the two roles with very different

expressive intonation: Justin sounds ill,
so the students can really exaggerate
this when they say / feel awful. For
Ryan’s lines, they can sound well, but
concerned, saying Feel better in a kind
and supportive way.

Exercise 3

e Read the direction line aloud and
emphasize the three thingsthat the
students need to change in order to
create a new conversation.

e Focus on the pictures and on the Advice
box to give students ideas. Tell them
to look back and find where they can
check the spelling of the ailments. Ask
What page? (63).

e Tell them that they then need to
choose suitable advice from the box.

e Establish that they need a time or time
expression for A's gap after doctor and
elicit some suggestions.

+ o Circulate to check spelling and the

advice that students are giving.

Chat

e Students work with a partner to
practice reading the new conversations
that they have each written.

e Option: If practical in your teaching
situation, invite volunteers to act
out their conversation for the class.
Encourage students to listen by asking
them to note the ailment, the advice,
and the time for seeing the doctor that
each pair mentions.

Extension
Writing page 94

Further support

Extra Practice (D-ROM
Workbook pages W26-W28
Grammar Werksheet
Vocabulary Worksheet
Reading Worksheet

Unit TestsAand B

Video: Teen Snapshot
Grammar Bank

Unit9



Review: Units 7-9
Aim
Review and personalize the language

learned in Units 7-9 and evaluate progress
towards specific goals.

Exercise 1

e Read the direction line aloud and then
give the students some time to read the
conversation. When everyone is ready,
confirm that the example is correct. Ask
students to explain how they know. If
they refer to the direction line, ask them
to support their answer instead with
information from the conversation (Paul
says I'm taking the bus and then he asks Oh, no. What's wrong with Laura? &
Gloria Why are you taking the bus?). - : '

¢ Option: You may want to remind
students that, instead of using a
guestion form, people sometimes say
something as a statement, but they use = -
intonation and words with intonation She's OK, but she(has 2 cold)/ has 2 backache.
at the end to show that it's a question,
asin:

You usually go to school by car, right?

o Students circle the other two
correct answers.

o To go over the exercise, ask volunteers . .
to read the Whole statement, using the - jd rest today.
correct answer.

i

can't eat dinner,

Ifeel natiseoud)/ have a backache,

o To review grammar, ask students
to explain in their own language
why statement 1 is in the present
continuous (because it’s an action in
progress right now) and why the other
two are in the simple present tense
(because they describe routines and they
use frequency adverbs, which are never
used with the present continuous).

e Then ask students to look back at the

g

conversation to find an example of the . €

present continuous for the future (But » Option: Students practice reading Doctor: OK, yes. Alex has the flu. g

tomorrow, [m riding my bike). conversations 1 and 3-6 in“closed pairs”. He should (stay home / relax / X
e Option: You could invite two strong drink water / etc.). y

students to read the conversation as an Usage ‘f

‘open pair”across the class. Students Sweetie is a term of endearment

can then practice in‘closed pairs” that some parents use with children =

Circulate while they are working as (and some couples use between

an informal way of evaluating their themselves). It is more commonly used -

speaking skills. for younger children, but is used in a
Excrcise 2 Z?nggng way with teens if they're sick €
e Read the direction line aloud and

establish that the students need to look . = €

at the person who is sick to work out Extra extension activity (stronger

what the problem is. classes) &
e Focus on the example and make o Use picture 2 to create a conversation

sure that students have noticed and between Alex’s dad and the doctor on

recognized the box of tissues, indicating the phone. Elicit suggestions from the

that the correct answer is class, giving them the underlined words

a cold and not a backache. as ideas if necessary, and build up the

e Students circle the correct ailments. conversation on the board:
Doctor: Does he have a fever?

e Invite volunteers to read out each Dad: Vo

spee(czjh balloon, chqhﬂagmg them tto Doctor: Does he have a backache?
sound concerned or ill, as appropriate. Dad: e

hoa & & A
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wach statement with the simple present tense or the present continuous.
U % & Tzt attendant, but she _ist't WOrKing (not/work) right now.
: ({gach) English twice a week.

Wl mmemer feaches :
en is an artist. He usually sells Y (sell) his pictures at the mall, but tomarrow

ilih=s £ you / do /i
Wihen /Sean/
"=t Sme / youl
5 UNiny / they / d

o / your: m

Miihere / your p

il About You

Complete each p it your activities.

#hen | have a cold, |
§sc
On weekends, |

Iy . Tonight, I'm
- Next

On weekda

Exercise 3
= Make a statement in the simple present

rules for the simple present tense, as
they haven't often needed to use verbs

tense about your hobbies or routines
outside class, using a verb that can also
be used in the present continuous, e.g,,
1 play the piano.

