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challenge of addressing the needs of our students in academic l istening for many years. His
keen insight regarding the complexity of skills needed by students to support their success
academically has made the series possible.

New to this fourth edition, Essential Online Resources are available at www.pearsonelt.com/
contemporarytopics4e, using your access code. These resources include the following:

. vIDEo: watch the Lecture academic lecture videos, with or without Presentation Points,
and Talk About the Topic student discussion videos are available.

. AUDIo: Audio clips for all audio-based Student Book activities as well as Unit Tests and
Proficiency Assessment lectures are available. Audio versions of the unit lectures and
student discussion are also provided, (Audio and video icons in thE Student Book and
Teaching Tips indicate which media is needed for each activity.)

. STUDENT BOOK PRESENTATION SLIDES: All units of the Student Book are avail,able as
PowerPoint! slides, allowing activit ies to be viewed as a class.

. INTERACTIVE TESTS; Teachers can administer the Unit Testq end Prnficipncv

Assessments online. *

. PRINT RESOURCES: Transcripts of the videos and lecture-specific Coaching Tips
(covering listening, criiical thinking, and note-taking) are provided along with Teaching
Tips, Answer Keys, Audioscripts, Teacher and Student Evaluations Forms, Unit Tests,
and Profi ciency Assessments.
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The contemporqry ToPics series provides a comprehensive aPProach to develoPing 21"t century

academic skills-including listening, thinking, discussion, presentation, and study skills-in

order to prepare students for participation in real-life academic and professional contexts.

The overriding principle oflanguage and skill development in the ContemPorary Topics

series is engogement. Activities in each unit are carefully sequenced in a way that gives

students increasing involvement and self-direction oftheir learning. Authentic, stimulating

content is introduced and developed throughout each unit so that students experience the

value ofunderstanding and exchanging contemporary ideas in a range of academic fields.

Contemporary Topics is intended to bridge the gap between language-focused and content-

focused instruction, to ready students for genuine academic and professional contexts whele

they will be expected to participate fully.

Each unit centers around a short academic lecture. Realistic preParation activities, focused

listening tasks, Personalized discussions, challenging tests, and authentic presentation

assignments enable students to explore each topic deeply.
. The lecture topics are drawn from a range of academic disciplines, and the lectures

themselves feature engaging instructors in a variety of settings including offices, lecture halls,

and classrooms, many with live student audiences.

In order to achieve the goals of content-based instruction, the contempolcry Topics series

has developed an engaging nine-part learning methodology:

@ Section 1: Connect to the ToPic
Estirnated tirie: 15 minutes
This opening section invites students to activate what they aheady know about the unit

topic by connecting the topic to their personal experiences and beliefs. Tlpically, students fill

out a short survey and compare answers with, a partner. The students then listen to a short

interview providing one expert view on the unit topic. The teacher then acts as a facilitator for

students to share some of their initial ideas about the topic before they exPlore it furthel

O Section 2: Build Your Vocabulary
Estimated time: 15 mi$utes
This section familiarizes students with some ofthe key content words and phrases used in

the Iecture. Each lecturetargets 1O-15 key \ rords from the Academic word List to ensure that

students learn the core vocabulary needed for academic success.

Students read and listen to the target words and phrases in context so that they can

better prepare for the uPcoming lecture Students then work individually or with a Partner
to complete exercises to ensure an initial understanding of the target lexis of the unit A

supplementary pair-work activity enables students to focus on form as they are learning new

words and collocations.

@ Section 3: Focus Your Attention
Estimated time: 1O minutes
In this section, students learn strategies for listening actively and taking clear notes. Because

a major part of,,active listening" involves a readiness to deal with comPrehension difficulties,

this section provides specific coaching tips to helP students dilect their attention and gain

more control of how they listen.



Tips include how to use signal words as organization cues, make lists, note definitions,
link examples to main ideas, identify causes and effects, and separate points ofview
A Try It section, based on a short ?udio extract, allows students to work on note-taking
strategies before they get to the main lecture. Examples of actual notes are usually provided in
this section to give students concrete "starter models" they can use in the classroom.

O@ Section 4: Watch the Lecture
Estimated time: 20-30 minutes
As the central section of each unit, Watch the Lecture allows for two full listening cycles,
one to focus on "top-down listening" strategies (Listen for Main ldeas) and one to focus on
"bottom-up listening" strategies (Listen for Details)

In keeping with the principles of content-based instruction, students are provided with
several layers of support. In the Think About It section, students are guided to activate
concepts and vocabulary they have studied earlier in the uhit.

The lecture can be viewed as a video orjust listened to on audio. The video version
includes the speaker's Presentation Points.

Q Section 5: Hear the Language
Estimated time: 10 minutes
This section focuses on "bottom-up" listening strategies and pronunciation. In this section,
students hear ten short extracts taken from the actual lecture and perform a noticing task.
The task helps students perceive sound reductions and assimilations, learn to hear language
as "thought groups" and pauses, and tune in to function of stress and intonation.

Students then work in pairs to practice their.pronunciation, adapting the phonology point
that was learned in the listening task.

O@ Section 5: Talk About the Topic

. Agreeing

. Asking for clarif,cation or confirmation

. Asking for opinions or ideas

. Disagreeing

. Expressing an opinion

Estimated time: 15 minutes
Here students gain valuable discussion skills as they talk about the content of the lectures.
Discussion skills are an impdrtant part of academic success, and most students bene6.t from
structured practice with th"ese skills. In this activity, students first listen to a short "model
discussion" involving native and nonnative speakers, and identify the speaking strategies
and gambits that are used. They then attempt to use some of those strategies in their own
d i < e r r c < i n n  o r n l n <

The discussion strategies modeled and explained across the units include the
followine:

. Keeping a discussion on topic

. Offering a fact or example

. Trying to reach a coDsensus
o Pr renhrec ino

Y i i i  
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Section 7: Review Your Notes
Estimated time: 10 minutes
Using notes for review and disiussion is an important study skill that is developed in this
section. Research has shown that the value of note-taking for memory building is realized
primarily when note-takers review their notes and attempt to reconstruct the content.

In this activity, students are guided in reviewing the content ofthe unit, cladfying
concepts, and preparing for the Unit Test. Abbreviated examples of actual notes are provided
to help students compare and improve their own note-taking skills.

Q Section 8: Take the Unit Test and
Proficiency Assessment
Estimated time: 15 minutes each

. Taking the Unit Test completes the study cycle of the unit: preparation for the lecture,
listening to the lecture, review of the content, and assessment.

The Unit Test, contained only in the Teacher's pack, is administered by the teacher and
then completed in class, using the accompanying audio. The tests in Contemporary Topics are
intended to be challenging-to motivate students to learn the material thoroughly. The format
features an answer sheet with choices, The question "stem" is provided on audio only. Test-
taking skills include verbatim recall, paraphrasing, inferencing, and synthesizing information
from different Barts of the lecture.

The Profciency Assessmentis an audio Iecture and ten multiple-choice questions
designed to give students practice listening and taking standardized tests. It, too, is found only
in the Teacher's Pack and should be administered by the teacher and completed in class using
the accompanying audio.

Section 9: Express Your ldeas
Estimated time: Will vary by class size
This final section creates a natural extension of the unit topic to areas that are relevant to
students. Students go through a guided process ofpreparing, practicing, and presenting on
a topic of personal interest. Students are also given guidance in listening to other students,
presentations and providing helpful feedback.

A supplementary Teacher's Pack (TP) contains teaching tips, transcripts, answer keys, tests,
and teacher evaluation forms.

We hope you will enjoy using this course. While the Contemporary Topics series provides
an abundance of learning activities and media, the key to making the course work in
your classroom is student engagement and commitment. For content-based learning to be
effective, students need to become actiue learners. This involves thinking critically, guessing,
interacting, offering ideas, collaborating, questioning, and responding. The authors and editors
of Contemparary Topics have created a rich framework for encouraging students to become
active, successful learners. Welope that we have also provided you, the teacher, with tools for
becoming an active guide to the students in their learning.

Michael Rost
SERIES EDIToR

In t rod!ct ion 

I  

ix



ACTIVqTION 
i'I'-= -i't: I :

--l

*_..--l

p.esqnts vocabularY

feature5 a short
" interview" related
to Lrnit  iheme

encourages rdea
sharing aboui unit
lopic

l '
features a short
academic talk

offer5 selective
l istening and note-
taking practice

- l

forms for ExDress Your Ide

allows opportunity
to assess
presentations

I

I* - - - - " ' - t -

EXPRESSION 
SECTION9

offers tips for
presentrng

practice

provides l istening
and note-taking t ips

Student Presentation Evatuaiion

I 

tearnjns Path

- t '



PROfi ESSI NG 
SECTIONS 4 / 5 / 6

!g!!l---.-- -.--- r'**:.r.-*]lil dl-en(ourages t.E
ant cioatlon of }4li}

. t

redlures an acaoemrc :;_.-:-  I  - ,--
lecture and requirer : ;" 

_-,". : ; l

^ i< i : ^ .1  in r .n<n, .

l jstening,andactive i i l : l l I i :r l l f;I-
n ^ t F  t : L i h ^

::::.-*.*.-

features lecture extra<ti  that
demonstrate phonology points

prompts pronunCiation
Pradrce

provides t ips for
part icipating in
a discussion

provide5 speaking

@ n-n..*,  a*"*."nt

-- *- '  and l istening
practice

1
- l

crovrde9
cpportunity to
'evise notes

'li.t:i-t '_- '- _ features a short
ii:,i':iitlil;":" academic ledure
" : r ; i : i ' ; : i t t  _ , " '  and of fers
l;"i:i:ji.-' assessnent
. ' : . : : : . " : . . .  . . . .  w i th in  a  h igh-
I i.".: l :r.. ' . l l l i" l. stakes l istening

:i::.-,i;:.-:" environment

AS5ES*qryENT :::r -;'- -

Eiil, u",'*,

Learnins Path 

I



CONNECT to the topic

Names are what we call a cultural universal. This means that all people have names regardless of
their culture. Some people say that choosing a child's name is a major responsibility. How important
is a name to you?

A THINK ABOUT IT Take this survey about names. Check (,,f) your responses. Then compare
responses with a partner. Give reasons.

My.name is part of my identity; it makes me special.

The meaning of my name is very important to me.

lwou ld  l i ke  to  change my name.

Parents should be able to choose any name they want for their child.

Q n fUNe IN Listen to a research interview with a parent, Lucinda Adler. Then work with a
partner to answer the questions, based on the interview,

1 How did Lucinda Adier and her husband choose their son's name?

2 Why did the parents consider "Mason" and "Quinn" for their daughter?

3 Adler says her daughter "prefers the nickname'Fiefie' ... . Go f,gure!" what does she mean?

C PAIR WORK Work with a partner. Ask: what's your name? Do you know what your name
means? Do you have a nickname? who uses the nickname?

I
I  

u' ' ' '



BUILD your vocabulary

Q n USffN The boldfaced words are from the unit lecture on names. Listen to each sentence.
Then guess the meaning of the boldfaced word.

1 Some parents admire famous athletes as strong role models, so they name their children
after them.

2 Taylor had so many homework assignments that she had no time to watch TV

3 A classic name is one that was popular years ago and is still common today.

4 In some families, it's the custom to give the firstborn boy the same name as his father
and add 'Junior."

5 Some parents are concerned about discrimination. They don't want their children treated
unfairly because of their names.

A name like "Hunter" is gender neutral; it can be used for a boy or girl. 
'

women in three generations of my family have had the name "Sarah"-my grandmother,
my mother, and my sister.

8 when I hear the name "Barbie," I see an image of a tall, blond girl. Fair or not, it's the
picture that comes-into my mind.

9 'John" is a prime example of a classic name. It's been used for many years.

10 A name can be a symbol of identity, especially for celebrities.

6

7

B TRY IT Complete each sentence with the cofiect word.

name lik-e Robert has been used for a long time.

Luis forgot the woman's name althoiigh the
to remember.

3 The couple didn't want to know the
born. Either a boy or a girl was fine.

of her face was easy

Names 
I

admtre

assrgnmenlS

c la5s rc

custom

d isc r im ina t i on generations

image

pnme

symbol

of their baby before it was



4 ln my opinion, a(n)
to pronounce.

examDle of a bad name is a name that's hard

5

6

Mr. Lee gave his students three for the weekend.

Because the Martins were wortied about gender

daughter a name used by both boys and Eirls'

7 The in our family is to name a baby after a relative who has

recentiy died.

8 Basketball star Lebron James is called "The King" because of his

as the best player in the world.

9 In Robert's familY, four
great-grandfather.

have the name "Robert," including Robert's

10 For their new baby, my neighbors chose the name of a politician they

in hopes that their daughter will also be succelsful'

GPAIRwoRKReadthesentenceswithaPartner.Noticethebo|dfa(edwords.Thenchoosea
particle to (omplete each sentence.

1 An example an unusual name is "SkY."

2 Unfortunately, PeoPle are the names they have.

3 steven was named his dad's college coach, Mr. Stevens

a classic name because it's always been

study how peoPle resPond each other'snames.

6 Stereotypes are associeted - some names. For examPle, some

people expect a "Jennifer" to be pletty.

7 some couples choose a name in hopes it will provide some socialbeneit

their child-for example, their child will be popular or respected

8 The name "Anna" was Passed from one generation to the next in

"the 
girl's family.

9 Some parents don
they like.

custom. lnstead, theY choose a name

10 A classic name never goes style. tt's alwaYs PoPular.

, they gave their

I
4 'Emily' qualifies

UNIT  1



FOCUS your at tent ion

Main Ideas
There are two basic reasons for taking lecture notes:

. to help you focus on the main ideas ofa lecture

. to help you review the information later

A speaker usually introduces main ideas with signal phrases.

srcral pxnAi:s
ln the flrst half, i6u'lt hear about ...
ln the second half, we'll discuss ...
Today's tecture wilt focus on ...
This afternoon we'll ,ook at ...
I'd like to begin with the fhst category ...
Today's lecture $.i be divided into two parts: ...

Paying attention to the introduction can help you organize your notes. For example:

i .

i
Pattl

ParlZ

l,,1) A TRY IT Listen to an ex(erpt from a sociology lecture. What signal phrases do you hear?
What two topics wil l the le€turer be discussing? Take notes.

B PAIR V/ORK Compare notes with a partner. use your notes to answer the questions in Part A.

Names 
I



WATCH

A TIIINE ABOUT IT You are about to watch the unit lecture
on nam6. How does a person's name influence your opinion of
him or her? Give reasons.

O @ a LISTEN FOR MAIN IDEAS crose your book. watch the
lecture and take notes.

C CHECK YOUR UNDERSTANDING use your notes. Answef the questions,
based on the lecture. Circle a, b, or c.

I what does call ing the professor'AIex" versus "Dr. Shaw" show?

a how names can influence how we respond to people
b how we can change out names
c which name the speaker prefers students use with her

2 What is the most common way parents choose a name?

a They follow family customs.
b They choose what's popular.
c They choose a name they l ike.

3 How is a classic name defined?

a as a name that has a good sound
b as a name that doesn't go out ofstyle
c as a name that has a nice feeling

4 Does an unusual name make someone successful?

a Yes, the research shows this.
b Yes, sociologists agree on this.
c No, the research doesn't show this.

5 What does the example about the names "Michael" and "Hubert" tell us?

a that there are stereotypes associared with names
b that Michael is a classic name
c tha l  o ther  peop le  a ren ' r  a f fec ted  by  our  names

|  
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4 r LISTEN FOR DETAILS close your book. watch the le(ture again. Add details to your
notes and correct any mistakes.

CHECK YOUR UNDERSTANDING Use your notes. Decide if the statements are
f (true) or F (false), based on the lecture. Correct any false statements.

- 1 A culturol uniuersal is defined as a practice we all share.

2 A first name is also referred to as a given name.

- 3 In some families, it 's custom to name the 6rst son after the grandmother.

- 4 "Taylor" is an example of a name that works for either gender.

- 5 Some parents believe a name can give their child social benefrt.

- 6 'Alex" and "Emily" are examples of ciassic names.

- 7 Socioiogists agree that it is better to have a classic than an unusual name.

8 The name "Hubert" was on all ofthe homework assignments.

- 9 The teachers were given the same homework assignment

- 10 Parents who want their son to be considered smart should name him "Hubert."

r



HEAR the language

Syl.Labte Stress
When you learn vocabulary, it is important to know which syllable is stressed. Paying attention
to stress will help your pronunciation and your listening.

Q n UStfN Listen to the stat€ments and questions from the lecture. Circle the syllable str€ss
you hear,

1 In Sociology / sociology, we study social groups and how people inTERact / interAcT and

respond to each other.

2 For example, DEpending / dePENDing on if I say my name is 'Alex," or "Alexandra," or

"Dr. Shaw," you might REspond / TeSPOND differently to me.

3 However, we would take a SIMilar / simiLAR approach to ANalyzing / anAlizing how

parents choose names in any other language.

4 So, without a doubt, our names are important SYMbols / symBOLS of iDENtity / idenTlty.

5 The second way parents choose names is to name a child after someone the parents

ADmire / adMIRE, such as a FAvorite / favorlTE teacher, a family friend, or even a famous

athlete or movie star.

6 For example, if they are CoNcerned / conCERNed about gender discRlMination /

discrimiNAtion, they may choose a name that works for either a boy or a girl.

7 Now what QUALifies / quallfies as "classic"? Well, CLASsic / clasSlG means the name never

t suEJ uu l  u r  r l y rE .

8 Now I want to CoNsider / conslder these questions: Does someone's name lNfluence /

inFluence how otheipeople respond to them?

9 Does a person's name AFfect/ affEcT their chances for success / succESS in life?

10 sPEcifically / speclFically, researchers have explored whether it's better to have a classic

name, such as "Robert," or an UNusual / unusual name, like "Darvlin."

B PAIR WORK Work with a partner. Take turns saying the sentences. Pay attention to
syllable streis.

T 
UNIT 1



TALK

Asking for Ctarification or Confirmation

FOLLOW THE DISCUSSION watcn as the students talk about names' Read each
comment. Then check (J) the student who makes the comment.

1 " (My name)  was jus t  a  name my parents  l i ked .  Pre t ty  s imp le l "

2 "Well, in my case, I got my name from the first way that the
lecturer mentioned, which was custom."

3  " lwas  named a f te r  my mom's  h igh  schoo l  teacher .  I  gue5s  my
mom rea l  y  adml red  th is  woman. "

4 "l 'm not really sure where my name comes from. I doubt my
parents  chose i t  to  he lp  me soc ia l l , .

Mia

I

T

n
I

Manny

T

T

T

T

Hannah River

T I

I N

T

n

Asking for opinions
or ideas

. T
tr

I

x

LEARN THE STRATEGIES watch ihe discussion again. Listen closely for the comments.
Then check (J) the discus5ion 5trategy the student uses.

Asking tor (larification
or confirmation

tr
tr

1 Mia :  "So you must  th ink  names rea l l y  do  mat te r?"

2 Hannah: "This lecture has made me realize it 's a b19
responsibil i ty for a parent to choose. ... Don't you think?"

3 Mia: "You mean, it 's the parents' responsibil i ty to give
good names?"

T

Discussion strategy To clarify means to make clearer. To confirm is to remove doubt. You can clarify or

confirm by restating what you understood: You mean .,. ot Do you mean ,., ? or you can ask open-ended
questions like What do you mean? and Could you clarify ..- ?

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. Do you know people with unusual names? what are their names? What do you think of

their names?

. In your experience, are stereotypes associated with names? Give examples.

. There are many websites tohelp parents choose a name fortheirbaby. Is this a goodway

to choose a name?

tr
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iREVIEW vour i l { i  LJb

REVIEW With a partner. take turns explaining the main ideas from the lecture. Use yosr notet.
Then compl€te the notes below.

,, Aler I how Ailferenl namet chaoqe whal
l r

we thiok ol peoyle

Robe*or Anqa

TIP!
Remember: There are two basic
reasons for taking notes:
. to help you focus on the main

ideas of a lecture
. to help you review

information later

fo) Now you are ready to take the Unit Test and the Proliciency Assessment.

I

I
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EXPRESS

What's in a Name?
in the unit lecture, you learned about ways parents choose
their child's name. Naming practices differ across cultures.
Practices include naming a child after an important religious
figure, based on the child's birth order, according to the day
of the week the child was born on. and after a constellation
in the sky.

TASK Research your name and two classmates' names.
Then give a short pre5entation about your findings. Use an
outline to help you organize your ideas.

Prepare
1 Think about your own name. How did your parents

choose your name? Do you know the meaning of
your name? what name would you give your own
child? why? write down your answers.

2 Interview two classmates about their nam€s.
Ask: How and why did yourfamiiy chooseyour name?
What is the meoning of your name? Do you like your
name? If you had a chiid, whot name would you give him
or her? Why would you choose this nomeT Reminder:
Take clear notes during the interviews. You can
also do online research to check the meanings of
names. You can search "meaning of names."

3 organize the information from your notes into
an outline. (Use the example outline to help you.)
Do not write sentences on your outl ine. Use key
words and phrases only.

4 Work with a partner. Compare your outlines.
Ask each other questions about the information.
Make changes to your outl ine as needed.

Practice
5 Practice with your partne!. Did you follow your

outiine? Did you practice syllable stress with new
words? Use the Unit 1 Presentation Euaiuotion Form
(in Appendix C) to give each other suggestions to
improve your presentations.

6 Practice by yoursell Record your presentation or practice in front of a mirror until you feel comfortable
and remember your main points. Use the Evaluation Form to evaluate your presentation.

Present
7 Deliver your presentation to the class, 6lance at your outl ine occasionally-for example, to remind

yourself of the main ideas-and then look at your audience as you speak. Don't read your presentation.
Try to speak naturally and confidently.

8 When you finish, ask for audience questions: Are there ony questians? Is there anything that wosn't ciear?

9 Listen to your classmates' presentations.

Evaluate
10 Use the Evaluation Form to evaluate your and your classmates'presentations. Be supportive: Give

comments that wil l encourage your classmates to improvel

Presentatlon Strategy: Uslng an outllne
Making an outl ine helps you to organize ideas.
8y structuring the information. you also help
your l isteners follow your ideas more easily. The
example outl ine below shows a ba5ic outl ine
structure. This unit focuses on organizing your
main  ideas .

I Introduction:3 main ideas

l l  Ma in  idea #1 :  My name
A Supporting detail: How / why name chosen
B Supporting detail: Meaning of name
C Supporting detail: Name for child / why

ll l Main idea f2: Name o{ first person interviewed
A Supporting detail: How / why name chosen
B supporting detail: Meaning of name
c supporting detail: Name for child / 'why

lV Main idea *3: Name of second person
interviewed
A Supporting detail: How / why name chosen
B supporting detail: Meaning of name
C supporting detail: Name for child / why

V Conclusion; Review of 3 main idea5



COIIINECT to the topic

Most people would agree that English is the current iinguaJranca of the world-that is, the most
commonly used language. On the Internet and in face-to-face situations-at airports, hotels, and
business meetings-English is the international language of choice.

A THINK ABOUT IT Consider these questions about using English; Then compare responses
with a partner.
. In what situations do you use English now?
. In what future situations might you need English?
. What jobs in your home country require English?
. How often do you speak English with someone whose 6rst language is not English?

4j B TUNE IN Listen to a job interview with applicant Brian Fisher. Then work with a partner to
answer the questions, based on the interview,

.llwJlat position is Brian Fisher interviewing for?

2 What work experience has prepared Fisher for this job?

3 Why does Fisher want this job?

4 Why does the interviewer ask Fisher about challenging situations?

5 why does Fisher say, "English was valuable for communicating with the guests"?

PAIR WORK work with a Dartner. Ask:
language globally? Do you ever use English
so. in what situations?