Write it on the board and then turn it
into a question with right now, e.g.,

Am | playing the piano right now? (No,
you're not. / No, you aren't.)

Invite a volunteer to explain in the
students’ own language when to use
the present continuous. Accept any

ending in -ch.

Students complete the statements.
Circulate while they are working, asking
them why they have chosen the simple
present tense or present continuous,
and pointing to any spelling errors,
encouraging them to self-correct.

Invite volunteers to write the verb forms
on the board for everyone to check
their work.

ALTERNATIVE ANSWERS

correct answer and then remind the 3. isselling 4. isfixing 5. arestudying

class of any uses that the volunteer
didn't mention, to highlight all three

W P OE W W W W

Exercise 4

o
v uljes: At rx‘ghthnow, oo ; e Read the direction line aloud and focus
5 th tat con‘tmue IhE present. an on the example to make sure everyone
uture plans.
understands.
h e Readthe cglrectxo‘: lmﬁ afoud‘(;?omthk ) . T o
7 out to students that they need to thin (What/ she / do/ in the morning?)

about the correct tense and spelling.

Option: With weaker classes, turn back
to page 44 and look at the spelling

Elicit a question in the third person
singular: What does she do in the morning?

b R

Establish that they need to think first
about who performs the action and
then choose do or does accordingly,
placing it after the question word.
Circulate while students are working
and check their word order.

Ask the students to exchange books
before inviting volunteers to read out
the questions. Tell the class tg check
each other’s work very carefully.
Option: Students who finish early can
write real or invented answers to the
questions in their notebook.

All About You

Exercise 1

L

Ask students to imagine that they are
responding to the people in the photos.

They write appropriate responses.

EES

‘ Students’ own answers

Exercise 2

L 2

Look at the exercise with the class and,
unless you prefer to test what students
remember, establish when they need
the simple present tense and when the
present continuous.

Encourage them to use a wide range
of activities and allow them to invent
information if they wish.

Students’ own answers using the simple
present tense with frequency adverbs
and the present continuous with time
expressions.

Progress Check

L4

Discuss the goals with the class in
their own language, looking back at
the contents of Units 7-9 on pages 50,
56, and 62, and eliciting examples of
language for each point.

Students put a check mark next to the
things that they can do in English.

Extension
Cross-curricular Reading page 98
Teen2Teen Friends Magazine 3 page 102

Further support
Video: Report

Puzzles

Review Tests Aand B
Listening Tests Aand B

_ Review: Units 7-9
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Unit 10

Verbs of degree: love, like, don't like, hate
Object pronouns

Personal objects and souvenirs

Express a negative opinion

Consumerism

Charity

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.
Remind the students that they will check
their progress in the Review: Units 10-12.

Topic Snapshot
Aim
Explore the topic of the unit with

examples of the unit grammar, vocabulary,
and social fanguage in context

Warm-up

Explain to the students that in this unit
they're going to be learning the words
for items that they buy regularly with
their own money. Elicit suggestions in the
students’ own language, such as key ring
or mug. Youcould also ask if anyone has
heard any of these words in English on TV
or seen them on the Internet. Find out if
anyone in class buys souvenir items such
as these or others like fridge magnets or
erasers when they visit another city or
country.

Exercise 1 2:19

e Focus on the pictures and ask Where are
the boy and the girl? Which country? (ina
store, in Brazil). If students can't identify
the country, point out the Brazilian flag
on the souvenir.

e Establish that the boy and the girl are in
a souvenir shop. Ask the students to read
and listen to find out the prices of three
things that the boy and girl look at.

e Play the CD or read the conversation
aloud yourself.

e Check the three prices (six reais / five
reais / four reais).

e Make sure the students recognize
the cognate souvenir and ask them to
work out the meaning of trip, key ring,
flag, and mug from the context and
the pictures.

e Option: Ask students how many reais
there are to the dollar, according to the
conversation. Explain that exchange

Unit 10

Topic Snapshot

Let’s get some souve

 Dana: Good ideal What do you think of these o

rings with the Brazilian flag?
Kyle: | like them. How much are they?

Dana: Hey, Kyle, These are only six reais — that's only
about three dollars. That is pretty cheap. Let's
buy them as presents for Mom and Dad, too.

24 Ce lete each stat

¥

1. Kyle and Dana are in ...

1. Read and listen to the conversation.

Man: It's six reais. Very cheap.

; | Soccer ball key
have the Brazilian flag!

1t, according to the Topic Snapshot. Circle a or b.

a. the US,

Brazil,

2. They're shopping for ... a. a backpack. souvenirs and present]
3. They are ... @ brother and sister.  b. classmates.
4, The first key rings cost ... about three dollars. b. five reais.
5. Dana thinks the first key rings are ... a. expensive. cheap.
6. They see other ... a. mugs. : key rings.
7. They love them because they soccer ball, b. mug.
have aflaganda ...
rates change constantly. (You could ask Exercise 2

students to research today’s rate on the
Internet at home))

Usage

The word trip is general and can be used
in both a business and leisure sense. On
its own, it generally implies a short visit,
i.e. less than a day up to a few days.
Excuse me (sir / ma‘am) is a polite way of
attracting attention in a store, or on the
street to ask directions, etc.

How much is the phrase used to ask

for a price (which students should
understand from the answer /t’s six redis).
You can remind students of the use of
How much in questions about indefinite
amounts.

Traditionally, Whoa! means Stop! and is
used as a command with horses, but
colloquially (and with the intonation as
heard in the conversation), it expresses
a positive reaction, like Wow!

e Read the direction line aloud and invite
a volunteer to read out the example
statement in full.

e Students then complete the exercise.

e Invite volunteers to read the complete
statements aloud.

e Option: Ask students to explain in
English how they knew that Kyle and
Dana were brother and sister (Theyre
buying presents for Mom and Dad).

Dana: Yes, please. How much is this key ng?'

Dana: And they're only four reais! That's so cheap!
Kyle: But look at this cool mug. And it's only five reais. Kyle: | love them! Let's get some for everyone.
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Grammar Verbs of degree: love, like, don't like, hate @% X
[ )
1. Study the grammar. )
)

I®ME

AOUSUBULY 10D |

1. She loves that T-shirt. i 2. She likes that T-shirt.

Eorp Listen to the conversations. Circle the correct verb.
1. Victoria likes ! the shoes.
2. Emily(loves)/ doesn't like chicken soup with rice.
3. Andrew's-dad doesn't ike /Andrew’s music.

4. Maggie/ loves the sweater.
5. Clara(doesn’t [ike)/ hates orange juice.

lete the , according to the faces.

L _hare that key ring. 4. We
loves video games. 5. Thes
doesnt like  coffee. 6. She

tove volleyball.
doa't like math,
likes those jeans.

seventy-one

Grammar e Askavolunteer to explain the
different forms:
Aim llove ... She loves

“ractice verbs of degree: love, like, don't Idon'tlike .... She doesn't like

, hate

7%

(4N

Usage
Grammar support It's common in printed messages to
Interactive Grammar Presentation use a heart shape as a symbol for the

word love. You could ask the students

Exercise 1 to “translate’ the top line (or all) of the
* Focus on the T-shirts and model a message on the second T-shirt (/ love
simple statement with like, e.g., I like me. You should, too.)

T=shirt number 2. Invite the students
o express their reactions in the same A
way, using like and don't like (which they Exercise 2 & 220

studied in Unit 5), ¢ Play the CD orread the third person

‘ grammar examples aloud (stressing the
verbs) for students to repeat.

* Then point out that the girl’s face
in the pictures shows four different

expressions. Establish that she's e Make sure that students pronounce
showing a range of opinions. Using the the simple present tense -s ending,
smiley and sad faces for support, ask encouraging them to differentiate
students to guess the meaning of love between the /z/ in loves and doesn?,
and hate. and the /s/ in likes and hates.

e Point out that loves and doesn't have the
same short vowel sound /a/.

AUDIOSCRIPT 220

1.
2.
3
4.

She loves that T-shirt.

She likes that T-shirt.

She doesn't like that T-shirt.
She hates that T-shirt.

Exercise 3 ®) 221

Read the direction line aloud. Use the
example to point out that both verb
forms are grammatically corfect, but
that they need to listen to find out
which expresses the correct meaning:
Does Victoria like the shoes? Yes or no?

Tell the students that they will hear the
conversations twice and ask them to
use a pencil to circle the first time.

Play the CD or read the audioscript
aloud, pausing after the first item to
point out that the exercise uses likes /
doesn't like, but that they hear Victoria
say | don't like.

Continue with the rest of the
conversations for students to circle the
correct verbs.

Students listen again and go over the
circles in pen.

Invite volunteers to read the complete
statements aloud, helping them with
any unfamiliar names as necessary.