Why do you think English has become the common
words as you are speaking your lirst language? tf

12
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BUILD your tde 'cabulary

i; A TISTEN The boldfaced words are from the unit lecture on English as a global language'
Listen to each sentence. Then guess the meaning of the boldfaced word.

1 Most people acknowledge that English is used all over the world. There is very little

disagreement about that.

2 tn many international situations, people communicate in English.

3 English is used widely in certain domains, such as business and science.

4 The Portuguese taxi driver and the German tourist used English to facilitate

communication because it was the only language they both knew.

5 English is considered a global language because it 's used on every continent.

6 Many people in Japan can speak some English. Nevcrtheless, this doesn't mean English is

their primary lantuage: Japanese is.

7 English is one of the offlcial languages of the European Union. It's used among EU

representatives in major meetings.

8 Because the flight attendant was Ptoficient in English, French, and Spanish, he could speak

with almost all of the passengers.

9 The hotel employees in Beijing learned English, but of course, retained their ability to

speak chinese. Now they use both languages at work.

10 The number of peopie who currently speak some English is unprecedented. More people

speak it now than ever before.

TRY IT circle the best definit ion for each boldfaced word.

1 Most people acknowledge ...

wish pr*r

2 the language used to communicate-in

sharc informatiorl call

occept as rrue

ctobat  Enst ish 
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3 used in certain domains

organizations areas orfelds

4 to facilitate communication

tactors

help make happen

large

Furthermore

present

5 a global language

importcnt

slou; down

uorldwide

Although true

approuedw dn authotity

cr€ative

lost

never happened beJore

C PAIR WORK Work with a partner. Notire the boldfaced words. Take turns saying the
sentences, ordering the words correctly.

1 The linguistics professor (an / authodty / is / on) the use of English.

- 2 In the future, (English / ofl used / be / will / instead) other languages like Fibnch
,':'-'" - and Chinese?

3 I know that there are (view / points / contrasting / two / of) about English.

4 Thomas grew up speaking English but (languages / proficient / was / four/ in / other)
as well.

5 The idea (is / linguists / by / supported / many) and is popular.

6 Some contend that other languages won't (be / replaced / English / by).

7 lt's evident that (use / work / English / many / at / people), but not at home.

Q Will non-English-speaking countries (hold / to / want / on / to) their own languages?

9 I don't believe (an / need / we / that / standard / international) for English.

10 Some people, like taxi drivers, may only know (for / English / the / required) their jobs.

6 Neve*heless. this doesn't mean ...

ln oddition

7 one of the oficial languages

co ect informal

8 profcient in both English and Spanish

productive skilfui

9 retained their ability

kept rcfused,

10 the number ofpeople is unprecedented

unknou;n unnoticed

14 
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FOCUS "n..) t  . : : : : , : : : i '

A problem

1.

Comoarisons
At the beginning of a ]ecture that compares ideas, a speaker often wil l say how the lecture is
going to be organized.

COMPARISON SIGNAL WORDS
Today you'll hear two contrcsting points of view about learning English.

This afternoon we'll compare American English and Eritish English.

We'll look at some of the differences between written and spoken English.

when you hear these signal words, one way to organize your notes is to use two columns to
separate the ideas you hear. Say you hear this: Todoy I'm goi\g to present two contrasting points of
uien, obout uqrieties of English; One uiew is thot it's aproblem; the other uieur is that it isn't. I'm also going
to present three supporting arguments for eqch. Your notes might look like this:

Varieties of English: A ProbLem?

Not a probtem

1

r '. TRY IT Listen to an excerpt from a talk about varieties of English. What ideas are compared?
Take notes.

, PAIR \f,/ORK compare notes with a partnet.

C t o b a t  E n q l i s h



WATCH the lecture

A THINK ABOUT IT You are about to watch th€ unit lecture
on English as a global language. Do you think English wil l continue
to be the world's ,ingua francaT Think of two reasons to support
your answer.

O @ e LISTEN foR MAIN IDEAS close your book. watch
the lecture and take notes.

CHECK YOUR UNDERSTANDING use your notes. Answer the questions, based on the

lecture. Circle a, b, or c.

1 what aspect of English as a global language does the speaker mainly discuss?

a why people like to use English
b whether English will €ventually replace other languages

c where English is most popular

2 What is the main reason given for the widespread use of English?

a There are many Internet users.

. b There is a need for a common language.
c English speakers want everyone to learn English.

3 Why does the speaker mention that English is the dominant language of science and

international business?

a to show that scientists l ike English
b to show that a common language is necessary

. ":- c to show that people prefer other languages

4 why is gnglish not considered a truly global language by some people?

a because many people are now proficient in English

b because many people don't use it for primary communication at home

c because many people are studying English now

5 What is the speaker's view of English as a global language?

a that it will continue to be the linguafranca, but not rePiace other languages

b that it will continue to be the linguafranca, and replace other languages

c that it will not continue to be the lingua francc because there are too many varieties

O @ O LISTEN FOR DETAILS Glose your book. watch the lecture again. Add details to your

notes and correct any mistakes,

I
I
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rri CHEGK YOUR UNDERSTANDING [Jse your notes. Decide if the statements are
f (true) or F (false). based on the lecture. Correct any false statements.

- 1 Professor Kachru called the current use of Enqlish "unprecedented."

- 2 The first point of view presented is that English won't replace other languages.

- 3 The other point of view is that, internationally, English is the main language in

people's daily l ives.

4 Business schools in France are now fightin8 hard to keep English out.

- 5 More than a bil l ion people sPeak English as their f irst language.

6 India is menlioned as a country where English is an official language.

7 Most Korean pilots speak English at home instead of Korean.

- 8 currently, 75 countries use English as an offlcial language.

- 9 The speaker supports David crystal's point of view of English as a global language.

10 The speaker says there must be an international standard for English.

Gtoba l  Ens t ish  
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HEAR the language

Stressing Words to Focus the Listener
When we listen, urc focus on the sfres sed wotils-the most important words. A speaker stresses
important words by going up in pitch and saying the words a little more slowly irid using slightly
increased volume.

@ n USffX Listen to the statemenG and questions from the leclure. Circle the uro.ds that the
speaker itresses the most. The number of stressed words is in parenthEes.

1 (3) It's the common language throughout the world right now as well, ist't it?

2 (4) Professor Braj B. Kachru, an authority or, tUJ ur" of English, called thecurrent global

use of English "unprecedented."

3 (4) This means that in the history of the world there has nevet been one language used by

so many people.

4 (7) supporters of this point of view acknowledge that people all over the world use English

every day to communicate in certain domains, like business, or science, or government.

5 (5) Now, in addition, the European Union uses English for both written and spoken

- 
communication,

6 @) Business schools in Europe are now teaching their classes in English-even in France, a

counffy that has tought very hafi in the past to keeP English out.

7 (7) So, to sum up: we know mitlions-of peopie throughout the world need a common

language to facilitate communicat-ion.

E (5) Now frst, according to recent data, more than a billion people speak some English as a

second or third language.

9 (4) Even in English-speaking counfties, millions of peoPle prefer to sPeak a language other

than English all tbe time.

10 (4) It's evident that millions of people worldwide know only the English required for

sDecifc situations.

B PAIR lf,'ORK work with a partner. Take tums raying the sentences. Pay attention to
word streJs.



TALK

) i sag ree ing

FOLLO\' i ' /  THE DISCUSSION
l anguage,  Read each comment .  Then

Watch as the students talk about Englirh as a global
check (J) the student who makes the Gomment.

Michael

T

May

tr

A9reeing

u
T
T
T

Yhinny Qiang

T T

T I
I I
T X

Disagreejng

T
T

' I

tr

1  "You  know when  the  l ec tu re r  was  t a l k i ng  abou t  l anguages
and  cu l t u re? "

2  " l  need  Eng  i sh  Jo r  . l ass  now ,  o r  maybe  someday  a t  my  j ob . "

3 "What about the idea of having an international standard for English?"

4  " l t ' s  l i ke  a  se t  o f  r u l es  f o r  q rammaL  spe l l i ng  . . .  t ha t  eve ryone  ag rees  t o . "

TEARN THE STRATEGIES Watch the discussion again. Listen closely for the (omments.
Then check (J) the discussion strategy the student u5es.

N T
n l
T T

1  May :  "Oh ,  de f i n i t e l y  "

2  Q iang r  "R igh t l  i  don ' t  see  o the r  l anguage5  d i sappea r i ng . "

3  May :  "Oh ,  i t ' s  t he  same  w i t h  me . "

4  May :  "You ' re  j ok i ng ,  r i gh t? "

Dlscussion Strategy In most conversations. expressing disagreement without seeming to be too
disagreeabfe is key! One way to do so is to {irst acknowledge the other person's point: I see what you,re
saying, but .... Or you can be direct: I simply disagree. Some people l ike to soften their position with an
apology'. l 'm sorry, buf ... . And of course. body language and tone can further "shape" your message.

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategie5 you have learned.
. Why do you think English has become the common language for globalization?
. Do you agree that as more peopie learn English, their desire to hold on to their own

cultures wil l get stronger?
. Ifyou were to establish an international standard for English, what would the rules be for

grammar? Vocabulary? Pronunciation?



REVIEW vour $*t: '3s

REVIEW Paraphrase means to retell something in your own words. with a partner, take turns
paraphrasing the main ideas from the lecture, Then use your notes to complete the outline below.

I. Def. ofa globallanguage:

II. 1st point ofview:

A. Support:

B. Support:

C. Suppor-t:

III. Contrasting point ofview:

A. Support:

B. Support:

C. Support:
.  - : - : . .

IV. Conc[usions:

A. About the future of English? 0ther [anguages?

B. About the need for an internationaI standard?

TIPI
Remember: Focus on the
similarities and difterences
between ideas.

Q Now you are ,eady to take the unit Test and the Proficiency Assessment'



EXPRESS yCIur ideas

Varieties of Engl.ish
There are many varieties of English spoken
in the world every day, The main varieties
of English are Brit ish, North American,
West African, East African, South Afrjcan,
Asian-PaciIc, South Asian, Australian,
and New Zealander English.

TASK Research one variety of English. Then
give a shorl pre:entation about your findings.
U5e examples.

Prepare
1 Choose a variety ofEnglish. (Note that there are.varieties other than

those listed above. Choose any variety that interests you.) Choose
two areas of that variety: the pronunciation, the grammar, the
vocabulary, or special expressions, such as idioms. Find an example
from the two areas by interviewing someone who speaks the variety.
(lf you can't find a native speaker, use YouTube or TED Taiks or other
Internet sources to find examples.) Take notes so you can explain the
examples and why you 6nd them interesting.

2 Organize the information from your notes into an outline. (Use the
example outline to help you.) Do not write sentences on your outline.
Use key words and phrases only.

3 work with a partner. Compare your outlines. Ask each other questions
about the examples. Make changes to your.outl ine as needed.

Practice
4 Practice with a partner. Take turns giving your presentations. Did

you follow your outline? Use the Unit 2 Presentqtion Eualuqtion Form
(in Appendix C) to give each other suggestions to improve your
n r a c e n i r t i ^ n c

5 Practice by yourself. Record your presentation or practice in front of
a mirror. Use the Evaluation Form to evaluate your presentation.

Present
6 Deliver your presentation to the class. Giance at your outl ine

Presentatlon Strategy:
Uslng examples
Examples help your audience
unders tand your  ma in  ideas
by providing clari lying
information. An example
needr to relate directly to the
main  idea.

' . .

l l n t roduc t ion
A Topic
I Main ideas

ll.Language difference 1
A Example
loptional: g Explanationl

l l l  Language diffeience 2
A Example
Ioptional: B Explanationl

lV Conclusion

occasionally and then look at your audience as you speak. Don't read your presentation.
Try to speak naturally and confldently.

7 When you finish, ask for audience questions: Do you hque any questions? Is there somethinq you
didn't understand?

8 Listen to your classmates' presentations.

Evaluate
9 Use the Evaluation Form to evaluate your and your classmates' presentations. Be supportive:

Give comments that will encourage your classmates to improve!

GLobat  Enst ish 
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CONNECT tc the topic

Are you afraid of anything? Of course you are-we all are! It's natural to be afraid of things we think could
harm us, But some fears are very strong and unreasonable. These are called phobios. Common phobias
include acrophobia, a fear ofheights, crachnophobia, a fear ofspiders, and ophidiophobia, a fear ofsnakes

A THINK ABOUT IT Take this survey about fears and phobias. check M your responses.
Then compare responses with a partner. Give reasons.

. . Fear can help us to survive real dangers.

. Our culture teaches us wh.at to be afraid of.

. A fear of fire or a big storm is a normal fear '

. .Most people are afraid of trying new things.

. Fear can keep us from achieving our goals.
4r, j l f you have a phobia, you should keep it a secret.

. : . 1 ' ! ' . ' : .  ' .  
: - . ' ' . . :  ] :  : :

' : : :  . .  r '  : :  " ,  l
: ! : i l_ . ]_rrr . r1 :  l r : i : .  l i , :
' ' : : , t ,a l '
:  . . : * i . i . . .  i  ' : . : : i : '

. . . L  . : , . , r , ,

(g) B TUNE IN Listen to a conversation between Dan Vasquez, a product engineer, and his boss.
Roger Brody. Then work with a partirer to answer the questions, based on the conversation,

1 why does Dan Vasquez want soileone from the sales team to make the presentation?

2 what is the main reason Roger Brody wants Vasquez to give the presentation?

3 What does Brody mean by "You're not alone"?

4 what is Brody's advice?

C PAIR WORK work with a partner. Ask: what do you think of the boss's advice? Are you
afraid of some so.ial situations? what do you do to preparc? what else are you afraid of?

I 
uNrT 3



BUILD il; t:' : : .,?. 3 EIE ?t r..i

v A TISTEN The boldfaced words are from the unit lecture on phobias. Listen to each sentence.
Then guess the meaning of the boldfaced word.

1 Mark studied psychology because he was interested in human behavior.

2 Shaking is a common characteristic of a scared person.

3 Phobias are classified into categories including specific fears, such as the fear of dogs, and
situational fears, such as the fear of speaking in public.

4 My uncle's fear of public places was constant; he never left his house.

5 After seeing an airplane crash, Lydia developed aerophobia. She panicked when she even
saw an airplane and never flew again.

6 The duration of his fear of water was short. After just,a few weeks of swimming lessons,
he was cured.

7 Jan's physical response to the dark was extreme. she would start shaking and sweating as
soon as the l ights went out.

8 A psychologist can help patients with phobias look for deeper problems.

9 Tara couldn't be rati6nal when she saw a cat. She couldn't think clearly.

10 when Martin was a boy, he was in a serious car accident. This childhood trauma made
him too afraid to drive.

TRY IT circle the best definit ion for each boldfaced word.

t human behavior

actions feelings ideas

2 two common characteristics

Jeatures feelings

3 classifred into three categories

problems

w

grouped

4 His fear was constant.

irregular

5 developed acrophobia

(emoved began to have

treated

very slow

recovered. from

dismissed

continuous

Phobras  E 23
a
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PAIR WORK work with a partner. Read the sentences in Column A and discuss the meanings
of the boldfaced phrases. Then read sentences 1-5 aloud as your partner fills in the blanks in
column B. swilch roles for 6-10.

6 The duration was short.

size length oJtime

7 a phyaicel response

relcted to emotions related to the body

8 'Itre prychologist took care of the palient.

instructor sleep researcher

9 too afraid to be rationat

unreasonoble reasonable

10 a childhood trauma

int?restingexperience funexperience

COTUMN A

1 Phobias are classiied by the thing that

is ieared.

what's the deinition of a phobia?

There are various theories on the causes

ofphobias.

4 An interesting topic in psychology

is phobias.

5 One type ofphobias is situational

phobias.

6 Tomas was injured by a cat and became

afnid of them.

7 The child's reaction to the dark u'as

ro cry.

some phobias tend to run in families.

There are a varietv of traatments for

phobias.

10 A phobia may be a sign of a deep

psychological problem.

distance

rclated. to feelings

person ruho treats mental problems

emotionol

bad experience

COLUMN B

Phobias are classified - the thing that

is feared.

what's the deinition - a phobia?

There are various theorles - the

causes ofphobias.

4 An interesting topic - psychology is

phobias.

one type - phobias is siquational

phobias.

Tomas was injured by a cat and became

afraid - them.

The child's reaction - the dark was

ro cry.

Some phobias tend to run - families.

There are a variety of treatments -

phobias.

A phobia may be a sign - a deep

psychological problem.

2

3

2
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FOCUS your attention

Key Words
Speakers use a variety of cues to let you know when they are about to focus on a key word in
the lecture.

one way to note key words is to write the key word on the left and the deinition on the right. say
you hear this: A phobia-that's p-h-o-b -i-a-is an extreme Jear. Your notes night look like this;

Q n fnV IT Listen to an excerpt from a psychology lecture. Take notes. what key word cues do
you hear? What key words?

B PAIR WORK Compare notes and answers wiih a partner.



WATCH the ! i .eture

THINK ABOUT lT You are about to wat€h the unit lecture on
phobias. Why do you think some people develop phobias?

SL

2 A phobia can often

a help
b strengthen

- c interfere with

3 A phobia is not a(n)

a necessary
b rational
c uncontrollable

a person's l i fe.

response.

dJ (' n LISTEN FOR MAIN TDEAS ctose your book. watch the
lecture and take notes.

C CHECK YOUR UNDERSTANDING Use your noles. Based on the lecture, which of the
statements are true? Make a check mark (O.

! f a phobia doesn't interfere with someone's Iife.

! 2 Phobias are extreme fears of a common object or situation.

n 3 People with phobias often have strong physical reactions.

! + Tlie speaker discusses two types ofphobias: specific and situational.

[ 5 Psychologists have defined the characteristics of a phobia.

! O lhobias only run in families.

[ 7 There's one main reason why all phobias develop.

! 8 Psychologists can't successfully treat most phobias.

Q Q O LISTEN FOR DETAILS ctose your book. watch the tecture again. Add detaits to your
notes and correct any mistakes.

E CHECK YOUR UNDERSTANDING Use your notes. choose the word or phrase that
best tompletes each idea. based on the lecture.

1 A phobia is a very strong, very

a weird
b focused
c personal

r '  
,  I  
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4 A phobia will often

a last
b develop over
c disappear after

a long time.

5 A person with cynophobia will probably avoid

a cats
b dogs
c open spaces

6 A boy develops a phobia by watching his father. This is an example of

e  d i t p c t  l p a r n i n o

b association theory
c indirect learning

7 A woman fe11 into a lake when she was a child, and now she won't go near water. This

example shows

4  r l , q r r  c L r  r E d r  r u r r S

b the association theory
c that phobias run in families

8 To treat a phobia, a psychologist tries to change the patient's

a childhood trauma
b family situation
c behavior

. i ;
G - I ,
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$ n USTUN Listen to the statements from the lecture, Circle the phrases you hear,

HEAR the language

Contractions
In natural speech, speakers may use contractionr to keep the rhythm of English. Sometimes, it

can be dificult to hear or understand.

1 A phobia is a fear, yes, but a phobia (is not/ isn'Q a normal fear; it's an extreme fear.

2 She (could not / couldn't) dde in an elevator without being terrifed.

3 So4etimes (she would / ahetd) panic and start breathing fast is soon as she got into

an elevator.

4 First, a phobia (is not / brt't) a rational response.

5 (She would / She'd) start svreating and shaking-not a rational response.

6 For example, for Maria, even though when she told herselfnot to be afraid to ride in the

elevator, it (did not / didn't) help.

(lt is /It'a) an irrational response, (lt is /it'a) long-lasting, and (it is / itq uncontrollable. ,

For example, someone (could hqve / could\re) learned to be afraid of dogs if he were

attacked and injur6d by a dog -as a child.

9 Well, first, psychologists knov/ that if a (phobia has been / phobia's been) learned, it can

usually be unlearned.

"1O Well, (that fu / that's) enough for now.

E PAIR 
,llfORK 

Work with a partner. Take turns saying the sentences. Pay attention to
the contractions.

UNIT 3



TALK abour: Y.'i i,:, t"*nia:

Keeping a Discussion on Topic

i,, g,r A FOLLOW THE DISCUSSION watch as the students talk about phobias. Read each
comment. Then che(k M the student who makes the aomment.

1 "l don't know if it 's a phobia, but I hate spiders. l 'm completely
terrif ied of them."

2 "Well; butthose are natural reactions, don'tyou think?"

3 "Un-(ontrol-able. So, something that you can't control."

4 "Well, back home we don't believe in getting therapy for these
kind5 of problems,"

1 Ayman: "Seriously guys... let 's stay focused, OK?"

2  nob:  " l 'm the  same wdy w i th  snakes . . .  .  lwa5
h ik ing  las t  summer  . . .  "

3 Alena: "Wait ... . What does that mean ... ?"

4 Ayman: "That part of the definit ion made me
think of my friend back in Dubai ... . "

Asking for (lariti(ation Keeping a Offering a fact
or confirmation discussion on topic or example

n n n
! n D

Alana. Ayman

n n
! n
! !

t r n

Rob

n
n
n
T

Molly

n
T
tr
T

*,.p W LEARN THE STRATEGIES watch the discussion again. Listen closely for the comments.
Then check (O the discussion strategy the student uses.

!

!

n
!

n
tr

Dlgcu39lon Strategy ln study groups or other organized conversations, ke€Ping a discussion on toPic
is in everyone's best interest. While tangents (related topics) can be interesting, it'! fair to remind others
df the focus. Common expressions include !'d like to get back to ,.. , we?e getting a little off track ... ,
and the ver.y informal Anyway!

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. Suppose your friend was afraid of revblving doors. What could you do to help?
. Do you know anyone with a phobia? Describe the Person's behavior.
. What are some "normal" fears that you, your friends, or family members have?

Phobias 

t  

2e



REVIEW your notes

REVIEW Read your notes. Did you write down the key words and phrases from the lecture? Can

you explain them? with a partner, take turns explaining the ideas from the lecture. Then complete the

notes below'

, - ' C-haracfeislics of a phcbia:

_ .4____ -__

--.-..-.....--- :--Ezk-ol osotes,oI.-BLabiosr,

- ., --.s.!*iiii

TIP!
Remember; Words that are
louder, repeated, spelled out or
defined are key words-meaning r'
they are key to understanding
the main ideas of the lecture.

Q Nott, you 
"r" 

teady to take the Unit Test and the Proficiency Assessment.

3 0  
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EXPRESS ' ' . : ; :1'1;L"

Overcoming a Fear
The professor in the unit lecture talked about
phobias. Not everyone has a phobia, but many
people have normal fears such as a fear of
spiders, snakes, heights, thunderstorms, flying
on a i rp lanes ,  tak ing  exams,  and go ing  to
the dentist.

TASK Research a common fear and steps for
overcoming it. Then give a short presentation,
helping your audience "unlearn" the fear by
making changes in their behavior. use sensory details.

Prepare
1 Choose a common fear. write down a few problems that

the fear may cause. Then write down several small steps
people can take to overcome this fear. Be creative! Finally,
wdte down several ways your audience members'l ives
will be better if they take these steps. To convince your
audience, be sure to clearly identify the problem and
present a step-by-step solution. Remember to use details
that wil i appeal to their senses and emotions.

2 Organize the information from your notes into an outl ine.
(Use the exampie outl ine to help you). Do not write
sentences on your outl ine. Use key word and phrases only.

3 Work with a partner. Compare your outl ines- Does each
supporting detail relate to a main idea?

Practice
4 Prac t ice  w i th  a  par tner .  Take tu r  ns  B iv in8  your

presentation. Did you follow your outl ine? Did you use
contractions or more formal language? Use the Unit 3
Presentqtion Evoluqtion Form (in Appendix C) to give each
other suggestions to improve your presentations.