AUDIOSCRIPT 2:21 PAGE 106

Exercise 4

Read the direction line aloud and
establish that the example is correct,
according to the unhappy face and the
three exclamation points (you can refer
students to the grammar presentation
for the key to the faces in this exercise).
You can do number 2 orally as a class
to remind everyone about the third
person -s ending.

While students are working, copy the
gapped sentences without the faces on
the board.

Invite volunteers to complete the gaps
on the board for everyone to check
their work carefully.

Further support
Extra Practice (D-ROM

Unit 10
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Vocabulary

Aim
Practice personal objects and souvenirs

Exercise 1 & 2:22°

Focus on the pictures and ask students
if they ever buy any of these objects.

Play the CD or read the words aloud
while students follow.

Clarify that a wrist band is different
from a bracelet (e.g., a metal chain) in
that it uses colors, icons, or writing

to represent something that you like
or support, e.g., a football team or a
charity. Invite anyone who has a wrist
band to tell the class about it.

Focus on the And don't forget ... box
to remind the class of these two items,
often bought as souvenirs.

Usage

The word candy is generally
uncountable, but is also used as a plural
countable noun.

Exercise 2 &) 223

Play the CD or read the words aloud for
students to repeat.

Focus on these sounds in particular:
the short /a/ sound in earbuds and mug
the weak /a/ sound at the end of
necklace

the diphthongs in phone case

/"foun keis/

Make sure too that students don't try to
pronounce the silent w in wrist band
/'r1st baend/.

Check pronunciation by inviting
individual students to say the words.

Exercise 3 ®) 224

Ld

Explain that they are going to hear six
conversations. In each.conversation, the
people are talking about cne or both of
the objects.

Play the CD, or read the audioscript
aloud, to the end of the first
conversation. Point to the necklace and
ask What’s this? (A necklace). Do the girls
talk about a necklace? (Yes) Point out
the check mark and then repeat the
questions for ring. Make sure students
understand that the task is to listen

for the words. The girls don't buy the
necklace, but they talk about it, so that
picture also has a check mark.

Tell them that they will hear the
conversations twice and ask them to
use a pencil the first time.

Play or read the rest of the audioscript,
pausing after each conversation for
students to check the correct pictures.
Students listen again and go over the
check marks in pen.

They compare answers in pairs.

Unit 10

Vocabulary Personal objects and souvenirs

gzz:i‘i 1. Look at the pictures. Read and listen.

1. earbuds 2. a magazine 3. candy 4. earrings

5.
% a mug

8. a necklace 7. a wrist band

8. a phone case

@) 2. Listen and repeat.

@@ﬁ} 3* Listen to the conversations. What are they discussing?
Check one or two pictures for each conversation.

4. Listen to the conversations again. Circle T (true) or F {false).

1. They're buying the ring. @f F 4. He's buying the Zac Efron wrist band. @/ F
2. He's buying the earrings. T f@ 5. They're buying a mug with candy. @/ F
3. She loves soccer magazines. T /() 6. He's buying the earbuds. TIE

Choose two objects from the Vocabulary. Complete two personal statements
about them.

| love iy phione case. It fas a piciure of 2 cute ¢at
| fove
| hate _ny sisier’s earrings,
I hate

seventy-two
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Exercise 4

e Read the direction line aloud and explain
that this time, they are listening for
meaning, not just for key words. Invite
them to use a pen to circle if they're sure,
or to use a pencil the first time.

e Play the CD or read the audioscript for
Exercise 3 aloud, pausing for students
to circle.

s Students listen again, if necessary, and
go over the circles in pen.

e They check answers in pairs.

About you!

e Explain that they have to choose two
objects from Exercise 1 to use in their
statements, but that they are not
writing about the specific items in the
pictures. They describe why they love
or hate their own (or a sibling / friend’s)
phone case, earrings, etc.

Students’' own answers

Further support
Extra Practice (D-ROM



Grammar Object pronouns

3 3 Underline the subject in each sentence. Circle the direct object.
1. The store sells@andy.) 3. Peter and Anne like(fhe phone case.)
") 2. She wants(he earbuds) 4. We don't have@ Hello Cutie wrist band
4. Circle the correct biect pr to lete the conv for.

What do you think
of this backpack?

Vm calling my dad.

Are you calling }
your mom?.

s Jessica your
. girlfriend?

No. She doesn't 2

even like 1 /(me}

5. Rewrite the statements and questions. Change the underlined direct object nouns
to object pronouns. Use periods and question marks.

fike the key rings, L like them.