5  Prac t ice  by  yourse) f .  Record  your  p resenta t ion  or  p rac t ice
in front of a mirror. Use the Evaluation Form to evaluate
your presentation.

Present
6 De l iver  your  p resenta t ron  to  the  c lass .  C lance a t  your

outline occasionally-for example, to remind yourself
of the main ideas and then look at your audience as
you speak. Don't read your presentation. Try to speak
naturally and confidently.

7 When you finish, ask for audience questions: Was there
anything you didn't follour? ls there anything you need for me to
repeat? Afe yau ready to make these changes?

8 Listen to your classmates'presentations.

Evaluate

Presentatior Strategy: Descrlbing
sensory details

When you want to focus your l istene15'
attention, you can use sen5ory details.
Sensory  de ta i l s  a re  based on  the  senses
(s igh t ,  hear ing ,  smel l ,  tas te ,  {ee l )  and
convey, for example, how something smell5
(a hint of smoke in the air.) or feels (the
icy cold lake).fhese details should be very
descriptive. lf you are very descriptive.
you can appea l  to  your  l i s teners 'senses
and emot ions .

l ln t roduc t ion
A Topic
B Main ideas in 1-2 sentences

ll Problem: Fear and effect en l ife
A 1st problem fear creates for person
I 2nd problem fear causes
loptional: C 3rd problem fear causesl

l l l  So lu t ion
A Step #1
B Step #2
C Step *3
loptiona/j D Step #41

lV Benefits
a Benefit #1
I Benef;t #2

V Conclusion: Invitation to audience to
maKe cnan9e5

9 Use the Evaiuation Form to evaluate your and your classmates' presentations. Be supportive:
Cive comments that wil l encourage your classmates to improvel

P h o b r a s



CONNECT to the topic

Have you ever thought about starting a business? What kind ofbusiness would you start? Who would your
target market be? How would you advertise your business to make it successfulT

A THINI( ABOUT IT Consider these queitions about business, Then compare responses
with a partner.
. What kinds of new businesses have you noticed?
. what are some new products and services you use?
. What do you like about them?
. What makes the businesses behind these products and services successful?

@ S fUNf IN Listen to a radio interview with aspiring entrepreneur Amanda Burns. Then circle
the best answer, based on the interview. Compare answers with a partner.

1 Amanda Burns sees a business opportunity in mobile Lntertainment / wearable

/ health foods.

2 Her target market is grade school children / lroung teens / edults.

3 She wants to use a fund-raising w.qbsite in order to interest people in her idea / sell her

company / ind a nanie for her company.

4 A good name for her company might be Feel Fit / lnner Vision / Tru to you.

C PAIR 
,\VORK 

Work with a partner. Consider the expression -Don't follow a trend. create a
trend." Ask: What does this mean in business? What are some examples of new trends? How
did they staft?

"_ 
l 
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BUILD yoL{r  v$f labu lary

t A TISTEN The boldfaced words are from the unit lecture on success in the global economy'

Listen to each sentence. Then choose the meaning of the boldfaced word.

1 Because our company was so successful, a larger company wanted to acquire it.

reduce

2 A company that can adapt quickly to new trends has a better chance of succeeding.

complete relect change to frt

3 One attribute of a successful business leader is being open to new ideas.

section

brysell

idea quo'lity

4 The cause of the sudden price increase was complex; there wasn't one simple reason.

complicated simple expenslue

5 consumers like low prices and good quality in the products and services they buy

shoppers businesspeople citizens

6 There are a number of diverse factors that influence the products peoPle choose

to buy.

lengthy very diJJerenrconsiderat€

7 Our new business offers both goods and services including new and used computers,
and computer repairs.

products actiuities imProuements

8 I'll illustrate this characteristic with an example of a successful business in China.

demonstfate perform consume

9 Business decisions in one countrv,often affect other countries. Their economies are

connected

interelated.

consistent independent

10 The stock market was volatile last month. One day it went way up; the next day it fell.

obuious unstqbie reasonable

Success  i n  t he  G loba l  Economy  

|  
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B PAIR WORK Work with a Partner. Read the sentences in column A and discuss the
meanings of the boldfaGed phrases. Then read sentences 1-5 aloud as your partner fil ls
in the blanks in Column B. Switch roles for 6-10.

COLUMN A

1 Education is one component of success.

what etse is needed to be successful in

today's business environment?

3 This refers to a global system.

4 There is uncertainty about how People

will react.

People tend to make familiar choices.

Companies need to pay attention to

The new phone was successful because it

aligned with what customers wanted.

These are the main challenges in business

today.

How does someone succeed in the face of

t h p e e  c h e l l e n o p < 2

what are the chatacteristics ol a successful

business leader?

COLUMN B

1 Education is one component - success.

what else is needed to be successful

today's business environment?

3 This refers - a global system.

4 There is uncenainty - how people

will react.

5 People tend - make familiar choices.

5 Companies ne€d to pay attention

opportunities,

7 The new phone was successful because it

aligned - what customers wanted.

8 These are the main challenges -

u u ! r , r E s r  L v u d y .

9 How does someone succeed in the face

t h p e p  r h a l l a n o a c )

10 what are the characte stics - a

successful business leader?



FOCUS

Topics and Subtopics
In a lecture, there is usually one main topic and one or more subtopics. Subtopics are divisions or
aspects of the main topic. For example, if the main topic is success in business, two subtopics might
be leadership shil is and tecm building. At the beginning of a lecture, a speaker often describes how
the subtopics wil l be presented. Listen carefully to understand how the lecture wil l be organized.

INTRODUCING TOPICS AND SUBTOPICS
Today we're going to talk about success ln buslness. (main topic) / want to focus first on the
leadership skills needed to succeed. (subtopic) fhen rpran to consider ways to build a strcng team of loyal
errployees. (subtopic)

fhis afternoon I'm going to discuss success ]n busmess. (main topic) specifically, we'!l look at two
aspects: how to build a customer base (subtopic) and ways to affracf lnvestofs. (subtopic)

One way to take notes is to write the topic, and then indent the subtopics below. For example:

(topic) success in business

(suhtopic\ lead e 6hi p s ki lls

(subtopic) te a n b ui ldi ng

TRY IT Listen to an excerot from a talk about su(ce's ir busines'. Take notes. What is the
main toDic? What are the 5ubtoDics?

PAIR II/ORK Compare notes with a partner. Use your notes to answer the questions-

S L r c c e s s  i n  t h e  G L o b a t  E c o n o m y  i l  3 5
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WATCH the lecture

A THINK ABOUT IT You are about to watch the unit lecture

on success in the global economy. What (haracteristics are most

important for a person to have in order to succeed in business?

o@ e LISTEN FOR MAIN IDEAS Close vour book. Watth the
lecture and take notes.

C CHECK YOUR UNDERSTANDING use your notes. Answer the questions, based on the

lecture, Circle a. b, or c.

1 In what order did the sPeaker talk about these ideas?

a characteristics ofsuccessful leaders, characteristics ofthe global economy, examples of

successful businesses
b exarnples of successful businesses, characteristics of the global economy, characteristics

of successful leaders
c characteristics ofthe global economy, characteristics of successful leaders, examples of

successful businesses

2 what does the sPeaker mean by a VUCA environment? Circle TWo answers'

a a setting in which education is necessary for success
b a situation in which economic conditions change raPidly

c an atmosphere in which the economic factors are interrelated

3 What is the main reason the speaker describes VUCA?rime?

to explain why there is volatilitY

to show how uncertain the economy is

to explain the qualities needed for success

4 What is the speaker referring to when she says "what else is needed" to be successful?

a education
b money
c characteristics

5 what is the speaker's opinion of the business leaders mentioned?

a They don't have all the information they need.

b They tend to make familiar choices.

c They understand how to succeed in today's economy.

:-.i-.'. b
c



+

amazon c0111
Jell Bezos. founder of Amazon,com

TISTEN FOR DETAILS ctose your book. Watch the lecture again. Add details to your
notes and correct any mistakes.

CHECK YOUR UNDERSTANDING Use your notes. Decide if the statements are
f Grue) or F (falsel, based on the lecture. Correct any false statements.

1 The speaker believes several factqrs contribute to someone's business success.

- 2 Ambiguity means the economy is l ikely to change suddenly.

- 3 Another way to say "today's economy" is "the global economy."

- 4 Consumers'mixed reaction to Coogle Glass is an example ofuncertainty.

- 5 walmart didnrt succeed in Germany because its prices were too high.

- 6 The "ambiguity effect" means people prefer to choose familiar things.

- 7 Seeing the rapid growth of the Internet gave Jeff Bezos the vision to start Amazon.

- 8 The founder of SlideShare wanted people to be able to shop oniine more easily.

9 Laura Fitton understood the importance ofusing soclal media for marketing.

- 10 Pierre Omidyar's abil ity to quickly adapt his Ebay website showed agil ity.

:
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HEARthe language

Reduced Vowets
ln English, unstressed vowels are often reduced to the neutral schwa sound /al like you hear in
the frrst VIaHe of un;ttt!. Reducing unstressed vowds is a natiialpart of fluent

English pronunciation.

O A TISTEN Listen to the statements and questions from the leciure. Circle the reduced /e/
sounds you hear in the underlined words' The number of sounds is in parentheses'

1 (3) of course, we all know that education is only one comPonent of success.

2 (3) First, I want to survey the current business environment.

3 (2) Wh€n we talk about'today's economt" what do we mean? 
'

4 (3) well, basically we're r€ferring to a global system ofpeople, resources, and ideas.

5 (3) They believed that consumers would love it.

6 (2) Around that sametime, the public was getting nervous about Privacy.

7 (4) For example, a company may have a Problem in a foreign country because of customs or

cultural values the comPany did not understand.

8 (4) People tend to make familiar choices because they don't like ambiSuity.

9 (3) vision means making big deQisions that 4!E! with this dream.

10 (2) which vUcA Prime qualitids do you P9!!S!9?

B PAIR WORK work with a partner. Take turns saying the sentences. Pay attention to the
reduced vowels,



زبانکده اَوس

www.avasshop.ir

www.avasshop.ir

www.avasshop.ir

زبانکده اَوس

www.avasshop.ir
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REVIEW

REVIEW Work with a partner. [J5e your notes to complete this outl ine of the lecture. Include
information on topics and subtopics. Then work together to retell the main ideas.

I. Success in today's economy:

1) the current business environnent

2) the attributes needed in order to be successlul

V U CA-fa cto rs to co n s i d e r :

1) Vototitity:

2) Uncertainty:

3) Complexity:

4) Anbiguity:

V U C A P I i m e- c h a ra cte ri sti c s:

1) Vision:

2) Understanding:

3) Clarity:

4) Agility:

Exomplesof successful leaders

? )

2 l

4)

V. Conclusion dbout wh0t is needed to succeed in business

I. Now you are ready to take the Unit Test and the Proficiency Asses5ment.

Tzpl
subtopi€s are aspects ofthe
main topic. Review details
of each subtopic to help you
understand the focus of the
lecture.

U NIT 4



EXPRESS

Formuta for Success
:n this unit, you learned about characteristics
reeded for success in our global economy. what
:haracteristics do you think are most important
icr being successful in business?

TASK Brainstorm a business you would l ike to
start. Then give a short presentation about it.
Preview the structure ol your presentation with
your int.oduction.

Prepare
1 Think of a business you would l ike to start

and the product or service your busrness
wi l l  o f fe r .  Descr ibe  i t .  Dec ide  on  your  ta rge t
market. Then think about how to convince
your audience that your business wil l be
successful. Decide which characteristics of
VUCA Prime you possess and how you can use
these to persuade your audience to invest.

2 organize the information from your
brainstorm into an outl ine. (Use the example
outline to help you). Do not write sentences on
your outl ine. Use key words and phrases only.

3 work with a partner. Talk about your business
and your  pJan fo r  success  by  compar ing  your

outlines and discussing your key ideas. Make
changes to your outl ine as needed.

Presentation Strategy: Developirg an introduction

A good in t roduc t ion  te l l s  your  l i s teners  the  s t r !c tu re
o f  your  p resenta t ion .  In  your  in t roduc t ion ,  c lear ly
s ta te  the  main  ideas  you p lan  to  d i tcuss .  Don ' t  g ive  any
suppor t ing  de ta i l s  in  your  in t roduc t ion .  Remember ,
your l isteners don't have your presentation outl ine.
They need you to signal your most important ideas
and the  order  you p lan  to  d iscuss  them.  Here  are  some
phrases yo{.r might use to introduce your ma in ideas:

Taday, l'm going to discuss a, b, and c.

My presentation is going to focus on a, b, and c.

This afternoon, we're going to talk about a, b, and c.

Practice
4 Practice with a partner. Take turns giving your presentations.

Did you follow your outl ine? Did you state your main ideas
clearly in your introduction? Use the Unit 4 Presentation
Eualuatiorl Form (in Appendix C) to give each other suggestions
to rmprove your presentatrons.

5 Practice by yourseif. Record your presentation or practice in
front of a mirror. Use the Evaluation Form to evaluate your
presentatron.

Present
5 Deliver your presentation to the class. GIance at your outl ine

occasionally and then look at your audience as you speak.
Don't read your presentation. Try to speak naturally and
confidently.

7  When you f in ish .  ask  fo r  aud ience ques t ions :  Are  there
qny questions? would you iike me to clor{y anything?

8 Listen to your classmates'presentations.

Evaluate
9 Use the  I l va lua t jon  fo rm lo  eva lua tp  your  and your

classmates' presentations. Be supportive: Cive comments
that wil l encourage your classmates to improvel

ln t roduc t ion :  Ma in  ideas

Vis ion
A Description of product or 5ervice

l  Deta i l
2 Detail

B Development of product or service
l  Deta i l
2 Detail

Unders tand ing
A Current market

1 Detail
2 Detail
Ioptioral: 3 Detail l

B Opportunities
l  Deta i l
2  Deta i l
loptioral: 3 Detail]

Clarity
A Most important step

l Detail
2 Detail
loptionali 3 Detail l

I Next important step
l Detail
2 Detail
{optional:3 Detail l

Conclusion: Review of main ideas

l

lv
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CONNECT ta the topic

we sometimes hear "Oh, she's really intelligent" or "He's so intelligent." But what do the terms "intelligent"

and "intelligence" actually mean? Is it something that can be determined by a test? Many people believe

that there are different kinds ofintelligence

A THINK ABOUT IT Read these statements about learning. Score them:
3 = This des(ribes me, 2 = This i5 me sometimes. 1 = This isn't me at all.
Then <ompare responses with a partner. Do your scores refled how you learn best?

I doir't read instructions-l like to figure out how things work

I l ike working alone better than in a group:

I enjoy creating things.

I tove to dance and listen to music.

l 'm good at understandind othei people's feelings.

. l 'd rather spend time exploring nature than reading about it.

. I have a good sense of diredion. 
_

. I cari use charts and g{aphs to understand information quickly.

t B TUNE IN Listen to a conversation between two friends. Sasha and Hector' Then answer the
questions, based on the conversation. Compare answers with a partner.

1 why is the room a mess?

2 what does Hector mean by "l learn by doing"?

3 How are Sasha's and Hector's approiiches differentT

C PAIR WORK Work with a partner. Ask: Who areyou more like:Sasha or Hector? fhink about

these abilities: dancing, athletics, languages, understanding other People. salving math problems'

music. which are you good at? Are some abilities more valued than others? Which ones and why?

UNIT 5



BUILD
-

{ , LISTEN The boldfa(ed words are from the unit lecture on multiple intell igences. Listen to
each sentence. Then guess the meaning of the boldtaced word. Work with a partner.

1 Some people don't think traditional IQ tests accurately determine intell igence. They
believe other kinds of measurement are necessary.

2 To assess Darla's speaking abil ity, the teacher asked her to give an interpretation of a
poem. After Darla finished, the teacher gave her a high score.

3 Ken is very aware of his own emotions and needs. He knows, for example, that being in a
large room full of strangers makes him uncomfortable.

4 The new student has strong verbal intelligence. He demonstrated this by writing an
excelient report and then presenting it to the class.

5 I have strong kinesthetic intelligence.
i prefer "hands on" learning-that is,
learning by moving and doing.

6 Using logic is one sign of mathematical
intell igence. While many people can work
with numbers, not everyone can use
reason.

7 My cousin can look at a map briefly and
get a mental image of how the trails all
connect.

8 Some educators reject the notion that
standardized tests are unfair. They believe that this idea is simply wrong.

9 Ms. Kline gave the students two options to choose from: They could write a summary of
lhe  lec tu re ,  o r  they  cou ld  make a  char t  o f  the  key  po in ts .

10 Most schools value the abil ity to speak and write well more than they care about artistic
or musical abil ity.

l ' l o w  W e  E a c h  L e a r n  B e s t



B TRY IT Match each phrase with the correct meaning.

- 1 accuretely determine

- 2 a3s€s3 a student's ability

- 3 be aware of

- 4 detnonstrate intelligence

- 5 kinesthetic learning

- 5 use logic

- 7 menl5,l image

- 8 reject a notion

- 9 give an option

- 10 value the ability

a offer a choice in a situation

b make a iudgment; test

c mnsider (the ability) impdrtant

d learning by moving

e correctly measure

f a picture in the mind

g not accePt an idea

h use sengible reasons

i show ability or skill

j iealize something exists o! is true

C PAIR u'ORK Take turns saying the sentenceswith a partner. Nolice the boldfaced words.

Choose the best word to complete each sentence.

1 First we'Il be Go / going) over the theory of multiple' intelligences.

2 The theory has had a major imPa€t (on / for) teachers.

. . 3 Keep (at7 in) rnind that some psychologists don't agee utith the theory'

4 lQ 6t5nd3 / Btood) for "intelligence quotient."

5 No one in my family is good (at / on) tai<ing tests.

b We.can thlnk (ofl for) interpersonal as meaning betveen people and intropersonal as

--d meaning within one Person.

7 A high Iq test score is typically interpreted to (mean / be) that the person is intelligent. ,

t Doing a (various / varietyj of activities instead ofjust one kind is a good teaching practice.

9 some people are (scn*i / sensitive) to the colors around them.

10 This (brings / bring; up other iisues, such as standardized tests.

UNIT  5



FOCUS your attention

Numbered Lists
A speaker often tells you how many ideas will be covered in a lecture. This provides you with
a framework to use as you listen. For example, ifthe speaker tells you, I'm going to present four
tactors, you know how many factors to listen for and take notes on.

One way to organize your notes is to write down the numbers and tey phrases indicated by the
speaker. Leave space in between to add short descriptions and details as you Listen to the lecture.
Writing down a number makes it easier to keep track of the main ideas and remember them later.
Say you hear, I'm going to present to t]{l€s oJ learning: auditory learning-learning hy listening-and
kinesthetic learning-learning by doing.Your notes might look like this:

|1!1) A TRY IT Listen to an excerpt from a lecture on teaching techniques. What numbers and
phrases do you hear? Take notes.

B PAIR V|ORK How did you organize your notes? Compare notes with a painer.

How We Each tearn Best 

|  
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WATCH the lecture

A THTNK ABOUT IT You are about to watch the unit lecture
on muftipfe intelligences. what do you think the te.m multiple
intelligences means?

O @ a LISTEN FOR MAIN IDEAS close your book. watch the
lecture and take notes.

C CHECK YOUR UNDERSTANDING Use your notes. Decide if the statements are r (true)

or F (false), based on the lectute. Correct any lalse statements.

- 1 Psychologists know Iq tests are the best \t/ay to accurately measure intelligence.

- 2 Dr-. Gardner and others think of "an intelligence" as a strength a person has'

- 3 People are all different. we all have different intelligences.

_ 4 A good teacher emphasizes verbal and mathematical intelligences because they are the

_ 5 Teachers who acc€pt the theory of multiple intelligences use a variety of teaching

techniques.

,,. 
- t O -tt,,"t test is the best way for students to show that they understand a lesson'

O @ O LISTEN FOR DETAILS Ctose your book. Watch the lecture again. Add details to yout

notes and correct any mistakes

E CHECK YOUR UNEERSTANDING use your notes. choose the word or phrase that

best completes each idea, based on the lecture.

1 Having "intelligence" means

having a good. education being smart hoving a strong abiiity in an qrea

2 A score of

130 1OO

3 On€ factor that can affect someone's IQ test score rs

11.3

musical ability cultural background height

4 Someone who uses logic to solve problems has stronB

artistic Perbal

on an intelligence test is average.

mathematiccl

intelligence.

I 
uNrT s



5 When Ken watches movies, he pays more

the actors say. He seems to have stronger

attention to the soundtrack than to what

inte]l igence than

kinesthetic / uerboi

doing something honds an

intr aper sanal

musical / uerbol uerbai / rnusicol

interpersonol

6 Someone with strong spatial intell iSence would be good at

learning a new language feaalng a map

7 Daniel is a good group leader. He works well with his classmates. He has strong

kinesthetic

8 lntraDersonal intell igence is directed toward

the group the classroom aneself

9 When Mrs. Sanchez has her students go outside and walk around, she is having them use

art lst lc kinesthetic spotial

u-rritter cleorly drarrn ruell about whot she taught

10 To assess her students, Mrs. sanchez lets them choose any option they want as long as it rs

f o w  \ r ! e  I a c n  L e a . a  B e 5 t



HEAR the language

Final-s and-ed Sounds ,
The pronunciation of the final -s varies depenclihg on the sound that comes immediately before the -s.
For example, the -s may sourid like /z/ as in stays,like /s/ as in plants, or like /52l as in kisses.

similarly, the pronunciation ofthe 6nal -ed varies delendinlo-i.ihe sound that comes immediately before
the -ed. For example, the -ed.may sound like /d/ as in stoyed, li*d.;/V as in kissed, or like /ad/ as inplant€d.

Q n USffiN Listen to the statements and questions from the lecture. Circle the sound you hear at

the end of each boldtaced word, I

1 lt's the theory of multiple intelligen€E.

lsl hl la,l '

2 Then, I Plan to present how the theory has affected what some te3cbers now do in the classtoom'

lsl lzl.lel

3 rq by the way, stands for 'intelligence quotient"'

lsl ht tel

4 A high score on an lqtest, say 130, is interPreted to mean a person is very intelligent'

ldl lv l?d.l

, 5 Haward university's Dr. Howard Galdner and others have explored the nation that we

*.c+\-*' - 
each have many types of intelligence'

. ldl N ldl

6 People with strong-artistic inteuigence are sensitive to color' light' and 3haP€3'

lel lzl lvl

. 7 lt's telated to moving, to learning and remembering information by doing'

tdt ttt tedl

8 what worls best for one student might not work best for another'

lel lzl lazl

9 Finaliy, she teaches them a song about trees'

hl lzl lezl

10 Did you get which intelligences she-worled with when they went outside?

tdt ltl ldt

B PAIR WORK Work with a partner. Take turns saying the sentences. Pay attention to the

final -s and final -ed endings'



TALK

Expressing an OPinion

FOLLOW THE DISCUSSION Watch as the students talk about intelligence. Read ea(h

ooinion. Then check (J) who agrees with it More than one student may agree'

1  A  scu lp to r  has  t a l en t ,  no t  i n l e l l i gence .

2  Hav ing  a  h igh  lQ  doesn ' t  mean  you ' re  good  a t  do ing  some th ing

3  The  mu l t i p l e  i n te l l i gences  t heo ry  i s  more  u5e fu l  t han  an  lQ  tes t

Qiang Yhinny

[ t r
T T
! T

Mi(hael MaY

N T
r u
T T

LEARNTHESTRATEGIESwatchthediscussionagain.L is tenc|ose|yfor thecomments-
Then check U) the discussion strategy the student uses'

1 May: "what do you mean?"

2  Yh inny r  "Can  you  g i ve  me  an  examp le? "

3  M ichae l :  " oK .  50 ,  { o r  examp le ,  t h i s  guy  An thony

i n  m y  h i s t o r y . l a s s . . .  "

4  Q iang l  "Bu t ,  he ' s  i n te l l i gen t  i n  some  o the r  way ,

you  t h i nk? "

5  May :  " l  don ' t  t h i nk  educa t l on  i s  t o r  deve lop lng

those  t a l en t s .  . . .  l 'm  so r r y ,  t ha t ' s  j u5 t  how  l see  i t  "

Aeking {or clari f icat ion
or (oniirmation

n
T
f

Expressing
an optnton

n
!
T

T

T

offering a fact
or example

T
T
n
n
T

l

T

Dtscussion Strategy tn an academic setting, you have numerous oPportunities to exPress your

op in ions_your thoughts . fee I ings ,andpos i t ions .Butwh i Iemanyop in ionss tar tWi thexpress lons I ike
t th ink ' lbe t ieve 'and lnmyop inrcn ' i t , s impor tan t tocont inuewi th fac ts .exper iences ,andother fo rmsof

support! This is especially important if you disagree with what someone else has said

TRY IT In a small group, discuss one or more of these topics Try to use the dis(ussion

strategies you have learned.

. Think about how you learn. Which intell igences are strong for you?

. Teachers guide students to help them lealn. when you were youngel, was there somethinS

that was diff icult for you to learn? what would have made it easier for you?

. Should scores on standardized tests be used for entrance to universit ies?

H o w  v l e  I a c h  L e a r r  g e s t



REVIEW your notes

REVIEW How did you write down the important information? With a partner, take turns explaining
the ideas from the lecture as you complete these notes.

Del. of ^vlliple i"telli

Reoson! gome people /an't l ike:

d )

1)

TlPl :,
Numbers help provide a l.
framework of the lecture. i
Your notes rhould contain key ,
information for each numbered
intelligence mentioned. I

. - 'l-

Q No* you at" ready to take the Unit Test and the Proficiency Assessment'

50 

|  
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EXPRESS

l" ' ly Learning Strengths
The lecturer for this unit spoke about nine
intell igences-or learning strengths. She
expiained that we each have all nine, but
typically one or more are stronger. How do
you use your strengths to accompiish tasks or
r E d , , r  > u i , , c  U , ,  r 1 B  r ' < w :

TASK Consider your learning strengths.
Then give a short presentation about how you
use your  learn ing  s t rengths  to  accompl ish  or
learn something. Use transitions.

Prepare
1 Use your notes to review the nine intell igences.

Then comple te  t  he  quesr ionna i re  on  page 133.
This wil l help you to determine your strengths.

2  Th i rk  o r  someth ing  you have accompl ished or
fee l  p roud o f learn ing .  How d id  you do  r t?  wh ich
< t r a n o t h <  d  i r l  v n , r  , , c p 2

3 Organize your outl ine. Include the skil l  or activity,
and how your learning strengths piayed a role in
your accomplishment. Inciude transition words or
phrases to introduce your main ideas and examples.

4  Work  w i th  a  par tner .  Compare  your  ou t l ines .
Talk about each other's accomplishments and
the Iearning strengths you used. Ask each
othpr  quesr ions .  Make changes to  your  ou l l ine
as needed.

Practice
5 Practice with your partner. Take turns. Pay attention

to whether your partner uses clear transition
signals to introduce the accomplishment and
each learning strength. Use the Unit 5 Presentotion
Eualuction Form (in Appendix C) to give each other
suggestions to improve your presentations.

Present
7 DeJ iver  your  p resenta t ion  to  the  c lass .  Use your

outline. occasionally look at your outl ine to recall

Presentation Strategy: Moving from one point
to the next
Us ing  t r a . s i t i on  wo rds  o r  ph rases  i s  impo r tan t
because  t hey  s i gna l  you r  aud ience  t ha t  you  a re
conc lud ;ng  one  i dea  and  beg inn ing  ano the r  i dea .

First of all, ...

My next learning strcngth is . . .

Next let 's discuss (talk about), . . .

lntroduction: Description of what I accomplished
or tearneo

Transition to first learning strength
I First learning strength

A Learning strength lneeded to use 
'

B How my learning strength helped me succeed

Transition to second learning strength
ll Second learning strength

A Learning strength I needed to use
B How my learning strength helped me succeed

lV Summary of what I learned and my learning
strengths

t ,
\ j

r * 1
t \

*
E

5 Practice by yourself. Pay attention to the transition loptlonaf Transition to third learning strength]
signals you use. Did you use a variety of transition l l l  Third learning strength
words and phlases? Use the Evaluation Form to A Learning strength I needed to u5e

evaluate your presentation. I Howmylearning strength helped me succeedl

Tra nsition to conclusion

the transition words and phrases you chose. Don't read your presentation. Try to speak
confidently.

8 Ask for audience questions. When you flnish, ask: Wos euerything clear? Do you have ony ideas for
other ujdys I con use my leorning strengths?

Evaluate
9 Use the Evaluation Form to evaluate your and your classmates' presentations. Be supportive:

Give comments that wil l encourage your classmates to improvel

\\
' - t . E | ! H

H o w  W e  E a c h  l e n r n  B e s t
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CONNECT to the topic

The Silk Road was a major trade route between China and EuroPe through Central Asia This network of

roads went through vast deserts and steep mountain ranges. Tladers wele always searching for the fastest

and safest routes. Imaeine how difficult it was to travel through this desolate terrain.

A THINK ABOUT IT Look at the map of the silk Road, above. with a partner, follow the

routes trom Xi'an, formerly known as Chang'an, to lstanbul and Rome' what geographical

features might make these routes challenging? Pay attention to the geographical feature5 as

you locate these places:

. regions: Europe, Asia

. countries: India, Italy, china, Turkey

. cities: Xi'an, Dunhuang, Kashgar, Rome, lstanbul

. deserts: the Gobi Desert, the Taklamakan Desert

. mountains: the Pamir Mountains

TUNE IN Listen to a pod(ast interview with Todd Warren, who iust returned from a bicycle

trip. Then work with a partner to answer the questions, based on the interview'

1 Todd warren has just returned from a bicycle trip in Europe / China / Turkey.

2 He rode his bicycle for two days / two weeks / two months.

3 He discovered that the Silk Road is one tong road / a network of routes / still full of tHders.

4 He thinks that China / the Internet / global travel is a new kind of Silk Road'

PAIR WORK Work with a partner. Ask: Would you be interested in traveling on the Silk

Road? what other hisloric travel tours would you like to take duing yout life?
c

UNIT  6



i oitNA

BUftD ;ir,. '13..1r ' :  : t i ' i , : ia..: '

LISTEN The boldfaced words are lrom the unit lecture on the silk Road. Listen to each
sentence. Then guess the meaning of the boldfaced word.

1 The Silk Road was a large network of interconnected routes. People could travel between
China and Rome through various roads that came together.

2 Some traders stayed on the northern route ofthe Silk Road. Others took an alternate route
to the south. Both routes led to the Mediterranean sea.

3 The Han Dynasty controlled China for nearly 400 years. Under this powerfui family's
control, China developed trade with Europe.

4 During the Han Dynasty, the Chinese army was engaged in a conflict with Mongol
invaders from the north. They fought for many years.

5 The army needed to recruit more fighters so that it wouid have enough soldiers to defend
northern China.

5 ln 138 BcE, Emperor wudi sent a group to western China, where the group's leader was
held prisoner for a decade. The emperor was surprised when the leader returned after
those ten years.

7 As the Silk Road develgped, the Romans and the Chinese were pushing east and west,
respectively. ln other words, the Romans went east toward China, while the Chinese went
west toward Rome.

8 The years of the Tang Dynasty were the peak period for the Silk Road. It was most heavily
used during that time.

9 The Chinese city of Chang'an (now called Xi'an) was very prosperous. Lots of money and
goods flowed into Chang'an from many countries.

10 Around 900 cE, trade along the Silk Road started to decline sharply. Trade decreased
because ongoing fighting made it unsafe to travel.

rhe sitk Road 
fr 
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B TRY IT Complete each sentence with the correct word.

decade decline network prosperous recruit

7

2

Ttre government needed to

Traders traveled various directions through a

more men for the army.

of routes.

3 Many peop)e became and codd buy )uxury goods.

Trade increased for hundreds ofyears, but then started to

Instead of saying "the years 1990 to 1999," people often refer to that

as "the 90s."

4

5

alternate conflict dynasties peak rerpectively

6

7

8

9 During travel on the Silk Road, large caravans of camels with

traders left chang'an daily.

10 A bad sandstorm developed in the desert, and so the traders took a(n)

- route.

between two colrntries can last for manv vears,

China was ruled by different for thousands ofyears.

There were many traders in Rome and chang'an-in other wolds, from Italy and China,

C PAIR WORK Read the sentences with a partner. Notice the boldfaced words. Then choose a
pair of particles to complete each sentence.

from / in t o / i n in / for o f / o f

1 The Han Dynasty was

hundred years.

The routes led

There are different estimates

POWer several

2

?

trade centers f,urope.

the total length

the Silk Road.

4 Romans wanted luxury goods

particular.

China, silk

through / in both / and against / from

5 It was difhcult to defend China the Mongol invaders

the north.

6 The traders paased

Central Asia.

many smali towns

7 The traders exchanged

UNIT 6

goods trade secrets.



FOCUS "i t : t i , '  
' . '

Dates and Numbers
Many history lectures include dates, numbers, and chronologies-or series of events. In a lecture
like this, it is important to keep track of the key idea or information associated with each date or
number you hear.

CE stands for "Common Era." It is a relatively new term that is being used more and more, and it is
expected to eventuaily replace AD. AD is an abbreviation for the Latln phrase Anno Domini, which
means "the year of the Lord" in English. CE and AD have the same meanin g. 2077 cE = 2077 ̂D.
BCE stands for "Before the Common Era." It is expected to eventually replace BC, which means
"Before Christ." BC and BCE also have the same meanins.

EXAMPTES OF HOW THESE TERMS MIGHT SOUND:
206 BcE = Two-oh-six b-c-e
1368 cF = thitteen-sixty-eehl c-e

One way to organize your notes is to write dates, key phrases, and details in separate columns.
Leave space to add to your notes as you listen to the lecture. For example:

Key phrase

Sitk Road deveLoped

618-907 cE peak period ofthe 5'i ik Road

!1ing Dynasty in power; trade drops off

TRY IT Listen to an excerpt from a history lecture. what dates and events do you hear?
What details? Take notes.

: PAIR WORK compare notes with a partner. Answer the questions.

The  S r t k  Road  , l  55
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WATCH

{ l ,

THINK ABOUT IT You are about to watch the unit lecture on
the silk Road. During the time of the Silk Road, no one called it "the
Silk Road." The name was given by German geographer Fetdinand
von Richthofen in the 19th century. Why do you think he chose the

name "the Silk Road"?

i .  LISTEN FOR MAIN IDEAS Close your book. watch the ledure and take not€s.

I CHECK YOUR UNDERSTANDING use you. netes Answer the questions, based on

the lecture. Cir(le a, b, or c.

1 What is the main topic of the lecture?

a why Chinese goods were popular
b how the Silk Road developed
c where the Silk Road was located

2 what was the main reason the Han government wanted to head west initially?

a to sell gold
b to get horses
c to sell spices

3 Who conducted most of the trade?

a traders from China
b traders from Rome
c traders from central Asia

4 what two things did traders try to avoid?

a bad people, bad weather
b bad weather, bad roads
c bad roads, Iow-quality goods

5 What were the two main reasgns trade on the Silk Road stopped?

a Silk was no longer popular, and luxury goods were too expensive.
b The weather was too dangerous, and there were too many robberies.
c There was too much fighting, and traders started to prefer ships.

LISTEN FOR DETAILS close your book. Walch the lecture again. Add details to your

notes and correct any mistakes.

l
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Thought Groups
A speaker pauses briefly between thought groups. This helps you to understand the ideas as you
l i s [en .

EXAMPLE

fhe Silk Road was a major lrade route / between Europe and western China / tor about 1,500 years /

i.: . ' :-: LISTEN Listen to the statements from the lecture, Use a slash ( / ) to mark the speaker's
pauses in each sentence" Note that punctuation indiGating a pause has been removed.

1 {4} First I want to mention three dynasties in China that were in power at

- r^ - iG- - -+  -^ i - , ^ ;n  the  S i l k  Road 's  h is to ryr r E , r r r r L d  L  P U I T L T  
r t 1  L t r c  r r ' ^  r \ e q s o  D r e , v , ,

2 (4) So from Chang'an the route went west until traders reached the Taklamakan

Desert

3 (5) To avoid it some routes went south through Dunhuang and some went north

through the Gobi Desert and over into Central Asia

4 (5) The routes all reconnected further west though and eventually they led to some

big trade centers in Europe in Rome and what is now called Istanbul in Turkey

5 (4) And when he returned a decade later he told the emperor about a type of big

s t rong horse  in  western  Ch ina

6 (6) So you see in about 100 BcE the Romans and the Chinese were pushing east

and west respectively and thus the Silk Road developed

7 (5) For example there were trade secrets l ike where to get the best silk and wfere

the best routes were

I (5) The Silk Road was very'difficult to travel and traders tried alternative routes

mainly to avoid two things bad weather and bad people

9 (4) By the early gOOs the Tang Dynasty lost power and trade on the silk Road

declined sharply because there was fighting and it became much too dangerous for

the traders

10 (4) So to wrap up The Silk Road developed because people in one part of the world

wanted something from another Part of the world

- 
PAIR WORK Work with a partner. Take turns saying the sentences. Pay attention to

thought groups.

i
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TALK
--rr

Paraphrasing

t D FOLLOW THE DISCUSSION watch as the students tatk about the sitk Road.
Read ea(h comment. Then check (J) the student who makes the comment.

1 "l 'd hea.d ol the Silk Road before, but I had no idea it was so
complicated!"

2 "5o it was in use for about 1.500 yea.s, and it was about 5,000 miles
long altogether."

3 " lt was probably a pretty dangerous job, too, I mean, if you think
about  i t . . .  "

Rob

!

T

tr

n
T
!

!

!I

!

Ayman

n
I

T

Molly

!

l

n

Alana

n
fl

!

T h e  S i L k  R o a d  5 9

. t LEARN THE STRATEGIES watch the discussion again. Listen closely for the comments.
Then check (J) the discussion strategy the student uses, More than one answer may be correct.

Asking for oftering a fact

1 Atana: "l think I got the general idea that China
wanted goods from Europe, and Europe wanted goods
from China, and therefore the Silk Road was developed."

2 Alana: "5o, do you guys think the Silk Road is famous
because of the goods traded?"

3 Robr "50 essentially, it was about trade, right?"

4 Aymani "Oh yeah, l ike Central Asian traders.
They  had a  very  impor tan t  job  . . .  "

5  A lana:  "K ind  o f  l i ke  bus inesspeop le  today . . .  "

opinions or idear or example Paraphraring

N T t r

D
T

T
n
!

Dlscusslon Strategy Paraphrasing is putting information that you,ve heard or read into your own
words. We often shorten or simplify information when we paraphrase. You can introduce paraphrases with
expressions such as The general idea was ... , What t have is ... , Essentially, ... , and What she meant was ... .

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. Compare the dsks the Silk Road traders faced to the types of risks in travel and business today.
. What does Molly mean by "l guess not that much has changed in the past 2,000 yearsl, '?

Do you agree with her?
. During the peak period, Chang'an was an important trade center, and peopLe from many

different cultures came into contact. What cit ies are l ike this now?



REVIEW
-

REVIEW work with a partner. Ask ea(h other questions about the years presented in the lecture'

wiat yean and nunnerc did you wfite down in your notes? Do you know why they are important?

Then consider the rea50ns why event s occurred. For example, why did Rome want to develoP routes to

china? Try using some of these phrases in your questions:

What hap/ened in ..- ?

When was the (Tang) DYnastY?

How manv ... ?

When did ... ?

What is ... ?

What caused .. ?

Why did ... ?

Now add information to this t imeline to help you summarize the main ideas of the lecture

100 BcE -  S i l k  Road beg ins

Dynasty- 220 cE

- Tang oynasty

Dynasty

- '  trade on Si lk Road

t Now you are ready to take the Unit Test and the Proficiency Assessment'

Remember; A timeline is l ike
a "snapshot" of how historic
dates and events fit together.
It tells the whole story in just a
glance!

U N]T 6



EXPRESS your ideas

An Impactful Life
In the lecture for this unit, the professor detailed
the history ofthe Silk Road by using a timeline.
A timeline details what happened, when it
happened, and who or what was involved.
Timelines can focus on historical events
or people.

TASK Choose a person you admire who ha:
had a positive impact on history. Then give a
short presentation about the person, including
a timeline of important events in the person's
life. conclude with key points from your talk,

Prepare
1 Think of someone you admire, living or dead.

This person could be an artist like Michelangelo,
a scientist like stephan Hawking, an activist like
Mahatma dandhi or Malala Yousafzai, an innovator
like Steve robs, a philanthropist like Bill or Melinda
Gates, or anyone who has changed human history.
Then do personal or online research to discover three
or four events that were significant in shaping that
person's life. Make a list of the events.

2 Organize your research into an outline. (Use the
example outline to help you.) order the events
chronologically. Add details to your outline as key
words and phrases. Remember to include transitions
(see p. 51) and a conclusion that reviews key ideas.

3_pork with a partner. Talk about the person you
adhire and the events you think are important.
Compare your outlines and discuss your key ideas.
Ask each other questions about your timelines. Talk
about how you will conclude your talk.

Practice
4 Practice with your partner. Use the Uriit 6 Presentation

Euqluqtion Form (in Appendix C) to give each other
suggestions to improve your presentations.

5 Practice by yourseli Use the Evaluation Form to
evaluate your presentation.

Present
6 Deliver your talk to the class. Remember to glance

at your outline occasionally and then look at your
audience as you speak. Don't read your presentation.
When concluding your presentation, briefly but clearly
review your main ideas.

7 When you fnish, ask for audience questionslAre there
any questions? Hor.r do you think this person changed history?

I Listen to vour classmates' Dresentations.

Evaluate
9 Use the Evaluation Form to evaluate vour and vour

classmates' Dresentations.

til

Presentatlon Strategv! Concludlng
your presentatlon
A good conclusion briefly reviews the key
information your l isteners need to remember
from your presentation. Signal your conclusion
by using a key phrases such a5 rn conclusion,
we now know ... and To summarize, we talked
about... . Then r€phrage your main ideas. You
may al5o ask your listeners to change their
opinion or behavior, think more about the topic,
or consider a famous quotation or a very brief
audio or video clip that directly relates your
points. 8e careful: Don't include any new main
ideas in your conclusion and never end your

, 
preientation by saying That's all o( l'm done.

Transition to lst event
ll Event tl1

A Date
B Detail
Ioptional.' C Detaill

Transition to 2nd event
ll l  Event #2

A Date
B Detail
Ioptional: C Detaill

Transition to 3rd event
lV Event *3

A Date
B Detail
foptional.' C Detaill

Transition to 4th event
V Event lt4

A Date
B Detail
/optrbnaf c Detaill

V! Conclusion: Review of main ideas: Example:
To conclude, we discusted .,,

Matala Yousafzai with German Chanceltor Anqela Merkel

rhe silk Road 

I 
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CONNECT t0 the topic

All over the world there are sports fans who cheer on their favorite teams, oi who play sports themselves.

Fans celebrate when their favorite teams win. They feel uPset when the teams ale defeated However' even

wi thdefea t ' fanss tay loya l to the i l teams.Howwouldyoudescr ibeyourse l f?Areyoupass ionateabout
sports? Or'do you have no interest in sports? what draws people to be sports fans?

A THINK ABOUT IT Take this survey about sports- check (J) the statements you agree with.

Then compare responses with a partner' Give reasons for the statements you don't agree with'

. Watching sports is a great way to relax.

. Watching a game is more about having fun with triends or family than who wins

. Wat<hing sports is a waste of time.

" . The competition is what makes watching sports worthwhile'

j: I feel l ike I am part of the game even if l 'm only watching it '

O B TUNE IN Listen to a talk show i0terview with sports Psychologist Dr' Anika Douglas'

with a partner, (hoose the best answer, based on the interview More than one answer

may be possible.

1 The expression "lt's only a game" means: Don't take it so seriously' / It's not fun' / Your

team is not going to win.

2 Dr. Douglas says that being a sports fan can be good for your self-esteem / social life /

sports team.

3 The "sports SPectator Identification Scale" measures how good your team is / how

emotionally involved you are / how lonely you feel'

4 The host says that he likes to buy team ierseys / go to his team's games / talk about sPotts'

C PAIR WORK work with a Partner. Ask: D o you know any "super fans"? What do they do?

why are they so interested in their team?

U N I T  7



BUILD y0u r ir i , i r ; tbu lei",?'

id A TISTEN The boldfaced words are from the unit lecture on sports fans. Listen to each
sentence. Do you know any synonyms for the boldlaced words?

1 Fans appreciate the years of training it takes to be a successful athlete.

2 Fans bond with other fans. They share a sense ofloss when their team loses and joy when it wins.

3 My spo s interests are broad-f like everything from ice skating to track and field to rugby.

4 The fans' commitment was obvious. They came to every game despite the team's losing record.

5 At an exhibition match, the Olympic team displayed its skills to a packed stadium.

6 Trust between the players is an integril part of team sports.

7 The desire to be part of a community motivates soqe people to become sports fans.

8 The rivalry between the two teams was ongoing, lasting many years.

9 Winning the championship game reinforced the team's sense of pride.

10 The fans were upbeat, their self-esteem unaffected by the team's loss.

e TRY IT Match each Uotafaced worO with its definit ion.

- 1 appreciate a dedication to something

- 2 bond b clearly show a feeling, attitude, quality

- 3 broad c develop a special relationship

- 4 commitment d value the good qualities of something or someone

- 5 display e st.engthen

- 6 integral f the feeling that you deserve to be liked or admired

7 motivate 
_ 

g continuing

- 8 ongoing h fundamental, essential

- 9 reinforce i general, main

- 1O self-esteern j entice or encourage someone to do something

Spof ls  Fans  

I  
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C PAIR \I'ORK work wiih a partner. Read the tentences in Column A and discuss the

meanings of the boldfaced phtases. Then read sentences 'l-5 aloud as your partner fills

in the blanks in Column B. Switch roles tor 6-10.

COLUMN A

1 The friends had different motivetiong for

being sports fans.

7 The theory was odginated by two

psychologists a v,rhile back.

8' sports fans enjoy afitiatint with their

team as well as with other fans.

The whole country enjoyed the

performance of the Olympic athletes.

Not everyone is interested in sports to the

I like to analyze the strategy of the team

and try to 6gure out their next Play.

The team fought to get an advantage over

r h a i i  ^ h 6 ^ h a n t

Many fans experience a sense ofbelonging

as they watch their favorite team.

One interesting aspect of fan affiliation is a

sense ofloyalty.

Fans often identify with particular Players

on their favorite teams.

COLUMN B

1 The friends had different motivations -

being sports fans.

The whole country enjoyed the performance

- the Olympic athletes.

Not everyone is interested - sports to

the same degree.

I like to analyze the suategy - the team

and try to figure out their next play.

The team fought to get an advantage -

rh . i r  dhn.nch i

Many fans experience a aenSe -

belonging as they watch their favorite team.

The theory was originated - two

psychologists a while back.

Sports fans enjoy aftliating - their

team as well as with other fans.

one interesting espect - fan affiliation

is a sense of loyalty.