Carla is calling her sister. C2ria is calling her,

2
3. We're making the salad for lunch. W&t making it for lunch,
d. The 3eam is wearing therm this weekend,

o

The team is wearing the new uniforms this

5. Are you babysitting your little brother on Friday? _Are you baﬂg_){sﬁi‘mc bim on Friday?
8. Our parents are taking my sister and me to Disneyland. Our parents are faking us 1o Disnevland.

J Listen to the answers from Exercise 5. Repeat.

seventy-three

Aim

Sractice object pronouns
Grammar support
Interactive Grammar Presentation

Exercise 1
« rite on the board:

‘e magazines. | read them on weekends.

e the word magazines, point to the
rd them, and point back again at the
“rcled word magazines. Ask the class

"> work out what the second sentence

>
o
s
2
>
<
2
> Grammar
7
5
7
>
?

ne the word / and remind

ents that this is called the
s.olect Explain the concept of object
ing fread magazines. I'm the

7 Lread. The magazines are the

- The magazines don't read. | read
Emagazines.

~

J

e Read the grammar box with the class.
Establish that the direct object that mug
is a noun, and that itis a pronoun. Then
ask a student Who'’s your favorite singer?
and write on the board:

(Student’s name) likes (singer’s name).
Point to the singer’s name and say This
is a name. It’s the direct object. (Student’s
name) likes him / her.

e Focus on the list of pronouns and
compare with the students'own
language. Refer back to the example
sentences to show that the pronoun
comes after the verb in English, and
that it is never joined to any other
word with a hyphen as in some
other languages.

Exercise 2 ® 225

e Play the CD or read the object
pronouns aloud for students to repeat.

AUDIOSCRIPT 2:25

me you him her it us you them

Exercise 3

° Read the direction line aloud and refer
back to the sentence that you wrote on
the board as a further example of what
to do.

e Make sure that everyone understands
the example in the Student Book
and then ask the students to work on

their own. )
e Foreach statement ask What’s the

subject? and What's the object? Accept

answers with or without the articles

the / a for the direct object and make

sure that students identify both names

in the compound subject Peter and Anne

in item 3.

Exercise 4

e Read the direction line aloud and refer
students to the list of pronouns in
Exercise 1. Ask why they is wrong in the
example (Its a subject pronoun.).

e Students circle the object pronouns
and compare answers in pairs.

e Option: Invite volunteers to read out
the conversations in “open pairs”.

Exercise 5

e Read the direction line aloud slowly, a
statement at a time. Use the example
to check comprehension and, only if
necessary, ask a volunteer to explain the
exercise in their own language.

o Students rewrite the statements. They
check their answers in Exercise 6.

Exercise 6 ®) 2:26

e Play the CD or read the answers to
Exercise 5 aloud for students to repeat.

o §tudents exchange books to check for
the correct pronouns and punctuation.

Further support
Exira Practice (D-ROM

Unit 10
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Reading
: Reading A newspaper article

Aim

Develop reading skills: an article in a local

newspaper _ &

N
i

1. Read the article. What is the problem in Bedford?

Warm-up

With sensitivity to any recent events
locally, discuss how natural disasters such
as earthquakes or floods change people’s
lives, both temporarily and permanently.
Where do they go if their houses are
destroyed? What problems are there (e.g.,
lack of clean water, food supplies, can’t
reach remote places if the roads are cut
off, etc)? Encourage the students to make
a distinction between what is needed

for survival (water, food, and shelter from
extreme temperatures) and the loss of
material possessions.

BACKGROUND INFORMATION

Floods are the most serious natural
disasters in the United States in terms of
the loss of life and damage to property.
Flash floods account for most deaths,
half of which are vehicle-related. After

2. Which of the following sentences expresses the main idea of the article?
Check one box.

1. Teens who donate backpacks, school supplies, or other things such
as magazines, can get a wrist band that says, “Friend of Bedford.”

a hurricane, the consequent ﬂOOdmg is 2. Next week, school is opening, and Bedford school children need
responsible for 90% of hurricane fatalities. backpacks and school supplies. .

3. Both adults and teenagers in nearby Madison are collecting and
Exercise 1 2:27 donating necessities to help Bedford families through a terrible time.

e Read the direction line aloud. Students
will immediately see the problem in the
photo, but ask them to read and listen
to the article to learn the English word.

3. Match the parts of the statements, according to the article.
1. Lots of Bedford houses are
2. People from Madison are

a. can get a wrist band.
b. need school supplies.

3. Furniture, clothing, and food are <. helping people from Bedford.
e Play the CD or read the article aloud 4. The school children in Bedford d. necessities,
while students follow. 5. When a teenager donates school supplies, he or she . under water.

e Check comprehension and model the
pronunciation of these key words in
isolation for students to repeat so that
they can try to use them in the lesson:
flood /fiad/, supplies /sa'plarz/, donate
{'dounett/, donation /dou'ne1fn/,

seventy-four

necessities /na'sesotiz/. Who? What? When? on the board. Use victims, and may encourage others to
these question words to elicit ideas denate, but receiving something like a
A (terrible) flood from the class and construct a simple free wrist band or pen should never be the
sentence on the board summarizing motivation for donating to charity.
Suggestion the article, e.q., Madison’s teenagers are
Exercise 2 draws out the main idea of helping Bedford families after a terrible Note
the article. After establishing the answer flood. Then focus on Exercise 2 and ask For the next lesson, bring in a T-shirt (or
to Exercise 1 and working on useful students which of the sentences best other item) that the class won't like.
vocabulary, it is therefore best to move on summarizes the article. Explain that
to Exercise 2 rather than.discussing the sentence 3 and your class sentence on
article any further right now. the board express the most important
ideas of the story. The other two
Exercise 2 sentences are details and, although
o Read the direction line aloud. true, are not essential to the story.

Exercise 3
e Read the direction line aloud. 3

e Give students three minutes to read the
sentences and then put them into pairs

to discuss which sentence expresses
the main idea. e Students draw lines and then compare

e Establish the correct answer with the answelsiln pail

whole class and ask them to explain

in their own language what ideas are

missing from the other two statements.
e Option: Identify the main idea

To reinforce this reading strategy, write

Suggestion

Encourage the students to see that the
Madison teenagers are helping others
because it's the right thing to do. The
wrist band shows solidarity with the flood

74 Unit 10




_ Listen and repeat.

Create a NEW conversation. Use the pictures.

What do you think of

Hey, ., I'mbuying a present for

Well, no offense, but | don't like
| think

™

e -
Really? [fike
what about

Wow! Now awesome,
| think you should get

seventy-five
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Teen2Teen

Aim

Practice social language for expressing a
negative opinion

Warm-up

Hold up a T-shirt (or other item of known
vocabulary) that the students won't like
— perhaps for a very young child, or an
older pop group. Try to elicit negative
reactions, asking What do you think of this
T-shirt? Is it terrible? (Name), do you like it?
No, (Name) doesn’t like it. Finish by saying
that they're going to learn to express
negative opinions.

Exercise 1 2:28-29

e Focus on the photo and establish that
the boy on the left is asking his friend’s
opinion of some phone cases.

e Ask the students to read and listen to

find out why he's buying a phone case.

Play the CD or read the conversation
aloud'while students follow.

Ask Why is he buying a phone case? (Its a
present for his sister.)

Model the Ways to express a negative
opinion for students to repeat. Use
expressive intonation, and contrast the
short vowel sound in ugly /' aglif with
the longer sounds in gross /grous/ and
weird fwird/.

Usage

Ugly, gross, and weird are all negative
adjectives. Ugly is the opposite of pretty
or beautiful and usually only relates to
appearance. Gross is much stronger than
ugly and can relate to appearance or
other attributes. Generally, weird means
strange and isn't necessarily negative

in meaning.

No offense is a common polite way to
preface and soften a negative opinion
that differs with that of another person.

Exercise 2 ®) 2-30

Play the CD or read the conversation
aloud line by line for students to repeat.
Practice each line first with the whole
class and then ask a few individual
students to repeat.

Focus on the polite intonation of No
offense and encourage them to be
expressive with the adjectiyes ugly and
awesome. Make sure too that students
pause and sound as if they have a great
idea for ... Hey, whatabout ...?

Exercise 3

Read the direction line aloud.
Point out that they should change my
sister to another person.

For A's third gap, say What do you think
of ...7 and elicit the phrase for each
picture (this T-shirt / necklace / phone
case, these earrings). Check as a class
which object pronoun the line { don't
like ... will need for each item.

Point out that they can use any of the
negative adjectives in B's second gap.
Circulate to make sure that they are
using pronouns correctly.

Chat

Students work with a partner to
practice reading the new conversations
that they have each written.

Option: Invite volunteers to act

out their conversation for the class.
Encourage students to listen by asking
them to count how many pairs decide
to buy each object.

Extension
Writing page 94

Further support

Extra Practice (D-ROM
Workbook pages W29-W31
Grammar Worksheet
Vocabulary Worksheet
Reading Worksheet
UnitTestsAand B

Video: Teen Snapshot
Grammar Bank

Unit 10
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Unit11

Can for permission

Electronic devices
Using electronic devices

Ask to borrow somethi

Advertisements

Science and technology

Unit contents

Discuss the contents of the unit from the
bar at the top of the Student Book page.
Remind the students that they will check
their progress in the Review: Units 10-12.