Fans often identify - particular players

on their favorite teams,

UNIT  7



FOCUS your at tent ion

Enumerating
A speaker often provides organizational cues to help you understand the ideas you hear. One way
a speaker does this is by enumerating and then repeating a key word or phrase. The speaker does
this to provide a framework to make it easier for you to understand how the ideas are connected.
The speaker then presents one characteristic at a time, and signals what's next by stating a new
number and repeating the key urord or phrase.

NUMBER and REPETITION CUES
Today I'm going to talk about thrce charcctefl3tr'cs of successful afh,eles.

Characteristic 1: Successful athletes are dedicated ,..
Characteristic 2: Successful athlete are focused ...
Characteristic 3: Successful athlete arc not afraid of failure ...

These notes are from a lecture organized with numbers and a list of ideas, signaled by a repeated
key word (Characteristic).

Syceesslvl Athleles

Characleristics Exanples./ Aelails
. \  ,  ' .  .  !

L) de4rcaTe4

i - t  
-  

l

p r a cli ce r e 9 vl a rl y, li s ci pli n e A

Z\ foeused Aete r mi ne A, lo n' I giv e uy

feel they caa always inprove

i:/} ,[ TRY IT Listen to an excerpt from a class lecture about sports fans. What numbers, repeated
key phrase, and ideas do you hear? Take notes in a chart.

A PAIR WORK compare notes with a partner.

Spo, ts  Fans 
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WATCH the lecture

A THINK ABOUT IT You are about to watch the unit lecture on
sports fans. In your opinion, why are people sports fans?

O @ e LISTEN FOR MAIN IDEAS ctose your book. war(h the
lecture and take notes,

C CHECK YOUR UNDERSTANDING use your notes. Answer the
lecture. Circle a. b, or c.

1 what is the lecture mainly about?

a the reasons people play sPorts

questions. based on the

b the reasons people become sPorts fans

c the reasons people l ike competit ion

ln what order does the speaker present the toPics?

a motivations, social media, Social ldentity Theory

b social media, social ldentity Theory, motivations

c motivations, Social Identity Theory, social media

What is Social ldentity Theory mainly about?

a the idea that people behave in certain ways in order to increase their social status

b the idea that people do things to incredse their self-esteem

c the idea that PeoPle are interested in comPetit ion

4 what is the main reason people become fans?

'- - a to understand how to be better at sports
b to follow the players'stories
c to feel part of a community

5 which of the following statementq would the speaker disagree with?

a Being a fan fulfills in important human need.

b Humans have a drive to be)ong to a group.

c watching sports is essentialiy a waste of time.

Q tO O LISTEN FOR DETAILS Close your book. watch the lecture again. Add details to your

notes and correct any mistakes.



CHEGK YOUR UNDERSTANDING
the lecture.

Use your notes. Complete the sentences, based on

I analyze competit ion bond drama motivation I
_,_-_-_-J

1 There is a deeper social
' entertalnment.

for being a sports lan thanjust

2 The third motivation for fans is to follow the
of the players.

and personal stories

3 As fans watch, they become involved and feel they are actually in the

4 The fourth motivation is that fans like to
different teams.

the strategy ofthe

5 The fifth motivation is to
interest.

with others who share a common

team colors 
' loyal 

national social media self-identify

6 Fans feel part of a
Olympic medal.

community when their country wins an

is one way that fans show their affi l iation with the team.

I

9

10

Wearing

A team's successes and failures become Dart of a sDorts fan's

Out of dedication to the group, fans remain
v.rhen it ioses.

to the team even

makes it easy for fans to share their commitment to the team.

spo r t s  Fans  
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HEAR the language

Linked Sounds
speakers often llnt thE final sound of one word to the frst sound of the next word.'Ittis can produce

a vowel-like sound called a glide. Linking can make two, three, or even four wordC sound like one

word. Ttris iE a natural part of En8ilish speech because it helps keep the ftythm of the sentences.

(p e ltStUX Listen and complete the statemeng and questions from the lecture, Complete the
words you hear.

1 I don't
watching world cup matches. .

2 And while some people think of sports as just

i-, social Psychologists
wider view

3 Many modern social psychologists say that v/atching sPorts-and identifying

particular player or team-

human need.

i

you, but l.spent the entire weekend

the need to belong

group and feel a
self-esteem.

5 Games are interesting t - f

, -sF>..i ,some kind of problem solving and decision making.

6 How do they try to
their opponents?

7 For example, at the olympics, -

- fan is a way for people to feel

8 By associating or affliating with a team-by weadng colors or by going to games and

tracking -s losses-fans feel that they

part of something.

in the team communitv,

e a " - l

human drife to be part of a and to feel

t o

B PAIR WORK Work with a partner. Take tums saying sentences. Pay attention to the linking.

10
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TALK ;:1':l:r ., .i-ti::t'! ,

Agreeing

. 'I i, FOLLOW THE DISCUSSION watch as the students talk about sports fans. Read each
comment. Then cheGk (J) the student who makes the comment.

1" l  th ink  peop le  fo l low spor ts  fo r  the  compet i t ion . "

2  " l  admi t  I  go  fo r  the  drama . . .  how they  face  cha l lenges . "

3 "There's also the fun of analyzing the strategy."

4 "l wouldn't say watching sports increases my self-e5teem."

Hugh

x
n
tr
n

8en

I
n
n
T

Kenzie

n
I
T
r

Shelley

T
n
f
n

LEARN THE STRATEGIES watch the discussion again. Listen closely for the comments.
Then check (.,1) the dis(ussion 5trategy the student uses.

o.,.u,nn 
o'Tt 

Jlfn:['J,o" 
**'"n 

:',J"'jJ"'o*
1 Ben: "What are the main reasons people watch sports?" I I I

2 Ben: "Not a big sports fan?" I n . !

3 Hugh: "Yeah, me, too." I tr f

4 Hugh: "Yeah, yeah." n f n

5 Shelleyr "What does that mean, 'community'?" 
f n n

Dlscusglon StEtEgy Observe a group discussion and you,re likely to hear expressions of agreement
like Uh-huh, Right, Yes, I agree, Exactly, Sure, Yeah, and No doubt Agreeing is an important way to build
understanding with another speaker. Even if you only agree with part of what the speaker says, you can
show "partiaf agreement." For example'. t agrce with what you said about ... .

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. Based on your own experiences, what types of activities create a sense of community?
. Do you agree that people are sports fans out of a human drive to be part of a community?
. Do you belong to any online communities? Do you feei it's the same as or different from

face-to-face communities you belong to?

Sports  Fans 
t  

5e



REVIEW lGL iS

REVIEW With a Dartner, r€view the main ideas of the le(ture. Use your notes. Paraphrase and clarily

the ideas. Here are some expressions you can use:

Basically,...
ln a nutshell, ...

To paraphrase I sum up what the lecturer said, ...

I'm not surc | understand. Arc you saying ... ?

It sounds like you arc saying ... Does that mean . ?

You mentioned ... Does thal mean ... ?

can you give me some examples of what you mean by ... ?

Now compare the organization in your notes. Then compare with and complete those below'

' 
ia -ii,v.t;"^;s ...

I l lh motival ion is .- .

:  -  t .

> e If ' et fe e m r,rc I u al es t

TIPl
As you learned in Unit 6, to
paraphrase m€ans to say
something in your own words.
You can also paraphrase what
someone else has said to make
sure you have understood the
information correqtly.

Use of social meAia

Coaclvsion:-

t)v'nan Arive / grovp ideotity

Q) No* you are teady to take the Unit Test and the Proficiency Assessment'

UNIT  7



EXPRESS yCIui '  ideas

A SoeciaI Passion
In this unit. the lecturer talked about the iove of
sports and five motivations for being a sports fan.
Which motivations do you think explain why you
or someone you know enjoys a particular sport
or activity?

TASK Learn about a classmate's interest in a
sport or activity. Then give a short presentation
about your findings, Use an attention-getting
opener.

Prepare
1 lnterview a classmate about a sport or activity he or she is

passionate about. Discuss what motivates him or her to love
the sport or activity. Ask a lot of "why" questions.

2 Make a list ofhis or her motivations. Why does he or she love
the sport or activity? Review your lecture notes for the reasons
people foilow sports.

3 Organize your interview notes into an outl ine. (Use the
example outline to help you.) Use your classmate's motivations
to create the main points of your outline. In the outline,
highlight two of the strongest motivations. Add details to your
outline as key words and phrases. Write transition words or
phrases between the main points. Create an attention-getting
opener.

4 Work with a partner. Compare your outlines. Talk first about
the effectiveness of your attention-getting opener. Then discuss
the motivations. Ask each other questions.

Practice
5 Practice with your partner. Did your attention-getting opener

immediately "catch" your partner's interest? Did you cover the
motivations well? Use the Unit 7 Presentation Eualuation Form
(in Appendix C) to give each other sugEestions to improve
vour Dresentations.

Present
5 Deliver your presentation to the class. Try to speak naturally

and confrdently.

7 When you 6nish, ask for audience questions: Does anyone haue a
question about {classmate's name]'s motiuotionsJor lhis / her] loue oJ
the sport,/ actiuityT

I Listen to your classmates' presentations,

Evaluate
9 Use the gvaluation Form to evaluate your and your classmates'

presentations. Cive comments that will encourage your
classmates to improvel

Presehtatlon Stlategyt Uslng an
attentlon-gettlng opener
To capture your l isteners' attention
immediately, start your pre5entation
with an attention-getting opener.
Like a "hook" to catch a fish, this
init ial 5urprising or amusing question,
statement, or quote doesn't state
your topic but "catches" your
audience by making them curious
about what you wil l say next. For
exampl€, you could a5ki

Do you know what [name] really
enjoys and why?

what da you think [name]would
love to do on a free Saturday?

lmagine next Saturday is a great day.
What do you think [name]willdo?

Attention-getting opener

l ln t roduc t ion
A Classmate's 5port or activity
B Main idea5: 2-3 motivations

Transition to motivation *1: "His I Hel
lirst motivation is .,,"
l l  Motivation #1

A Detail
I Detail

Transition to motivation #2
ll l Motivation *2

A Detail
I Detail

Transition to concl usion
lV Conclusion

Sports  Fans 
g 
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COIINECT to the topic

Architecture draws on many fields: art, engineering, mathematics, environniental studies, even philosophy.
Long ago, the Roman architect Vitruvius said a building must be strong, functional, and beautiful. These
three principles of architecture still guide us today. What makes a building beautiful?

A THINII ABOUT IT took at the buildings pitturcd above and consider these questions'

Then share responses with a partner.

. what aspects ofeach building's design do you like or dislike?

.. What do you think each building is used for?

. what features make each seem strong enough to last a long time?

O B TUNE IN Listen to a conversation betwden Max, a prospective student, and Leila' a campus
guide. Then work with a partner to answer the questions, based on the conversation.

1 what is Leila's opinion ofthe child Development Cenire building?

2 what is the main reason Max doesn't l ike the buildinS?

3 Leila says, "Everyone's ideas about that vary." What does she mean?

PAIR WORK work with a partner' Ask: what is your favorite modern building? What is youl

favofite old or historicat building? why do you like these stru.tures? what afe some .urrent
,trcnds in the design of buildings?

UNIT  8
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It

BUIID your v0rabulary

Q n llsrnw The boldfaced words afe from the unit lecture on architect Frank Gehry. Listen to
each sentence. Then mat(h the meaning to the boldtaced word.

- l 
"Architects 

consider the aesthetics of the buildings they design. They want people to
find the buildings not only beautiful to look at but also enjoyable to be inside.

- 2 The foundation of architecture today is based on the fundamentals of the past.

3 The architect Frank Gehry is inspirational. He pushes other architects to explore

- new ideas.

- 4 The intended use or purpose of a mall is a place to shop. For example, a caf6's
intended use is as a place to eat.

5 To say a building is structurally sound means that it is built to last a long time.

a causing others to do or produce something ,
b the basis; the ideas that support something

':- .. c reason for the building
d artistic value
e in good condition; strong

- 5 Frank cehry is noteworthy because of his dynamic style. His designs are very
creative and urfusual.

- 7 Abuilding must serve the needs and purposes ofthe people who use it. If the
building does this, then the architect has met the objective.

8 Aesthetics is a difficult principle to agree on because people have their own taste.

9 Frank Gehry's designs often use irregular angles. It's important to stress, however,
that the designs are still structurallv sound.

- 10 Frank cehry was resourceful because he liked to utilize chain-link fence, plywood,
sheet metal, and other building materials that were easily available to him.

f achieved the goal
g rul€ or set of ideas
h use something effectively
i exciting; interesting; full ofene-rgy
j emphasize

Frank Gehry 

I  
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I
& PAIR WORK Work with a partner. Noiice the boldfeced words. Take turns completing ea€h

sentence $rith the corre<t lorm of the word, Read the completed sentences aloud' Review any

words you don't understand.

1 One of the basic princiPles of architecture is to consider the

building-for example the materials, lighting' and shaPe'

o fa

2 One consideration of a structure's

design is shape. The shape ofthe Arc de Triomphe in Paris,

for example, is very strong and commanding lt is difficult to

design a structure that is

to everyone.

pleasing

l i

. l i . r in.t  dist inquish- i
:

3 Frank Cehry has a

4 lt's not difficult to

5 Frank Gehry is considered an

foundation of his designs.

style, especially his use ofirregular shapes.

his work from that of other architects.

. Trying new ideas was at the

architect doesn't follow tladitional styles of building design'

but I liked how she

5 A n

7 A fairly recent in architecture includes

an emphasis on "going green," which means designing with the

environment in mind.

: 1
I sculptor sctlpture I

' " -----__ _:.'. -

8 The Fish Dance restaurant in Kobe, Japan, looks like a gigantic

o f  a  6sh .

9 I can't remember the name of the

experimented with shaPes.

71 t,
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FOCUS
E : .

Emphasis
During a lecture, you hear a lot of information quickly. Lecturers will often use signal phrases or
emphasize words to focus your attention on important information. If they want to check in to
see ifyou are following along, lecturers may cue you with questions.

SIGNALING EMPHASIS
To highlight what I've said so far ...
I want to emphasize that...
/ v/arf lo slress ...
It's important to understand ...
The fundamental point is ...
What I'm saying is ...

CHECKING IN
ls evetyone clear on this?
Isthis clear?
Arc there any guestions?

Are you with me?

Say you hear this: t uant to stress that architecture is both an art and a science ... . There arc many factors to
consider in the design of a building ... . Are you with me? .1our notes might look like this:

Architecture = an art and a science

When designing a btdg: rnany factors to consider

TRY IT Listen to an excerpt from an architecture class. Whirh signal phrases and cues does
the speaker use? Take notes. Underline the imDortant information.

PAIR WORK Compare notes with a partner.

1 7 5Fra  nk  Geh ry



THINK ABOUT IT You are about to watch the unit lecture on

Frank Gehry. check (J) the top three con5iderations you think an

architect should keep in mind when designing a building'

WATCH ',
-i:11.::-{rir'

I location

fl size

fl cost

I  co lo rs

[ "n"tgy 
ut"

!  number  o f

I use of recycled or
env i ronmenta l lY
responsible
materlalS

,+ , '1; 
ls LISTEN FOR MAIN IDEAS close your book' watch the le(ture and take notes'

;! l  CHEGK YOUR UNDERSTANDING Use your notes' Answer the questions' based on the

lecture. Circle a, b, or c.

1 How is architecture both a science and an art?

a Buildings must look nice from the outside and the inside

b Buildings must be strong and beautiful.

c Buildings must protect PeoPle from bad weather'

2 Why does the professor mention Vitruvius?

a to show that the principles o' atchitecture change

b to show that Gehry's work is based on principles from long ago

c to show how styles in archilecture change

3 What aspect of Cehry's work does the lecture mainly focus on?

a his building stYle in the 1970s

b examples ofhis work around the world

c his distinctive stYle

4 Why does Gehry use bright' boid coiors?

a He wants ro be Playful.
b He's concerned about the environment'

c He wants his buildings to be strong'

5 why did Gehry develop his dynamic style?

a He liked to experiment with building houses'

b Other architects didn't agree with his ideas

c Traditional architecture didn't allow him to be creative enough

6 what is the main reason the professor l ikes Gehry?

a because cehry understands traditional values in architecture

b because Gehry is innovative and resourceful

c because Gehry has designed many different buildings

16 L.] NIT 8
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fhe Vitra Design Museum, We am nhein, cetmany

LISTEN FOR DETAILS Close your book. Watch the tecture again. Add detaits to your
notes and correct any mistakes.

, CHECK YOUR UNDERSTANDING Use your notes. Decide if the statements are r(true)
or F (false). based on the lecture, Correct any false statements.

- 1 Designing buildings is both an art and a science.

- 2 An example of a building being sound is one that protects peopie from bad weather.

- 3 The professor says that the intended use ofa l ibrary is as a place to learn.

- 4 Everyone agreeson aesthetics because styles in architecture don,t change much.

- 5 Plywood and sheet metal are examples of simple building materials Gehry used in
the 1970s.

The main reason Cehry used chain-l ink fence was that he thouqht it was beautiful.

The professor is worried that the Vitra Design Museum in Germany might fall down
because it doesn't look sound.

- 8 Gehry used irregular shapes and angles to see what was possible from an
engineering standpoint.

- 9 The professor believes Gehry thinks more l ike an engineer than an artist.

- 10 cehry thinks of buildings as sculptures that people interact with.

Frank  Ceh ry  
D



HEAR the language

Intonation
In statements, a speaker's intonetion rises to signal new information or important words. It falls

io silnat the end of an information unit-usually the last word of a sentence' 
- -

In yes-no questions, a speaker's intonation typically falls and then rises at the end' In

u,h- qus5tions, on the other hand, a sPeaker's intonation rises and then falls at the end'

t l

2 we use science to make

' 3 H€ said that a building must have

f l

fundamental

t l

what type of design is-o-est for both and
t l

5 Is it ? Will it last a
t l .

7 Styles in architecture

t l

, like with
t l

8 Have any ofyou

9 Specidcaln how can we

10 I can think of three words:
.  t l

B PAIR W'ORK Work with a partner. Take turns saying the sentences, Pay attention to

the intonation.

t l

his

his
t l

and
+ l f l

6l A LTSTEN Listen and complete the Jtatements End questions trom the ledurc. Write the missing words.

cirde I or J to indicate whether the intonation rises or f.lls at the end of ihe word.

1 lt's a

that the building is

, a building must meet its intended

building near the
I

UNIT 8



TAIK about  the topic

Acknowtedging a Point

Q O n FoLLOW THE DISCUSSION watctr as the students talk about Frank Gehry. Read each
opinion. Then check (J) who disagrees with it.

1 Frank Gehry i5 one of the greatest architects ever.

2 Frank Gehry wil l be forgotten by history,

3 Frank Gehry's engineering abil it ies are put to good use.

4 l 'm a Frank Gehry €nthusiast.

Mkhael

l

n
x
n

Qiang

n
n
n
T

T
T

n
n
n
n
n

I
n

Yhinny May

t r T
n n
N T
! t r

O G) B TEARN THE STRATEGIES watch the discussion again. Listen closely for the comments.
Then check (J) the discus5ion strategy the student uses. More than one answer may be correct.

. A.knowledging Asking for
a Doint oDinion5 or ideas

Yhinny: "What? | wouldn't say that."

Michaeli "l mean, I hate to disagree, but... "

3 May: "OK, then what would you say about his engineering
abil it ies-can you say he's noteworthy for that?"

4 Michael: "OK, 5ure, I can see that. But ... ."

5 Michael: "Why doesn't he put those abil it i€s to use in a
more practical way? Like building bridges?"

OFcusslon Strrtegy Even if you disagree with someone. you may acknowledge a small part of that
person's argument. Typical expressions of acknowledgement include I see what you mean, but ,,. , I can
iee that, but ,.. , and That'strue, however ... .

C TRY IT In a small group. discuss one or more o{ these topics" Try to use the discussion
Jtrategies you have learned.
. Yhinny says that Frank cehry's buildings are all over the world. what is her point?
. Michael suggests that someone like Frank cehry should use his skills in practical ways Iike

designing bridges rather than designing aesthetically pleasing buildings. Do you agree?
. Some say Frank Gehry doesn't pay enough attention to the environment. Would these

students agree with this crit icism? Would you?

D
T
n

Oisagreeing

U
n
I

Frank  ceh ry  
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REVIEW

REVlEwworkwi thapar tner toComp|etetheout | ine ' lJseyournotes 'Thenrete| | themain ideaJof
the lecture in your own words.

I. 3 principl'es from Vitruvius: Ex,'s / Detaits:

ii. 3 features of Gehry's styte:

A

Ex.'s / Detai[s:

IIL Ex.'s of his work:

IV. Reason(s) Gehry devetoped his styte:

V. Reason(s) Professor Boyd likes Gehry:

' i 
tit!

when a speaker "checks in,"
this is your chance to clarify
anything you don't understand.

:rd.,Now you are ready to take the Unit Test and the Proficiency Assessment'

I  U N I T  I
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EXPRESS

A Beaut i futBui l .ding
In this unit, the lecturer discussed three key architectural characteristics
intended use, strength, and beauty. Architects such as Frank Gehry
include innovation while following these principles. There are buildings
all over the world that meet these criteria.

TASK nesearrh a building that interests you and fulf i l ls the three key
architectural characteristics while di5playing creativity. Then give a short
presentation about your findings. Use visual aids.

Prepare
1 Choose a building you like. It might be your house, your apartment

building, your school, or a famous building such as the Burj Khalifa in
Dubai, St Basil 's Cathedral in Russia, or the Sidney Opera House in
Aust ra l ia .  Go on l ine  to  research  the  bu i ld ine .  How does  i t  meet  i t s
intended use? How is it beautiful? How is it innovative or
playfui? Find pictures that show these characteristics.

2 Organize your research into an outl ine. (Use the example
outline to help you.) Use your Iist of characteristics as
your main ideas. Use key words and short phrases to add
details to your outl ine. Use pictures to support your main
ideas  or  de ta i i s .  Be low t  hese p ic tu res ,  inc lude the  source
information. Remember to begin with an attention-getter
and then give your main ideas. Don't forget to use transitions
to introduce new main ideas and a conclusion that reviews
t h ^ e F  m 2 i F  n ^ i n r c

3 work with a partner. Take turns talking about your buildings'
characteristics. Compare your outl ines and discuss your key
ideas. Use your pictures to support your ideas.

Practice
4 Practice with your partner. Did you follow the order of

ideas in your outl ine? Did you look at your partner while
you showed your visual aids? Use the Unit 8 Presentation
Euolrrction forryl (in Appendix C) to give each olher
suggestions to improve your presentations.

5 Practice by yourself. Record your presentation or practice in
front of a mirror.

Present
6 Deiiver your presentation to the class. For your conclusion,

review your main ideas.

7 when you frnish, ask for audience questions. After your
conclusion ask: Are therc any questions? Would you hke me go
ouer any chcracteristics of this building again?

8 Listen to your classmates' presentations.

Evaluate
9 Use the Evaluation Form to evaluate your and your

classmates' presentations. Be supportive: Cive comments
tha l  w i l l  encourage your  c lassmates  1o  improve.