Vocabulary
Aim
Practice electronic devices

Exercise 1 &) 2.31

o Ask students to look at the words
and pictures to see how many words
look the same in English and in their
own language.

e Then ask them to listen carefully to see
how the words sound in English.

e Play the CD or read the words aloud.

+ e Focus on the And don't forget . .. box to
point out other electronic devices that
the students already know and review
the English pronunciation of MP3 player
/,em pi '8ri pletor/.

Usage

The generic words charger and remote
are usually combined with the name of
the device, e.g., my phone charger, the
TV remote.

The word battery refers to any container
in which chemical energy is converted
into electricity and used as a source of
power. Batteries come in various shapes
and have various purposes, from the
ones depicted here, to the flat disc-
shaped ones used in some cameras, to
the large ones in cars.

Exercise 2 ®) 2.32

e Play the CD or read the words aloud for
students to repeat.

e Make sure that students pronounce any
cognates correctly in English and focus
on the diphthongs:

/ail in drive
/oul in remote and console
/au/ in mouse.

Unit 11

Vocabulary Electronic devices

@ 1. alaptop

5. a mouse

9. a charger

am) 2.

seventy-six

m}} 1. ook at the pictures. Read and listen.

4. a remote

8. speakers

/| Listen and repeat.

Listen to the conversations. Circle the letter

of the item each person needs.

e Practice the two syllables of charger
separately with the class, highlighting
the different consonant sounds:

/t far/ /dzsr/. Encourage students to
repeat, gradually getting faster, until
they are saying the whole word.

e Check pronunciation by inviting
individual students to say the words.

Exercise 3 &) 2.33

e Read the direction line aloud. Tell
the students that they will hear the
conversations twice and ask them to
use a pencil to circle the first time.

e Play the CD or read the audioscript
aloud yourself, pausing after each
conversation for students to circle.

e Students listen again and go over the
circles in pen.

e They compare answers in pairs.

AUDIOSCRIPT 2-33 PAGE 107

Extra practice activity (all classes)
o Write the following on the board:
1. Jessie’s brother 4. The boy
2. Brett 5. The man
3. Nick’ sister 6. The woman
e Explain that these are the people from
the conversations in Exercise 3 and ask

the class to make sentences using needs

and the new vocabulary:

1. Jessie’s brother needs the remote.
2. Brett needs his dad’s tablet.

3. Nick’s sister needs her flash drive.
4. The boy needs his mouse.

5. The man needs his laptop.

6. The woman needs a battery.

Further support
Extra Practice (D-ROM
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Usage

Sorry to bother you is a polite way of
getting someone’s attention when they
are busy doing something.

What'’s up?is used here to mean How
canlhelp?

These last two expressions are covered
in Exercise 2: :

In the context of technologfdead
describes something that has no power
or that isn't working.

Students don't need to analyse the
passive grammar of /t's done. They just
need to understand the meaning: that
something is finished or ready. In this
case, Tyler's phone is fully charged and
Emma can use his charger.

Topic Snapshot

& *;;‘ 1 Read and listen to the conversation.

ext to me faptop.

WQ‘WWWW“W'“”\

Y @

¥

Exercise 2

Read the direction line aloud.
Encourage the students to look back
at the conversation to work out the
meaning of each expression.

Students circle the correct letter.

t in the Topic Snapshot. Circle a or b. * They compare answers in pairs.

2. Choose the correct m
1. “The battery in my phone is dead.” a. | can use my phone now, (B)1 can't use my phone now.

ing for each stat:
Exercise 3
e Read the direction line aloud. Change
the example into a question and elicit
answers as follows:
Does Emma need Tyler’s phone?
(No, she doesn’t)

b. Can | see it?
b. She can't use it now,

2. “Can | borrow your charger?”
2, "lt's done.”

@) Canlusei?
(a) She can use it now.

3. Read the statements. Circle T (true) or F (false). Correct the false statements.
1. Emma needs Tyler's phone; T/® _Emmaneeds Hler's charger,
2. Tyler's charger is on the desk, Gy F
3. Tyler is charging his faptop. T/E Hler is chacaing his phove What does Emma need?
4. Emma doesn't unplug Tler's phone.  T/(B) _Ewmma unplugs Ter's phone, (Emma needs Tyler’s charger.)
5. Emma is borrowing Tyler's charger. () F e Students circle the correct letters and
- correct the false sentences.