Presentation Strategy:
Presenting with visual aids

Co lor fu l  and c rea t ive  v isua l  a ids
he lp  your  aud ience unders tand and
remember  your  ideas .  When se lec t ing
a v isua l  a id ,  be  sure  to  use  an
ob jec t ,  p ic tu re ,  o r  s l ide  tha t  i s  c lear ,
uncompl ica ted ,  and la  rge  enough
for everyone to see. lf you include
an image taken f rom the  In te rne t  o r
a  p r in ted  pub l ica t ion ,  inc lude the
source information ({or example, the
ur l :  www. fa l l ingwater .o rg)  be low
the p ic tu re .  F ina l l y ,  remember  to  look
at  your  aud ience,  no t  your  v isua l  a id l

Attention-getting opener
I  In t roduc t ion :  Ma in  ideas

T.a nsiti on to .ha rccte risti c Sl
lf lntended use Visualaid

A Detail (purpose built)
B Detail (past use)
C Detail (current ure)

Transition to charactetistic #2
ll l Beauty Yiiual aid

A Deta i l  #1
B Detail #2
lopt,bnalj C Detail #31

Transition to characteristic *3
lV lnnovative or Playful Visual aid

A Detail #1
I Detail #2
loptionalj C Detail #31

V Conclusion: Review o{ main ideas

St. aasil's Cathedal Mos.ow Rutsia

F r a 1 1  {  C e h  r y



CONNECT to the topic

what does it take to be heatthy? Cood food? Protection from disease? Exercisei Clean water and air? Public
health officials are concerned about your health as well as that of the entire community. They look at ways
to prevent diseases from spreading and to promote health so that everyone can live healthier lives.

A THINK ABOUT IT Consider these questions about health. Then compare responses
with a partner.

. Are you a "healthy" person? what do you do to stay healthy?

. Are you an "active" person? How much exercise do you get each week?

. Do you generally "eat healthy"? what are your favorite foods?

@ B TUNE IN Listen to a conversation between a wellness counselor and Tomas, a client.
Then answer th€ questions, based on the conversation. Compare answers with a partner.

1 What is Tomas's goa]?

2 what does the counselor recommend?

3 what do they agree todo?

C PAIR WORK Work with a partner. Ask: What does the phrase "healthy lifestyle" mean
to you? What behaviors are healthy and unhealthy? How much do your famity and friends
influence the choices you make?



u)

BUILD your vocabulary

i, A LISTEN The boldfaced words are from the unit lecture on a global epidemic. Listen to each
sentence, Then match the meaning to the boldfaced word.

- 1 We know approximately how many people are obese. We don't have exact figures.

- 2 People who regularly consume excess calories gain weight.

- 3 Health care workers witness many overweight patients at the clinics.

a observe b generally ( roo many

_ 6

4 The school plans to adopt a new schedule. They want to give students time to
exerctSe.

People who are affluent have extra money to spend on entertainment and travel.

The guidelines for healthy eating include how many vegetables to eat daily.

d start to use e sugg€sted rules f wealthy

- 7 There are several factors that contribute to the probiem, not just one.

- 8 The companies decided to implement nutrition classes for employees.

- 9 The man was too busy to exercise. This had a negative impact on his health.

- 10 There has been a shift in what people prefer to eat.

g cause h begin to make happen i major change j harmful

Gtoba t  Ep idem jc  
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B PAIR W.ORK work with a partner. iead the sentences in Column A and discuss the

meanings of the boldfaced phrases. Then read sentences 1-5 aloud as your partner fills in the

blanks in Column B. Switch roles fur 5-10'

COTUMN A

1 There's a formula for measuring obesity.

2 The occurrence of obesity is increasing.

3 some people are putting on weight at an

alarming rate.

4 The percentage of obese PeoPle is likely to

increase.

5 what are the causes of this epidemic?

6 The role offood is changing.

The guidelines suggest a rninimum of

30 minutes of exercise each day.

The food standards in schools are

changing.

Treatmentmust focus on several factors,

A public health worker is assigned to

a family.

COLUMN B

There's a formula - measuring obesity.

The occurrence - obesity is increasing.

Some people are putting on weight -

an alarming rate.

The percbntage - obese PeoPle is

likely to increasE.

5 what are the causes - this epidemic?

The role.- food is changing.

The guidelines suggest a minimum

30 minutes ofexercise each daY.

The food standards - schools are

changing.

Treatment must focus - several factors.

A public health worker is assigned -'

a family.

:

7

9. 9
. -rP>.

10

UNIT 9



FOCUS your  dr ]  3 i l t ion

Symbots and Abbreviations
As you listen to a lecture, it's important to be able to take notes quickly. one helpful technique
rs to use symbols and abbreviations. you can create your own, or you can use standard ones.

@
I
I

7

MEANING
for example ('exempli gratia" is Latin for "for example,)
additional persons or things ("et cetera" is Latin foi
"and.othe, things")
in other words ("id est" is Latin for "that is")
and
at
increase
c!ecrease
amount OR number ofb
ls OR equals
isn't OR doesn't equal
number of times (2x)
causes OR fesulfs in
quesl/bn

say you hear this: It's a global epidemic-Jor example, there! an increase in th€ number oJ people who are
obese. Your notes miEht look like this:

Global epidemic; e.g., | * people obese

*, A TRY IT Listen to an excerpt from a pubric hearth conference. Take notes using symbors and
abbreviations.

ts PAIR WORK Compare notes with a partner. what symbols and abbreviations did you use?

Gtoba t  Ep idem ic  
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WATCH the re; ture

A THINK ABOUT IT You are about to watch the unit lecture on
obesity as a global €pidemic. What are possible reasons the sPeaker
is (alling obesity an epidemic?

c

Q C e LISTEN FOR MAIN IDEAS close vour book. Watch the
lecture and take notes.

CHECK YOUR UNDERSTANDING Use your notes. Answer the questions, based on the

le(ture. Circle a, b, or c.

1 what's the lecture mainly about?

a the countries affected by obesity
b different types of epidemics in the world today

c the,causes ofthe obesity epidemic

2 According to the lecture, why is obesity considered an epidemic?

a lt's impossible to cure.
b lt's spreading worldwide.
c It's affecting children.

3 What does the professor mean when he says obesity is no longer just "a disease of affluence"?

a It is affecting wealthy PeoPle.
b It is affecting people from all income levels,

c It is affecting many children.

4 The professor says "increased use of technology for work and leisure, Iess Physical activity,
' 

greater use of cars, growing access tg ... fast food." what is he describing?

a the reasons that modern lifestyles have made our lives more enjoyable
b the goals of developing countries to reach the standards of developed countries

c the features of the modern lifeStyle that are causing the epidemic

5 What is the professor's general.attitude toward a successful treatment Program?

a It must include group support.
b It should aim to eliminate technology from our lives.
c It should not involve the workplace.

6 what can be inferred from the professor saying the epidemic is a "call to action"?
- 

a He thinks it's diffrcult to stay healthy.
b He thinks neighborhood classes are helpful.
c He thinks it 's a serious public bealth problem.

--a

* l UNIT  9
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LISTEN FOR DETAILS Close your book. Watch the lecture again. Add details to your
notes and correct any mistakes.

CHECK YOUR UNDERSTANDING Use your notes. Decide if the sentences are r (rrue)
ot F (falsel, based on the lecture. Correct any false statements.

- 1 Obesity is a health condition in which someone has an excess amount of body fat.

- 2 A Body Mass Index of 30 is considered normal.

3 Approximately 300 million adults worldwide are obese.

- 4 The rate ofincrease ofobesity in children is greater in developed countries than in
developing countries.

_ 5

_ 6

_ 7

_ a

_ 9

According to the professor, a modern l ifestyle inciudes easy access to inexpensive,
fast foods.

A modern l ifestyle involves more use of technology and less physical activity.

The research shows that shared meal times help people have better nutrition.

Adults need at least 60 minutes of physical activity a day to be healthy.

ln Nigeria, neighborhood nutrit ion classes have been implemented.

- 10 "Keep Moving" is an example of a program designed to provide group support.

C lobar  Ep,dem,c  
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HEAR the language

Emphasized Words
English spealers sometimes emPhSsize a word or phrase that is not usually emphasized This

"iiig". 
irt" 

""p""ted 
rhythm oithe sentence and gets the listener's attention:-

6) A LISTEN Listen to the statements and questions from the lecture, circle the word the
- - - 

;;;;t ;fiasizes most in each underlined phrase' Some iterns have two words'

1 Today, we're going to talk about another kind of ePidemic*one that is non-infectious'

This is the ePidemic of obesity, which is noriJ officialty a global health problem'

2 According to the w-H-o, n orldwide obesity has more than doqbled in the past 35 years'

3 Today, approximately 5oO million adults are considered obese; and obesity in children has

increased sharPly.

' ' 4 So, thatis uihat's going on: The world is Putting on weight at an alarming rate'

5 lncreasingly, we're witnessing the occurrence of obesity all over the world' with middle-

and low-income PeoPle.

. -s*.*.6 The food people Prefer is, changing' w€ now see fast food replacing tradiiional food in

many Parts of the utorld'

7 we're also seeing a behavioral shift The role of food is changing'

8 In short, we're seeing that as dountries develop economically' people rriake lifestyle

changes that seem like imProvements, but actually have a negative imPact on their health'

9 So, we know obesity is a Srowing global ePidemic' And we also know from research that

B PAIR 
'WORK work with a partner' Take turns saying th€ sentences' Pay attention :o word

emphasis and how it affects the rhythm of the sentence'

U N I T  9
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Offering a Fact or Exampte
:): FOTLOW THE DISCUSSION watch as the students talk about rhe lecture. Read each

comment. Then check (J) the student who makes the comment.
N (

ti
l
f
l

1 "lf eve.yone is ready, we can begin."

2  "Wel l ,  l ' d ,never thoughtabout  i tas  an  ep idemic , . . .  bu t . . . . "

3 "l 've always thought of obesity as more of a problem ;n countries
l i ke  the  US. "

4 "50, wait, is that an example of food as entertainment?"

Asking {or opinions
or ideas

tr

Hugh Shelley

T N
T N

Offering a Jact
orexample Paraphrasing

T-l T-t
L J  L I

n
T

T

T

n
T

l
T
I

T

TT

T

I

Ben

n
n
n
!

r > ;;' LEARN THE STRATEGIES Watch the discussion again. Listen closely for the comments.
Then check (J) the discussion strategy the student uses.

1 Kenzie: "What did everyone think about call ing
obesity a global epidemic? "

2 shelley: "To me. the big.oncern is the rate of increase
in  deve lop ing  count r ie5  . . .  . "

3  Ben:  "For  ins tan(e ,  my f . iends  and l ,  we ' l l  cook
together rather than ordering a pizza ... ."

4 Hugh: "Food as entertainment was meant in a
negative way." tr

tr

T

Olsc]lgJlon Strategy 8y offering a fact or example, you can make a topic more concrete. This can
make the topic not only more understandable, but also more memorable. Personal experiences (/n rny
experience ... )i observations (/'ye noticed ... ) and media (t just read this article about ...) are a few ways
you can begin.

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned,
. Do you agree that obesity should be called an epidemic?
. What examples ofchanges in Iifestyles have you noticed in your community?
. Shelley says, "Every kid now wants to play video games and eat snacks ... ." Do you agree

with this?
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EXPRESS your ideas

Heatthy Changes
In the lecture, you learned a "three-level
approach" to encourage people to become
healthier: better nutrit ion, more physical
activity, and group support. Changing our habits
and behaviors can be challenging. How can you
inspire people to make healthier choices?

TASK Introduce a wellness program. Then
deliver a short presentation to persuade the
audience to ioin, lJse nonverbal communi(ation.

Prepare
1 Create a wellness program. Consider your audience. Jhink about

the interests ofyour classmates. Using the three-level approach,
brainstorm a list of "selling" points that will appeal to this
particular audience. From your list, choose three points you can
present with enthusiasm to inspire your audience to join your
wellness program.

2 Organize the information frorn your notes into an outline.
(Use the example outline to help you.) Do not write sentences on
your outline. Use key words and phrases only.

3 Work with a partner. Tell your partner about how you plan to
inspire the audience. Compare your outlines. Suggest changes
to your outlines to make your presentations clearer or more
inspiring.

Practice
4 Practice with your partner. What sections were convincing? '

Did you sound both enthusiastic and persuasive? How were your
e1i€ dontact and gesturing? Use the Unit 9 Pr€sentotion Eualuation
Form (in Appendix C) to give each other suggestions to improve
your presenlauons.

5 Practice by yourseli Record your presentation or practice in front
of a mirror. Pay attention to your body language and use clear
gestures to show you! enthusiasm. Use.the Evaluation Form to
evaluate your presentation.

Piesent
5 Deliver your presentation to the class. Try to speak

enthusiastically and confi dently.

7 When you finish, ask for audience questions: Ar€ there any
questions? Are you ready to join my program?

8 Listen to your classmates' presentations.

Evaluate
9 Use the Evaluation Form to evaluate your and your classmates'

presentations, Be supportive: Give comments-that will encourage
your classmates to improve!

Presentation Strategy: Uslng
nonverbal comml|nlcatlon
A speaker's nonverbal
communication is very important,
especially if you are trying to inspire
your listeners! Make your audience
(omfortable by smiling at them
before you begin. Look at one
listener while you speak to show
your intere5t in that individual.
(Look at one person for 3 full
seconds!) Us€ vivid gestures and
strong intonation. This wil lshow
your excitement and (ommitment.
Your enthusiasm will influence your
audience to try your idea.

Sm i I e ! Be e nthusi astic!

Attention-getting opener

I Introduction: Main ideas

ll Wellners through nutrit ion
A Proposed change
B lst benefit
C 2nd benefit

Transition to next main idea
ll l Wellness through activity

A Proposed change
B lst benefit
C 2nd benefit

Transition to next main idea
lV Wellness through group suppod

A Proposed change
B lst benefit
C 2nd benefit

Tra nsit ion to co ncl usion
v Conclusion: Review of main ideat

o.a

Ctobat  Ep idemic  

I  

e l



CONNECT to the topic

More than halfofthe world's population now Iives in cities. Cities all over the world are expanding rapidly.

One question for the 21.t century is: What do we wantliJe to be like in these cities? A city is more than just a

vast network ofbusinesses, monuments, and buildings. It is a Place peoPle call home. How does the urban

design of a city influence the people who live there?

A THINK ABOUT IT Consider these questions about urban living. Then compare resPonses

with a partner.

. How important is it to you to l ive in a big city?

. What do you like about the city where you live now?

. what don't you like?

. what part of the city would you most l ike to l ive in? Why?

O B TUNE IN Listen to a conversation between an urban disigner and city councilman Allen

. ,.-.s(heff. Then circle the best answers.

1 The designer and Councilman Scheff are meeting in order to visit an art museum / enjoy ,

tbe open Bpace / walk thtough the Plaza / plan an architecture Proiect.

2 The goals ofthe projelt are for the-center to be a safe place to visit and to serve as

a business center / an atttactive gathe ng spot / an education center.

3 Councilman Scheff thinks a plaza / old buildings / a lake / a monument will make the city

more attractive for everyone.

C P,AIR 
.WORK 

Work with a partner: Ask: ,f yo u were a city planner. what would you like to

change about your city?



BUILD your vf l i :abulary

l, A LISTEN The boldfaced words are from the unit lecture on urban planning. Listen to each
tent€nce. Then choose the m€aning of the boldfaced word.

1 The family had to confront some housing challenges when they moved to the city, but they
eventuallv found a Dlace to live.

present provide

2 The train system is eficient. It is at key locations throughout the city, is always on
. schedule, and uses little energy.

expenslve . eJfective urast4ul

3 Many large cities have a variety ofethnic groups who have come from all over the world.

sincere culturol routine

- ..4 The popular trend ofshared resources, such as shared bicycles, is expanding rapidly in
some cities.

satisting growing protecting

5 A fundamental challenge in all cities is providing adequate food for everyone.

desirable dependable basic

5 To reduce traffic jams, the city plans to initiate a new traffic system next year.

constrain

7 The city decided to institute new guidelines for bicycles in order to reduce accidents.

prevent establish respond

8 The city used video cameras to nonitor who entered public buildings.

reduce slightly coordinate carcjully watch

9 Big cities worldwide are projected to keep growing rapidly.

Jace

tn

discussed

10 Mobility is important. People need to be able to get to work, school, and appointments readily.

encowaged expected

relatiuely enjoyably quickly cnd easily

21!t Century cit ies 
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B flAlR woRI( Read the sentence5 in column A and ilis(uss the meanings of the boldfaced

ptrrases. fhen read sentences 1-5 aloud as your partner fills in the blank5 in Column B' Switch

roles for 5-10'

COLUMN A

1 More and more people are living in urban

areas.

2 Many people migrate from rural areas to

cities.

There are better opportunities for jobs

Some people are attracted to cities for the

excrtement.

5 The family lived on the outskirts ofthe

city, not in the city center.

6 Urban residents need to be Protected from

. 
crime.

7 The police need to b€ alerted to dangerous

situations.

8 People need to be able to get around the
' '" 'city 

easily.

9 Quality of life is related to people's

mobility.

10 What are effective approaches to the

challenges?

COLUMN B

1 More and more peoPla are living -

urban areas.

Many people migrate - rural areas to

cities.

There are better oPPortunities - jobs.

some people are attracted - cities for

the excitement.

The family liyed - the outskirts

the city, not in the city center.

Urban residents need to be protected -

crime.

The police need to be alerted -

dangerous situations.

Pdople need to be able to get - the city

easily.

quality oflife is relaterl - people's

mobility.

what are effective approaches - the

challenges?

e4 
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FOCUS ,' '  , : ' : , , t ; . :  ' ; , :
Ei].!:rir-

Connected Ideas
Lecturers want you to understand how their ideas are connected. One way they do this is by
pointing out a cause-and-effect relationship. or a lecturer may try to help you make a connection
to an idea mentioned earlier.

POINTING OUTCAUSE.AND-EFFECT RELATIONSHIP5
l f . . .  ,  then . . .
Because (of ) ...
... Ihls resu/ts ln ...
... related to ...

For example,...
Let's examine the case of ...

REFERRING TO AN EARLIER IDEA
Do you recall ...
Think back to ...
As I mentioned earlier ...

Another way a lecturer may show how ideas are connected is to give you supporting examples
and sources.

GIVING SUPPORTING EXAMPLES AND SOURCES
According to....
One idea l'd Ike you to consider

To take notes, you can show cause and-effect relationships with an arrow (--) between ideas. Say
you hear this: The quality af farmland is getting warse, so people are pushed out. your notes mieht looks
like thisi

TRY IT Listen to an excerpt from an urban planning lecture. What phrases do you hear that
help you conned the ideas? Take notes.

PAIR WORK compare notes with a partner.

farmland worse - peopLe pushed out

2 r ' r  Cen tu ry  C r t re5  t  9 t



WATCH the lecture

A THINK ABOUT IT You are about to watch the unit lecture on
21n century citier. what are some of the (hallenges that cities lace
as people migrate to them?

o @ e LISTEN FOR MAIN IDEAS ctose your book. warrh the
lecture and take notes.

C CHECK YOUR UNDERSTANDING use your notet. Answerthe quettions, based on the
lecture. Circle a, b, or c.

1 what is the lecture mainly about?

a transportation problems
b the trend toward urban living
c the opportunities in cities

2 In what order does the lecturer present the topics?

a challenges of rapid growth, motivations for moving, effective solutions
b challenges of rapid growth, effective solutions, motivations for moving

- c motivations for moving, challenges of rapid growth, effective solutions

3 Why does th€ speaker discuss push factors and pull factors? choose Two answers-

a to describe urban life
b to illustrate why people migrate
c to show the situation is complex

.,..:}-$-what's the point of the speaker describing Daniel's experience?

a to explain that cities are expanding
b to describe the excitement ofliving in the city
c to illustrate the types of problems many people face

5 what three challenges ofpeople in- cities are discussed?

a jobs, food, housing
b traffrc, crime. entertainment
c housing, transportation, safety

5 which of the following statements would the lecturer agree \r'ith? choose as many as
aPProprlare.

a Urban planners can't resolve these challenges.
b There are big challenges, but creative solutions are Possible.
c The best solution is to prevent more migration.



O @ O LISTEN FOR DETAILS close your book. watch the tecture again. Add detaits to your
notes and correct any mistakes,

E CHECK YOUR UNDERSTANDING use your notes. choose the word or phrase that
best completes each idea, based on the lecture.

1 A mega-city is defined as a city with a population over (1O / 20) million.

2 Limited job opportunities and poor farmland are exapples of (pull / push) factors that

. ,.- .. 
(send people away from / attEct people to) rural areas.

3 Better health care is an example of a (pull / push) factor that drau's people to cities.

4 Daniel was attracted to the city by (the excitement of city life / the opportunity to

make money).

5 According to the lecture, Daniel'earned (more / less) money than he had in the country.

6 "People first" housing includes the idea that the housing is (close tojobs / enjoyable to

live in).

7 The Intelligence Center approach is used to improve (safety / transportation).

8 The "healthy streets" program involves (building suficient housing / maLing the city

more beautiful).

9 The Brazilian light rail system reduced (traffc / commuting times) by (15 / 50) percent.

10 An "adaptive" traffic system means the trafhc lights adjust to (the time of day / the

number ofcars).

21* Century Cit ies 
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HEAR the language

Reduced and Contracted Words
ln natural speech, speakers sometimes reduce or contract function words such,as prepositions,
auxiliary verbs, pronouns, and conjunctions. By reducing these short words, the speaker keeps
the rhvthm of the sentence.

@ A llStfN Listen to the statements from the lecturp. circle the words that are reduced or
contracted, The number of words is in parentheses.

1 (3) Today, vre are going to consider three toPics related to this trend.

2 (1) There are various "push factors" and various "pull factors-"

3 (1) There are several factors that push people out ofthe countryside.

4 (1) Or perhaps there is religious or ethnic prejudice.

5 (2) Or, for health reasons, a family may choose to leave because a family member needs

medical care.

,*€ (2) Daniel's goal was to get a job and send money back to his family.

7 (1) OK, he was pulled to the city by the opportunity to make money.

8 (2) As for a job, Daniel did managJto find one. But it required a one-hour bus ride

each way.

(2) They want to assure that the new units are efficient, safe, and enjoyable to live in.

(2) Sydney, Australia, for example, has initiated an adaptive system oftraffic flow.

B PAIR WORK work with a partner. Take turns saying the sentences. Pay attention to the
reduced or contracted wordJ,

9

10

98
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TALK ,. .
- ' : . . -

Focusing on a Topic
'  FOLLOW THE DISCUSSION Watch as the students talk about the tecture. Read each

comment. Then check {J) the student who make5 the comment.

1 "1  hadn ' tcons idered a l l  these reasons .  The pushes and the  pu l l s . "

2 "l 'd only thought of the pulls, l ike better job opportun;ties."

3  " l  never  rea l l y  thought  about  how c i t ies  rea l l y  go  th rough the  same
prob lems. "

4  "What  does ' the  inverse  o f  push fac to rs 'mean?" fl
( rr r.:l LEARN THE STRATEGIES watch the discussion again. Listen closely for the comments.

Then check (J) the discussion strategy the student uses. More than one answer may be correct.

Asking fo. clarifi<ation Expiessing Focusing on
or contirmation

tr
n
T

Shelley

tr
I
n
f

an opinion

T
T

u
n
T

8en Kenzie

T I
I N
I T

a topic

D
T

fl

u

sugl

T
n
T

n

1 Bgn: "That stu{f. The reasons are interesting."

Shelleyr "Before that, lwant to go back to the
rea5ons for rnigration."

3  Hugh i  "You  we re  say ing  a l l  c i t i es  f ace  s im i l a r
cha l l enges .  . . .  Can  you  expand  on  t ha t? "

4 Hugh: "Yeah, those are big chal lenges for ci t ies."

5 Shelleyi "You know, that 's just not real ist i( ."

tr
T

tr
tr

Dlsc||sslon Strategy When you focus on a topic, you show that you want to concentrate the discussion
on a specific point or idea. A common way to focus on a topic is to state your intention: / want to focus
on ... , I'd like to start off with talking about ... . I'd like to go back to the topic of.." . Here are common ways
to ask someone to focus on an idea or topia: The lecturer said lcities are overcrowded]. Can anyone expand on
that? or The lecturer talked ahout fpush factos and pull factors]. can anyone explain that to me?