ALTERNATIVE ANSWER
3. Tyler's charging his phone.
E ]
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Extra practice activity (all classes)
s Tell the students to close their books.

H to read and listen to find out what
TOPEC Snapshot she néads. e Divide the class into two, calling one
Aim e Play the CD or read the conversation bal B ens thegthariyer

e Explain that you're going to read
out sentences at random from the
conversation. If it's Emma’s line, the
Emma-team stand up; if it's Tyler's line,
the Tyler-team stand up.

e Fach time a team has stood up, gesture
for them to sit down, keeping up a
brisk pace.

Explore the topic of the unit with aloud while students follow.

examples of the unit grammar, vocabulary, e Confirm that Emma needs Tyler’s

and social language in context charger.

e Explain the meaning of the first two
phrases in the Usage box below, leaving

Pretend that your pen won't write, pick it the rest for students to think through in

up and look at it, pull a frustrated face, and Exercise 2.

then put it down. Go up to a student with o Ask the students to translate unplug,

2 pen on their desk, gesture to it, and ask using the pictures to help them.

Can [ borrow your pen? The response Sure

s used in the Topic Snapshot, but for now

simply encourage the student to give the

pen to you saying Yes or Yes, you can. Ask

o borrow other items around the class,

finishing with Can | borrow your book?

Open the student’s copy to page 77 and

say Open your books to page 77.

Warm-up

Extra extension activity (stronger
classes)

= e |nvite two volunteers to read the
conversation as an ‘open pair” across
the class. Then put students into “closed
pairs”to practice reading it.

Exercise 1 2:34

= Focus on the pictures and establish
that, as in your Warm-up, the girl wants
to borrow something. Ask the students

Unit 11



Vocabulary

Aim

Practice language for using electronic
devices

Exercise 1 2:35

e First, ask the class to look at the pictures
and recall which verbs were used in
the conversation in the previous lesson
(unplug and charge).

e Then focus on each picture in turn to
check comprehension, miming the
actions (or using devices at the front of
the class as props if possible) to support
the meaning of numbers 3-6.

e Play the CD or read the verbs aloud
while students follow.

Suggestion

Students don't need to know the terms
phrasal verb or prepositional verb at this
stage, but as these are features of English
that they haven't met before, you may
like to point out that on, off, and in are
prepositions, which don’t change, and
that turn and plug are verbs, which need
to be changed. Demonstrate this by using
a prop such as the CD player and saying,
e.q. I'm plugging in the CD player.

Usage

Some of these verbs are separable, e.g.,
turn on your phone / turn your phone
on. However, to avoid confusion at this
relatively early stage of learning, these
verbs are never shown separated in
Teen2Teen-Two (see Exercise 3).

Exercise 2 &) 2-36

e Play the CD or read the verbs aloud for
students to repeat.

e Focus on the long /ar/ sound in turn.
Model this sound in the students’ own
language and show that the lips are
quite rounded at the front. For the
far/ sound in English, the lips are more
relaxed. Encourage the class to try
making a more English sound.

e Practice the short /a/ sound in up and
plug, and the diphthongs in ~load
flowd/ and replace /ry'plers/.

e Check pronunciation by inviting
individual students to say the words.

Exercise 3

e Establish with the class that new
devices come with instructions and
explain that the verbs on this page are
often used in these instructions.

e Read the direction line aloud and
explain to the students that the
sequences of pictures will help them.

e Focus on the example. Read the first
sentence aloud and establish that the
batteries in the remote had obviously

78 Unit 11

1. turn on

Vocabulary Using electronic devices

@5@ I Look at the pictures. Read and listen.

5. connect

4. unplug

7. upload 8. download 10. replace
6. disconnect 9. charge
iﬁ@}:} 2 _ Listen and repeat.
3» Look at the pictures. Complete the instructions. Use the Vdcabu!ary. 5

1. First, replace the batteries 2. Plugin your laptop. _£harge

in your remote. Then _urti on the battery for two hours. Then _unplug
the TV. your laptop and use it for up to eight hours.

3. Turn off your phone. 4, First, Juco on your camera.
?Wg n the charger. Connect your camera to your laptcp.
Charge the phone for an hour. Upload your photos.

Then _disconniect  your camera.

What do’you usually charge? How often?
| charge my phone twice 2 week.

seventy-eight

died. Say What happens next? Ask the their reaction, to assess if the question

students to look at the right-hand is relevant to all or most of them. 4
picture and elicit the verb turn on to s If necessary, you could allow them to
complete the sente<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>