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. Kenzie says, "Maybe people should stop migrating there." Is this a realistic solution to the

challenges cit ies are confronting? Give reasons.
. What are specific things that can be done to make cit ies more l ivable and enjovable for

different age groups?

. What changes would you like to see in a city in your country in ten years?

21n  Cen tu ry  C j t i es  i  99
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REVIEW

REVIEW Read over your notes. Do you have clear notes on the three topics of the lecture?

Do your notes include examples and details? Work with a partner to retell the main ideas ol the
lecture in your own words" Then complete these notes. Add details and examples.

Topic 1: factors that motivate people to move to cities

Push factors:

PuI factors:

Example: Daniet, Lima, Peru

Reasons he migrated:

Chaltenges he confrontedr

Topic 2: fundamentaI challenges of cities growing rapidty

1

2

3

Topic 3: possibte sotutions to each chattenge

1.

2

3

Remember; Focus on the
relationships between the ideas
you hear.

{ Now you are ready to take the Unit Test and the Proficiency Assessment.



EXPRESS your ideas

A Great Place to Live
This unit lecture explored ways of improving
cities. Now think of a city you know well, such as
your hometown or the city you live in now. How
can it be improved?

TASK observe two problems in your community.
Find solutions. Then give a 5hort presentation on
your plan. Try to persuade your audience.

Prepare
1 See your community through the eyes of an urban planner

Brainstorm the important issues the city where you live may
have. (For example, public transportation seryices, parking, traffic
signals, access to shopping or good housing, personal safety, etc.)
Choose two issues. Consider one possible solution for each issue
Identify the benehts ofyour proposed solution.

2 Organize your ideas into an outline. (Use the example outline
to help you.) Use your list of problems as your main ideas. Your
description of the problems, your solutions, and the benefits of
your solutions are your supporting details.

3 Create a visual presentation using images to illustrate the
problems. Use short phroses to support your main ideas and details.
Start each phrase on one slide with the same part of speech.
(For example, all. bullet points on one slide begin with a verb.)

4 Work with a partner. Share information about your city's issues
and your proposed solutions. Compare your outlines, Look at your
slides. Make changes to your outline and slides as needed.,

Practice
iiP-rittice with your partner. Take turns giving your presentations.

Practice showing your visuals. Do your images clearly show the
problems? Does each slide use short phrases starting with the
same part of speech? Use the Unit 10 Presentation Euoluation Form
(in Appendix C) to give each other sugg'estions to improve your
presentatlons.

Present
5 Deliver your presentation to the class. Remember to glance at your

outline occasionally and then look at your audience as you speak.
Don't read from your slides. Try to speak enthusiastically and
confidently. Briefly review the benefits ofyour proposed changes
in your conclusion.

7 When you finish, ask for audience questions: Are there any
qu€stions? Are you convinced. we need to make these changes?

8 Listen to your classmates' presentations.

Evaluate
9 Use the Evaluation Form to evaluate your and your classmates'

Dresentations.

Presentatlon strategy:
Persuadlng your audlence
For aome presentations, you wil l
need to persuade your audience
to accept your opinion or plan-
To convince your audience, f irst
dercribe the problem5 that you
see. Provide visual evidence. Then
present your plan for addressing
these problems. Finally, explain
the benefits your plan wil l bring
to your audience. Use details to
support your ideas.

Attention-getting opener

I Intro;u.tion: Main ideas
(issues, plan to resolve issues,
and benefits)

lransition to challenge Il
ll lssue #'l Sllde

A Description of problem
I Solution Slide

I Benefit #'l
2 Benefit #2

fransition to challenge *2
lll lssue #2 s/ide

A Description of problem
I Solution Srrde

I Eenefit #1
2 Benefit *2

Tra ns iti on to concl usi o n
lV Conclusion

A Review of main ideas
I Question about audience

ag.eement and support

2l"iCentury Cities 
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CONNECT to the topie

We each have our own set of DNA- our genome-that makes each ofus unique. It contains genetic
information from our parents that determines our appearance and talents, and even what diseases we may
be at risk of deveioping. Scientists can now identify an organism by testing its DNA. This discovery has
sparked an explosion of possibilities in the field of biotechnology.

A THINK ABOUT IT Take this survey about traits. Then compare responses with a partner.
How are you similar to family members? Different?

eye color

hair color

height

personality

talents

rnlerests

O B TUNE IN Listen to a conversatioir betw€en genetics counselor Dr. Navdeep shan and
a patient. Then work with a partner to answer the questions, ba5ed on the conversation.

1 Whv does the Datient want to take the test?

2 What does Dr. Shan mean by "predictive testing"?

3 Why wil l Dr. Shan need blood samples from both the patient and his father?

C PAIR WORK Work with a partner. A'sk: what other traits do you lharc with your family

members-father. mother, brothers, sisters, aunts, uncles, cousins, and grandparents?

Which of these traits are inhefited (you were born with them) and which of these traits arc

learned (you acquired them as you grew up)?

U N]T 11



BUILD your v*i : , . i1 \?,. \ i ,&rv*

G A LISTEN The boldfaced words are from the unit lecture on DNA testing. Listen to each
sentence. Then guess the meaning of the boldfaced word.

1 The police wanted access to DNA samples taken from the suspect. But the judge refused to
release the samples.

2 The researchers concentrated on the role genetics play in our health. They didn,t focus on
anything else.

3 Dr' Hassan couldn't figure out what was wrong with her patient. she decided to use senetic
testing to help diagnose the patient's disease.

4 In the crime Iab, scientists extract DNA from aamples ofhair, skin, and fingernails. After
they remove the DNA from the samples, they test it.

5 The twin brothers looked a rot alike, but they weren't identical twins; one had brown hair
and one had blond hair.

6 The lab technician saw that the two blood samples didn't m8tch, so she concluded that the
blood was from two different people.

7 The medical field uses DNA tests to findout who is at risk for certain diseases.

8 The Morettis wanted to have a baby, so they had a DNA test. It revealed that their baby
might inherit a genetic disorder from the father.

9 statistically, it's very unlikely that two people wilr have the same DNA profire. The chance
of this happening is Iess than 1 percent.

10 Our DNA contains genetic information such as eye color and other traits passed down
from a mother and father to their child.

B TRY IT Complete each sentence with the correct word or ohrase.

i extract mat(hed medica l

field, particularly on1 DNA research has had a big impact on the
how doctors work with their patients.

2 The lab results showed that the hair found in the suspect,s car
the hair ofthe victim's cat.

i; 1O3DNA Tes t i ng



3 DNA testrng may that something isn't normal in a person's

genes. For example, it may show a person is at risk for a disease

4

J

It's unlikely for two DNA fingeryrints to be the same'

To create a DNA frngerprint, scientists

from various Parts of the bodY'

DNA from samPles taken

j access to concentrated on diagnose

6 lt took doctors a Year to
the baby's disease.

7 Height is just one children inherit from Parents.

8 The lab workers identifying the murder victim.

9 These two fingerprints aren t ; they're different.

10 The company had employees' personal information.

r-**- 
- 

*--j

concentraleo on diagnose identical tralt 
-)

PAIR WORK work with a partner' Read the senten(es in Column a and dis(uss the

meanings of the boldfaced phrases' Then read sentenGes 1-5 aloud as your Partner fil ls

in the blanks in column B. switch roles for 5-10'

COLUMN A

1 The evidence at the crime scene was

a strand ofhair.

2 Everyone has a combination of genetic

traits from their Parents.

3 Two sisters may end uP with the same

eye color.

4 There was a match between the

two DNA samPles

5 A probe is a tool used by scientists in

DNA testing.

6 The test showed that the woman was

at risk for Alzheimer's disease

7 with DNA testing comes concems about

privacy.

8 Doctors give DNA tests for one of

two reasons.

9 Some diseases are l inked to our genes

10 What are the Pros and cons ofDNA testingT

COLUMN B

1 The evidence - the crime scene was

a strand ofhair.

2 f,veryone has a combination - genetic

traits from their Parents.

3 Two sisters may end - - the same

eye color.

4 There was a match - the two

DNA samPles.

5 A probe is a tool used - scientists in DNA

testing.

6 The test showed that the woman was -

dsk - Alzheimer's disease,

7 With DNA testing comes concems

- privacy.

8 Doctors give DNA tests _- one =-

two reasons.

9 Some diseases are linked -- our genes

10 what are the Pros - cons _-

DNA testing?

U NlT 11
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FOCUS your attention

Graphic Organizers
Sometimes, a lecturer presents a lot oftechnical information or details-for gxample, in
describing a process. A graphic organizer is one way to help you link and remember information.
You can fill in information as you listen and then add more later when you review your notes.
A speaker often uses the following signal words when describing a process. When you hear these
words, move on to the next part of your organizer, as shown below.

Your notes might look like this:

Q n fnV IT Listen to an excerpt from a crirne investigation seminar. What words and phrases do
you hear that signal the process? Take notes.

B PAIR 
.W'ORK 

Compare notes with a partner.

DNA Testins 
I 
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WATCH
-

THINK ABOUT IT You are about to watch the unit lecture

0n Ome ufel0f DilA teiting. What uses do you know ol? write
your ideas.

LISTEN FOR MAIN IDEAS Close your book. watch the
lecture and take notes,

CHECK YOUR UNDERSTANDING Use your notes. Answer the questions, based on the

lecture" Circle a, b, or c.

1 what is the lecture mainly about?

a how doctors use DNA testing to cure diseases
b how to create a DNA fingerprint and some uses
c types of genetic disorders that cause diseases

2 In what order does the speaker present the topics?

a medical uses, privacy concerns, creating a DNA fingerprint
b creating a DNA fingerprint, privacy concerns, medical uses
c creating a DNA fingerprint, medical uses, privacy concerns

3 what is DNA fingerprinting? choose TWO answers.

a making a copy of a person's DNA
b creating a set of data about someone using DNA
c creating an "lD" of someone using DNA samples from different parts of the body

4 what's one way a crime lab can use DNA testing?

a to  ident i f y  a  ca f  acc ident  v ic t im
b to look for DNA matches between a suspect and evidence from a crime scene

c to let the police know there was a crime

5 what is the connection between genetic disorders and disease?

a Genetic disorders increase the risk of getting a disease.
b Scientists know genetic disorders always cause diseases.
c Scientists don't know if there's a l ink between genetic disorders and diseases.

6 What is the speaker's general attitude toward DNA testing?

a DNA testing is very beneficial.
b There are privacy issues we need to consider.
c DNA testine should be done more often.

L I N  I T  1 1
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LISTEN FOR DETAILS Close your book. Watch the tecture again. Add details to
your notes and torrect any mistakes.

CHECK YOUR UNDERSTANDING Decide if the statements are r (tru€) or F (fatse),
based on the le(ture. Corre(t any false statements.

- I Another way to say "DNA fingerprint" is "DNA pronle."

- 2 The sPeaker thinks it 's statistically l ikely that a brother and sister wil l have identical
genetic information.

- 3 DNA testing proved that Marie Antoinette's son escaped from prison.

- 4 A crime lab uses probes to see if DNA samples from a suspect match DNA samples
from evidence at a crime scene.

- 5 The more probes that match, the stronger the case against the suspect.

- 6 Scientists have found that DNA identif ication in a crime lab is 100 percent foolDroof

- 7 According to the speaker, there are more than 16,000 genetic disorders.

- I The speaker says that a mutation-a change in a gene*will definitely cause a disease.

- 9 The speaker says that one benefit ofDNA testing is that it might save someone's l ife.

- 10 The speaker is concerned about who should have access to someone,s DNA profi le.

f  NA  Tes t rng



HEAR the language

Stressing Words to Make Ideas Ctear
Speakers help listeners understand their ideas by putting extra stre3s on Particular words.
To create word stress, the speaker uses a slightly slower rate of sPeech, a higher pitch, and an
increased volume on the most important word in each thought group.

O A TISTEN listen to the statements and questions from the lecture. Underline the word that
receives the most emphasis in each thought group.

1 Keep in mind that DNA rs in every cell in the body, / and that all ofthise cells / contain the

same genetic information. /

2 They use the data / to create / the DNA fingerPrint. /

3 statistically, / it is very unlikely / that any two people / will have identical fingerprints. /

4 In the crime lab, / scientists use DNA samples from the suspect / and DNA samples from

the evidence / at the crime scene. /

5 when the probes are put in with the DNA samples from the suspect / and the DNA

samples from the evidence, / the probes show / if the two sets of samples match. /

6 For example, / suppose the only evidence / at the crime scene / is blood / from the suspect. /

..._.*.., 
t fr"y U""ign four probes, / one for each sample, / and they get four match'ds-bingo! /

I And a DNA test can show / if someone has a mutation in a gene / that puts them at risk,/

for the disease. /

9 For example, / it now appears that the disease Alzheimer's, / which damages memory in

older people / is linked to our genes. /

10 would you want people, / especially people you don't know, / to have access / to your

DNA fingerpdnt? /

B PAIR 
.W'ORK 

Work with a partner. Take turns saying the sentences. Pay attention to your
-word 

stress in each thought group.

t
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TALK

Getting a Discussion Started

FOLLOW THE DISCUSSION watch as the students talk about DNA testing. Read each
opinion. Then check () who agrees with it"

Hannah

tr
Mia

T

t r n
! t r

T T
T T

Rjver Manny

l n

txpresring an Getting a
opinion ditcussionstafted

T T
T T

1 Doctors and the government already have all other persona!
information.

2 l{ | have a DNA test, it 's nobody's business but my own

3 DNA is good iniormation for the poli.e to have access to, l ike in
the  example  o f  c r ime.

4 DNA results that show risk for disease just cau5e worry. T T

LEARN THE STRATEGIES watch the dis(ussion again. Listen closely tor the comments
Then check (J) the discussion strategy the student uses. More than one answer may be correct.

Tn

1 River: "Yeah. isn't rhe great?"

2 Hannah: "sorry, guys ... Ihat's not really why we're here.
We' re  supposed to  . . .  "

3 River: "Well. in my opinion, I mean, it doesn't renlly matter."

4 Manny: "Come on. That's not true."

5  Mia :  " l th ink  we ' re  a l l  go in9  to  wor ry  about  someth ing  "

Disagreeing

I
T

n
tr
T

n
I
T

n
T
l

Olscussion Strategy Everyone's time is valuable, so it's important to start an organized discussion on
time. you may need to politely interrupt chitchat. Expressions {or getting started include: Sorry. But we
need to getstarted. ls everyone readyT River, would you like to start?

TRY IT In a small group, discuss one or more of these topics. Try to use the disaussion
strategies you have learned.
. Do you agree that the results of your DNA test are nobody else's business?

. In what situations might it be good for others to have access to your DNA information?

. Have you heard of people being freed from prison because of DNA testing? If so' what were
the details?

0NA Tes t i nq



REVIEW your nn' tes

REVIEW Use your notes. Work with a partner to complete the organizer and answer the questiont
betow, Then rctell the main ideas of the lecture in yout own words,

- - ;
Procettlor crealitg a DNA Iingerprinl

Procett in a ct ime lab for comparing DNAlrcm a geteeclwith DNAlrom evilence

(

lhett lhev vte atirsl, sciealisls

take samples

{rom Aiflerent

9J..!he body

f inally,lhe After lhat,they

mote malchet

lhey have,

lhe mote to see i{

What two medical uses of DNA testing are mentioDed?

what is the relationship between genetic disgrders and diseases?

what are the pros and cons of DNA testing in.medicine?

what privacy questions does the sPeaker consider?

TIPI
Each square in your graphic
organizer should contain the key
information about a step in th€
procesg.

Q Now you are ready to take the Unit Test and the Proficiency Assessment.



EXPRESS

A Scientific Advance
The lecturer in this unit discussed scienti6c advances
in DNA testing. Every year, there are new advances in
sc ience.  Which  areas  o f  sc ience in te res t  you?

TASK With a partner, choose a recent advan(e in
5cience. Then give a 5hort presentation about it. Include
your own opinions and at least two quotation5 from
credible sources about the imoact of this recent advance.

Prepare
1 withyourpartner, choose an area of research, such

as one the following:

DNA re5earch: Archeology 5tudies of past
civil izations or f inding one's own family tree

Energy: Generating clean energy

Medicine: Diagnosing and treating diseases

Climate science: Addressing global warming

Robotics: Designing human companion5

Do online research. Find quotations from credible
sources about this advance. Take careful notes.
Write down the exact words in the quote. Do not
paraphrase the ideas.

2 With your partner, organize your research into an
outline. (Use the example outl ine to help you.) For
Main Idea 1, describe the advance. For Main Idea 2,
describe how it benefits us. Use key words and
phrases to add details. Add transitions. Include
quotations from credible sources on the impact of
this advance in science.

3 Discuss your outl ines. Talk about your findings.
Make changes as needed.

Practice
4 Practice with your partner. Establish roles so that

you are comfortable presenting with a partner.
As you move between speakers, be sure to include
effective transitions. Use the Unit 11 Presentation
Euciuation Form (in Appendix C) to give each other

Presentatlon Strategy: Using quotations
You can strengthen your presentations by
incorporating quotations from credible sources.
ln schools and universit ies in the US and in
many other countries, students are required to
indicate when they use someone else's ideas,
or when they say another person's exact words.
You can start your quotation with one of these
introdu(tory phrases:

As John Smith said, quote, " ... ." End quote.

ln John Smith's words, " ... ."

John Smith has stated " ...."

To quote.John Smith, " ... ."

I Introduction: Major scientif ic advance

Transition to main idea SI
l l  Ma in  ider  *1 :  What  i t  i s

A Supporting detailr Description of the advance
I Supporting detail: Quotation trom research

Trcnsition to main idea *2
l l l  Ma in  idea #2 :  How th is  advance w i l l  he lpus

A Supportinq detai!: Examples of what wil l
happen now

B Supporting detail: Quotation from research

Transition to conclusion
lV Conclusion

A Restatement of main idea
B Questions from the group

suggestions to improve your presentation.

5 Practice with another pair. Take turns giving your presentations. Did you say "quote" and "end
of quote" to start and end your quotations? Did you move smoothly between speakers?

Present
6 Deiiver your presentation to the class. Use your outl ine. Remember to glance at your outl ine

occasionally and then look at your audience as you speak.

7 When you 6nish, ask for audience questions: Are ther€ any questions? Do you hove any other ideas
about hou.r this discovery ruiil help us today?

Evaluate
8 Use the Evaiuation Form to evaluate your and your classmates'presentations. Be supportive:

Cive comments that wil l encourage your classmates to improvel

D NiA Testing



CONNECT to the topic

we know we can't control nature. we know every year there are natural hazards such as tornados,
hurricanes, earthquakes, floods, and wildires. We also know that we can prepare for them so that they
don't automatically become natural disasters.

A THINK ABOUT IT Consider these questions about natural disasters. Then compare
responses with a partner,

. what natural disasters have you heard about recently?

. Have you experienced a tornado, hurricane, earthquake, or flood? lf so, what happened?

. what seem to be the biggest problems for people right after a natural disaster?

Q n fUNn IN Listen to a journalist's interview with Tanya Green, a resident of New Orleans.
Then work with a partner to answer the questions, based on the conversation.

,l 

wh"t 
".'"ttt "t" 

theY discussing?

2 why didn't Tanya Green's family leave their house right away?

3 How long was creen's iamily on tle roofbefore they were rescued?

4 What does "a silver lining" mean? what was the silver lining in this story?

PAIR WORK work with a partner. Ask: ,f you had to leave your home because of a
natural ditasteh what would you take with youT Why? How would you use social media
to re.onnect with family. friends. and emergency servicesT

11' 
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BUITD

LISTEN Th€ boldfaced words are from the unit lecture on emergency planning.
Listen to each sentence. Then match the meaning to the boldtaced word.

- l The government wil l allocate part of its budget for roads, but it alsoneeds to budget
money for schools.

- 2 After a natural disaster, people should cooperate by doing what the officials ask.

3 lt's important to minimize the impact of hurricanes. We can reduce the damage
uJ ur r r  r ts  Pr  <Pdr  Eq

a do what someone is asked to do
b make the amount of something as small as possible
c decide to allow a certain amount of money to be used

- 4 Sometimes, people ignore government orders to evacuate. They don't listen to
instructions to leave, even though it might be dangerous to stay home.

- 5 Experts can't predict exactly when an earthquake wil l occur.

6 Governments set spending priorit ies. What's needed more: better health care or
more public transportation?

- 7 The Guif Coast region of the United States is disaster-prone; in other words, a
disaster is more l ikely to occur there than in some other parts of the country.

d l ikely to do something or to suffer
' r v " '  J v r [ c L r r r r , 5

e say that something wil l happen
hofnro  i t  h rn - - -c

f the things that are most important and
need attention hrst

g refuse to pay attention to

- 8 Our local public safety officer held an informational meeting about what to do during
a tornado, in hopes of mitigating the townspeople's fears.

- 9 Educational programs targeted at students heip them understand the risks oflocal
natural hazards.

- 10 lt 's diff icult for every cit izen tobe totally prepared for a natural disaster. Ultimately,
it's up to the government to try its best to keep peopie safe.

- 11 The hurricane caused widespread damage: Houses were destroyed throughout the region.

h in the end
i happening in many places or

situations or with many people

j aimed at, developed for
k making less severe, not as bad

:  1 1 3Rrsk  [ 4anagemen t



B PAIR WORK Work with a partner. Read the sentences in Column A and discuss the

meanings of the boldfaced phrases. Then read sentences 1-4 aloud a5 your partner fil ls in

the blanks in Column B. Switch roles for 5-8.

COLUMN A

1 Small earthquakes usually don't cause

damage. By the same token, there are

always exceptions.

2 Fortunately, the hurricane died out and

caused no problems.

Let's look at some factors involved in

generating an emerBency Plan.

Experts can't Predict with 1O0 Percent

accuracy. They don't know for sure when

a storm will hit.

5 Preparedness is the state ofbeing ready.

6 The government needs to establish a

channel of communication with scientists

The government had a strong emergency

plan in place in many cities. They were well

prepared.

The logic behind the UNESCO Program

is that educating children will benefit

everyone.

COLUMN B

1 Small earthquakes usually don't cause damage.

- the same token, there are always

exceptrons.

2 Fortunately, the hurricane died - and

caused no problems.

Let's look at some factors involved

generating an emergency plan.

Experts can't predict - 10O Percent

accuracy. They don't know for sure when a

storm will hit.

5 Preparedness is the state - beint ready.

6 The government needs to establish a channel

- communication with scientists.

The government had a strong emergency plan

- place in mahy cities. They were well

prepared.

The logic - the UNESCO program is that

educating children will benefit everyone.

114 
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FOCUS your at tent ion

Questions
As you listen to a lecture, you may not quite understand what the speaker says, or you may
simply want to know more. you can write a question mark (?) in the margin of youi notes 

-

to help you keep track of the questions you have. Sometimes, you,re lucky and the speaker
answers your question later on in the lecture. But other times you'll need to find the answer
yourself after class.

Say the speaker mentions Hurricane Katrina, but you miss the year it happened. Later, the
speaker says' As I mentioned, Hurricane Katrina .,,as in 2005. you can quickly write down the date,
draw an arrow up, and continue taking notes. Then, when you review your notes, you can make
revisions. Your notes misht look like this:

? l lvrticane Kat'. ina 20

Aug.21 -  t la r le l  near  Bahamas

alf ected: north-eenfral 6 ull Coast

7 ol lhe 5 hoi eeaAly hvrticaoes in IJS histoty

Allantic hvrtieane

3td gtronqestto make laadlall;n IJS

EX: New Orleans, LA

le'tees: ialls fo holA back vtafer

broke ' Aeign/conttroction itsvet

e'!acaatio^ ordered Aug.28 - 26,A00 stayeA

. : - . i  
- .

IMPAC-l: total aeath* L,83G* missing:705

7005

9) A TRY IT Listen to an excerpt from a conference on emergency planning. Take notes.
Write a question mark (?) in your notes if you miss information. Use arrows it you hear
it later or get it from another student.

B PAIR WORK what questions do you have? Compare notes with a partner.



WATCH the lecture

- buy food, blankets,
emergency supplies

- train emergency
workers

- tell the public what
the emergency plan is

THINK ABOUT IT You are about to watch the unit ledure
on emergency planning. What are important consideaations for a
government? Rank this list from 1 to 6 (l = most important).

have temporary
housing ready

give emergency
cell phones to
every household

build emergency
animal shelters for pets

@ @ e LISTEN FOR MAIN IDEAS ctose your book. watch rhe tecture and rqke notes.

C CHECK YOUR UNDERSTANDING Use your notes. Answer the questions. based on the
lecture. Circle a, b, or c.

1 why does the speaker compare natural hazards and natural disasters?

a to emphasize the different types of natural disasters
b to emphasize that they are not the same thing
c to emphasize that they can happen anywhere

l what is the main point of the lecture?

i that it's possible to prevent some natural disasters
b that emergency plans are vital
c both a and b

3 What is a government's first step in developing an emeigency plan?
'.f\ setting spending priorities

b evaluating services
c identifying the natural hazards it faces

4 What is one ofthe biggest challengqrs for governments and scientists?

a organizing emergenly supplies
b knowing what to tell the public'and when
c trying to control natural hazards

5 What is the speaker's main point about Hurricane Katrina and the public?

a Many services are needed.
b Information isn't useful if it's ignored.
'c It hit New Orleans.

6 What seems to be the speaker's attitude toward the UNESCO program?

a It shouldn't be a spending priority.
b lt's a very positive step.
c lt's not an essential part of emergency preparation.



a, {9 a LISTEN FoR DETAILS crose vour book. watch the lecture again. Add detairs to
your notes and corre(t any mistakes,

E CHECK YOUR UNDERSTANDING Use your notes. Decide if the statements are
f(true) or F (false), based on the lecture. Correct any falje statem€nts.

- 1 A natural hazard means there is the potential for a lot ofdamage.

- 2 The speaker mentions the earthquake in pakistan in 2005 as an example ofa
terrible disaster.

- 3 Disaster mitigation means preparing for a natural disaster so that peopie will
suffer less.

- 4 The speaker mentions earthqirakes and typhoons as examples ofnatural hazards in
the United States.

- 5 If scientists predict incorrectly, the public may not be willing to cooperate in the future.

- 6 Sixty-one percent of the people in New Orleans didn't evacuate because thev didn,t
want to leave.

- 7 The fourth factor in an emergency plan includes determining if there are enough
trained €mergency workers.

- 8 Setting spending priorities is difficult because governments know natural disasters
always happen.

- 9 The main goat of the UNESCO program is to make just children safer.

- 10 Th€ speaker mentions Turkey, Japan, and Cuba as countries where UNESCO safetv
programs have been successful. l

't7 |
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HEAR the language

Key Words in Thought Groups
Speakers always make a brief pauae after each thought goup. when you hear a irause, you have
a moment to focus on the Ley word3 youte just heard. Aad you can prepare f6i new information
to follow

o A LIsTEN Lfsten to the ttatements and gueitio ns lrom the tecture' Use a staeh ( 'l ) to mark tha

speaker'' pauses in each sentence. Lirten again and circle the mosd important wo'd(s) in each

tirought group, ttote that punctuation indicating a pause has bean removqd'

1 Notice I said natural hazards not natural dislsters

2 Three prime examples of this are the earthquake in Pakistan iF 2oo5 Hurricane Katlina

in the US in the same yeer and the tsunami in the lndian ocean in 2004

3 To mitlgate means to make less severe not as bad

. ' 4 'Itre problem is experts can't Predict natural hazards with 100 Percent accuracy

5 Despite this public officials still have to decide what to tell the public antl when

6

. *.F=.' 7

But if they t€ll peoPle to evacuate and then nothinghappens Peopl€ may get angry

we know some stayed because they had no transportation no choice

8 Is there a way to inform the Public about the emergency plan so they know where to

go and what to do before during-and after a natural disaster

9 Well related to this evatuation is the fiftb and 6nal factor setting sPending priorities

10 Experts agtee that educating the Public especially children about the risks is essential

BfAlRwoRKworkwithaPartner.Taketurnssayingthesenten€es.Remembertomake
pauses after each thought ItouP' And b€ sure to emphasize the key words'



TAIK about the topic

Asking for Opinions or Ideas

o @ n FoLLO\l/ THE DISCUSSION watch as the rtudents tatk about natura I disasters.
Read each idea. Then check (,rl) who agrees with it. More than one student may agree.

1 Nature can be dangerous, but it 's not always destructive.

2 People have a responsibil i ty to stay safe.

3 Money is probably a big reason that hazards become disasters.

4 Safety education is priceless.

Q @ S LEARN THE STRATEGIES watch the discussion again. Listen (tosety for the comm€nts.
Then check (J) the discussion strategy or strategies th€ student uses. More than one answer
may be correct,

1 Ayman: "5o, whatdid you guysthink of the lecture?"
.  : - . _ .

2 Molly: "Yeah, not only that, but it also ... "

3 Mollyi "Like with Hurricane Katrina in the US back
in  2005?"

4 Ayman: "Like, look at ealthquakes-how can someone
be responsible for something so unexpected?"

. 5 Molly: "l thlnk education, l ike the IJNESCO program, i5
one inexpensive way to make a really big difference."

, 
Agreeing

T
n
n
I

tr

Asking fo. Offering a
opinion! or ideas fact or example

t r n
n  . r
N T

Alana Rob

T T
u x
n n
n n

Molly Ayman

f !
n n
! n
n n

!

n

T

n

Xllscusslon Strategy Who doesn't appreciate being asked about their thoughts on a subject? By asking
for opinions and ideas, you'll not only help others become involved in the discussion, but also enrich the
discussion itseff as a result- lt's as easy as asking, What do you thrnk? The next step-listening-is where
your learning begins!

TRY IT In a small group, discuss one or more of these topics. Try to use the discussion
strategies you have learned.
. How can city officials get citizens involved in emergency preparedness?
. Do you think an emergency response plan should be a spending priority?
. Do you think people should rely on the government or on each other during national

emelgencies?

Fisk Manasernenl  
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REVIEW

REVIEW Work with a partner. Use your notes. lf you have any question marks (?) in your notes,
see if your partner can help you w;th the answers" You can ask yourself or your partner questions
using the following phrases. Then complete the note5 below'

I wonder why ...
l'd like to know ...
What does ... mean?

I wonder what caused ...
I wonder why (the speaket) concluded that ...

I. NoturoI hazard vs. naturol disoster:

II. Emergency Response Plan

Fsctor 1:

Factot 2:

Foctor 3:

Fqctor 4:

Factor 5:

IIL UNESC1 progran

A. Gools:

B. Ex.'s of progrcms in countries:

,( Now you are ready to take the Unit Test and the Proficiency Asseesment.

Mark places in your notes where
you missed information or didn't
understand something. This wil l
remind you to follow up later.

! N I T  1 2



EXPRESS y*air !deas

A Survivor's Story
in the lecture, the professor discussed natural hazards
and important factors in planning for them. What
strategies do you think wil l prepare you best to handle
a natural disaster?

TASK Learn about someone's rurvival story. Then give
a short presentation about it and what it has taught you
about preparedness, Address audience qu€stions.

Prepare
1 Interview a person you know who has survived

a natural disaster or go online to iearn about a
survivor's story. Use a search term such as "stories
o l  peop le  who surv ived na tura l  d isas ters"  to  Iearn
about people like Zahrui Fuadi, who survived two
tsunamis, or Daryl Jane, who survived for 14 days
rn a snowstorm.

2 Organize your research into an outl ine. (Use the
example outline to help you.) Include a disaster
timeline and the survival strategies the person
used. Then add what you learned from how this
person handled the challenges.

3 Work with a partner. compare your outlines.
Ask each other questions. Make changes to your
outline as needed.

Practice
4 Practice with your partner. Did you rephrase

your partner's questions? Use the P/esentation
Euoluation Form (in Appendix c) to give each other
suggestrons.

5 Practice by yourself. Make sure you present
survivor's story clearly, and are also clear about
how you plan to apply to your own life lvhat you
learned from this person's experience.

Present
6 Deliver your presentation to the class. Use your

outline. Remember not to read from it.

7 When you finish, ask for audience questions:
Do you hove any questions about this story? Be sure
to raphrase each question you are asked before

B r  v  r l E  d r r  d '  r r  w c r .

Evaluate
I Use the Evaluation Form to evaluate your and

your classmates' presentat ions.

Presentation Stntegy : Answefing
audlence questions
Answering questions after your presentation is
often very chall€nging becau5e you can't always
know what audience members wil l ask. Before
you be9rn your answer, repeat or rephrase the
question to make sure all your audience heard
it. Rephrasing a question also gives you time to
organize your r€5ponse. Here are some ways you
can reohrase a ouestion:

Your question is ...

Ithink you are asking ...

5o you want to know .,.

You're askino...

I lntroduction: Main ideas

Transition to main ldea *1 (Survivor's story)
l l Main idea #1: Background information

A 5upporting detail: where disasterhappened
B Supporting detail: When disaster happened

fransition
ll l  Main idea #2: Survivor

A Supporting detail: De5cription of survivor
(age, nationality, etc,)

B Supporting detail: Background information
about survivor (profession, experience, etc.)

Transition
lV Main idea #3: Disaster t imeline

A Supporting detail: 1st important event
B Supporting detail:2nd important event

frantition
V Main idea #4: Survival strategies

A Supporting detail: Survivor's 1st strategy
B Supporting detail: Survivor's 2nd strategy

Transition
Vl Main idea #5:What I learned for my own life

A Supporting detail: 1st key idea
B supporting detail:2nd key idea

Transition
Vll Conclusion

A Restatement of main ideas
B Questions and answers

R jsk  Manasement  
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I Academic Word List
Numbers indicate the sublist of the Academic word List. For example, obcndon and its family members
are in Sublist 8. Sublist l contains the most frequent words in the list, and Sublist 10 contains the Ieast
frequent, Boldfacing indicates that the word is taught in contemporary Topics 2. The page number of the
section where the word is taught is indicated in parentheses.

I

a oa  noon

abstract

academy

access (p. 101)

accommgdate

accompany

accumulate

accufate (p.43)

ach teve

acknowledge (p. 13)

acqu i re  (p .33)

adapt

adequate

aoJacenl

adjust

administrate

adu l t

advocate

affect

aggregate

a id

a lbe i t

allocate (p. 113)

alter (p. 53)

alternative

ambrguous

ameno

analogy

ana lyze

annua l

8 anticipate 9

6 apparent 4

5  append 8

4 appreciate (p. 63) 8

9 approa(h 1

8 appropriate 2

8 approximate (p.83) 4

6 arbitrary 8

2  area  1

6 aspect 2

2  assemble  10

7 assess (p.43) 1

4  ass ign  (p .3 )  6

10 ass is t  2

5  assume 1

2 assure 9

7 attach 6

7  a t ta in  9

2 attitiide 4

5 attribute (p.33) 4

7  au thor  6

10 au thor i ty  1

6 automate I

5  ava i lab le  1

3 aware (p.43) 5

8  beha l f  9

5 benefit 1

9  b ias  8

1  bond (p .63)  6

4  br ie f  6

bu lk

capaote

capa(ity

category

cease

cha ' lenge

cnanne l

chapter

char t

(hem i (a  I

crrcumstance

crte

c iv i l

cranTy

c lass ic  (p .3 )

€ la  use

cod€

coherent

co inc ide

colapse

coIeague

commence

comment

commrs5ron

commi t  (p .63)

commodity

communi(ate (p. 13)

communi ty

compat ib le

compensate

compi le

complement

colnplex (p.33)

component

compound

comprehen5rve

comprise

compute

(oncetve

(on(entrate (p. 103)

concept

conc luoe

concurrent

conduct

confer

conf ine

conf;rm

conflid (p.53)

conform

consent

consequent

con5iderable

consist

constant (p- 23)

constitute

con5t ra rn

construct

consult

consume (p .33)

CONIACI

5

2

5

7

2

6

7

6

7

5

4

9

9

1 0

1 0

9

3

2

8

4

2

9

3

1 0

.'

2

3

5

7

7

2

1 0

1

2

9

2

. 9

1

I

3

2

3

1

3
'l

3

2

5

2

5
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contemporary

context

€ontract

(ontradict

contrary

contrast

contribute (p. 83)

controversy

convene

convers€

convert

convince

cooperato (p. 113)

coordinate

(ore

corporate

correspono

aouPle

create

credit

criteria

crucial

culture

currency

cycre

data

debaie

decade (p. 53)

decline (p. 53)

deduce

define

definite

demon3trate (p. 43)

denote

oeny

oepress

oenve

design

8

1

1

8

7

q

3

9

7

1 0

5

3

3

7

I

2

3

6

I

4

1

4

7

1

3

I

7

1 0

1

2

8

8

9

9

4

9

5

2

9

1

3

4

5

7

4

3

7

5

1 0 '

6

l 0

despite

detect

deviate

device

devot€

differentiate

dimension

d imin ish

discrete

enSure

entity

environment

€quate

equrp

equivalent

erooe

error

ertablish

estate

estimate

ethic

elhnic (p. 93)

evaluate

eventual

evident

evolve

exceed

exclu6e

exhibit

expand (p. 93)

expert

explicit

exploit

export

expose

external

extract (p. 103)

fa(ilitate (p. 13)

factor

feature

tederal

lee

fi le

final

finance

Jinite

tlexible

fluctuate

focus

format

formula

forth€oming

found

foundation (p.73) 7

8

9

1

3

1

6

6

5

5

4

4

7

8

4

7

8

4

I

7

framework

function

fund:
I
I

, {

I

discriminate (p. 3) 6

displace 8

dirplay (p.53) 5

dispose 7

di5tinct

distort

distribute

diverse (p.33)

document

domain (p. 13)

domestic

dominate

draft

drama 8

duration (p.23) ' 
9

dynamic (p. 73) . 7

economy 1

edit 5

tundamental (p.93) 5

furthermore

gender (p. 3)

generate

generation (p. 3)

qlobe (p. 13)

goal

grade

g.ant

guarantee

guideline (p. 83)

nence

hierarchy

high l ight

hypothesis

identical (p. 103)

identify

ideology

ignorance (p. 113) 5

il lustrate

image (p. 3)

immigrate

impact

element

eliminate

emer9e

emphasis

empirical

3

3

2enable

encounter

ener9y

enforce

ennance

enormouS

implement (p- 83) 4

implicate 4

implicit

imply

rmpo5e

8
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IncenI|ve

inc idence

in  c l i ne

income

incorporate

Index

indi€ate

ind i v i dua l

I nduce

inevitable

infer

infrastructure

inhe ren t

i n  h  i b i t

i n i t i a l

i n i t i a t e  (p .93 )

i n j u re

innovate

inpu t

insert

i n5 igh t

Inspect

In5tance

insti tute (p.93)

instruct

i n teg ra l  ( p .63 )

integrate

Integrrty

intel l igence

intense

interact

intermediate

internal

interpret

interval

Intervene

in t r i n5 i c

rnvest

6 investigate 4

6  invoke 10

10 invo lve  1

I isolate 7

6  issue 1

6 item 2

1 j o b 4

1 journa l  2

8 justify 3

8  labe l  4

/  t a o o r  I

8 layer 3

9 lecture 5

6  lega l  1

3  leg is la te  l

5  levy  10

2 l ibera l  5

7  l i cense 5

5  l i kewise  10

7 l ink  3

9 locate 3

8  log i (  (p .43)  5

3  main ta in  2

2 najot 1

6  man ipu la te  8

9  manua l  9

4  marg in  5

10 mature  9

6 maximize 3

8  mechan ism 4

3 med ia  1

9  med ia te  9

4  med ica l  (p .  103)  5

1  m€d ium 9

5 menta l  (p .43)  5

7 method 1

10 migra te  6

2 military 9

min ima l

minimize (p. 1'13)

m in imum

mrn r5 t r y

minor  3

mode 7

modify 5

mon i to r  (p .93)  5

motive (p.63) 6

mutua l  9

negate (p. 83) 3

network (p.53) 5

neut ra l  (p .3 )  6

nev€rthele55 (p. 13) 6

nonetheless

no rm

norma  I

no t i on  (p .43 )

para l le l  4

parameter 4

P d r  L r r r P o  L r

partner 3

passive 9

perceive 2

percent 1

period 1

pe is is t  10

perspective 5

phase 4

phenomenon 7

ph i losophy 3

phys ica l  (p .23)  3

p lus  8

po l i cy  1

portion 9

pose 10

positive 2

potential 2

practit ioner 8

precede (p. 13) ' 6

prec ise  5

predi(t (p. 113) 4

predominant  8

p .e l im inary  9

presume 6

previous 2

pr imary  2

pr ime (p .3 )  5

pr inc ipa l  4

principle (p. 73) 1

pr io r  4

priority (p. 113) 1

proceed 1

proceis 1

pro{esJional 4

proh ib i t  1

9

6

notwithstanding 10

nuc lear  8

obtective (p. 73) 5

obta in  2

obvious 4

occupy 4

' t0

9

2

1

1 0

occu r

ooq

oflset 8

ongo ing  (p .63)  10

opt ion  (p .43)  4

orient 5

outcome 3

output 4

ove.all 4

overlap

oversea5

pa  ne l

9

6

1 0

pa rad igm 1

paragraph 8
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proje(t (p.93)

promote

Proportion

psychology (p. 23)

publication

publish

purchase

pursue

qualitative

quore

radical

random

range

ratio

rational (p.23)

react

recover

refine

reglme

region

re9rster

regulate

reinforre (p. 63)

reJect

relax

relea5e

relevant

reluctan(e

rely

remove

require

reSearch

reStde

resolve

resource

re5pono

re5rore

restrain

restrict

retain (p. '13)

reveal (p. 103)

revenue

reverSe

revise

revolutaon

rigid

role

route

scenario

sch€dule

scheme

scope

5ecUon

sector

Secure

seek

select

sequence

series

sex

sh i f t  (p .83)

rignificant

5 imi la r

simulate

site

so-called

50re

s0mewhat

source

specific

5pecify

sphere

1 stable

8 statistic (p. 103)

9 status

2 straightforward

4 strategy

6 stre5s (p. 73)

5 structure

7 . styl€

8 submit

9 subordinate

9 subsequent

1 lubsidy

9 substitute

9 successor

8 sufficient

3 sum

5 summary

I supplement

1  survey ,

2 survive

2 suspend

2 sustain

3 symbol (p.3)

4 tap€

3 target (p. 113)

3 task
'I team

1 te€hnical

7 techniqu€

2 technology

10 temporary

7 tense

7 terminate

1 text

1 theme

3 theory

I thereby

tranrfer 2

transform 6

transit 5

transmit 7

transport 6

trend 5

trigger 9

ultimate (p. 113) 7

undergo 10

under l ie  6

undertake 4

uniform 8

unify 9

u  n ique

util ize (p.73)

vit id

vary

vehicle

verl|0n

via

violate

virtual

visible

vision

visual

vo lume

7

6

1

I

q

9

7

n

thesi5

topic

traae

tradition

volunta.y 7

welfare 5

whereas 5

whereby '10

wid€sp.ead (p. 113) 8

7

7

2

9

q

7

8

8

9

I

7

1 0

'l

2

2

1 0

2

1

7

9

4

5

5

7

4

4

2

7

5

5

5

3

8

8

I

1

8
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Affix Charts
Learning the meanings of affixes can help you identify unfamiliar words you read or hear. A prefx is a
letter or group ofletters at the beginning of a word. lt usually changes the meaning. A suffx is a Ietter
or group of letters at the end of a word. It usually changes the part of speech. The charts below contarn
common prefixes and suffixes. Refer to the charts as you use this book.

a-, ab-, i l-, im-, in-, ir-, un-

anti-

co-, col-, com-, con-, cor-

de-

dis-

ex-

ex-

extra-

I n - ,  t m -  -

inter-

posl-

pro-

semi-

sub-

suPei,-:,

not. wrthout

opposed to, against

with, together

give something the opposite quality

not, remove

no longer, formef

out, from

outside, beyond

in. into

between, among

latbr than, after

in favor of

hall partly

under, below, less important

larger, greater, stronger

a typ ica l ,  abnormai  i l l ega l ,  imposs ib le ,
inconvenient, irregular, unfair

antisocial, antiseptic

coexrst, collect, cornmune, connecl, correct

decriminalize

disapprove, disarm

ex-wife, ex-president

export, exit

extracurricular, extraordinary

incoming, import

international

postgraduate

pro-education

semicircle, semi-l iterate

subway, submaring, subordinate

supermarket, supervisor

'able, -ible

-al, -ial

-ence, -ance. -ency, -ancy,

-alion, -t ion, -ion

-er, -or, -ar, -tst

JUI
-,ty. -ize

-il i ty

-ism

-ist

-rve, -ous, -rous.

-itv

-less

- ly

-ment

-ness

' l  APPENDIX B Af f l x  Char ts
a
5

having the quality of, capable ot (adj)

relating to (ad./)

the act. state: or quality of (n)

the act, state, or result of (n)

someone who does a particular
thing (n,

full of (adj)

give something a particular quality (v,l

the quality of (nJ

a political or religious belief system (nJ

relating to (or someone who has) a
politicalor reljgious belief (adj, n)

having a particular quality (adj)

a particular quality (a)

without (adJ)

in a pa icular way (q!j, adv)

conditions ihat r€sult from something (n)

quality of (n)

comfortable, responsible

professional, ceremonial

intell igence, performance, corrpelency.
conservancy

examination, seiection. facil i tation

photographe., editor, beggar, psychologist

beautiful, harmful, fearful

clarify, modernize

affordabil ity, responsibil i ty, humility

atheism, capitalism

Buddhist, socialist

creative, dangerous, mysterious

popularity, creativaty

careless, worthless

briefly, f luently

government, development

napprness. senousness



Student Presentation Evaluation
Forms for Express Your Ideas
lJse these forms to evaluate your classmates' presentations.

UNIT 1
EVALUATION FORM: Using an outline

read the Dresentation.

COMPREHENSIBILITY Sp€aker stress€d
syllables clearly.

FLUENGY Speaker's rate of speech was
(omfortable for me.

ORGANIZATION Speaker clearly identif ied
the introdu(ion, main ideas, and conclusion.

COMPLEXITY Speaker discussed main
ideas clearly and used detai15 to explain
these ideas.

UNIT 2

DELTVERY SDeaker looked at me and did not

EVATUATION FORM: Using examples

DELIVERY Speaker looked at me while
stating at least one (omplete sentence.

COMPREHENSIBILITY SDeaker said
important words more (learly, slowly. and
with a higher pitch.

FLUENCY Speaker sounded (onfident.

ORGANIZATION Speaker identif ied the
topi(, main ideas, and examples.

COMPLEXITY Speaker explained and
clarif ied main ideas with examoles lcould
understand.

APP€NDIX  C :  S luden t  P resen ta t i on  Eva tua t j on  Fo rms  fo r  Exp ress  You r  I deas  
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UNIT 3

DELIV€RY Speaker ihowed interest in me
by making eye contact often.

COM PREH EN S lBlL ITY Speaker used
contractions.

FLUENcY Speaker's voice showed emotion
without overusing fillers {uhs, ums).

oRGANIZATION Speaker used sensory
details that helped me understand the main
ideas.

coMPLEXITY Speaker chose sensory details
that elt€ctively supported his or her ideas.

UNIT 4
TVALUATION FORM: Developing an introduction

OELIVERY Speaker appeared contident by
looking directly at mc while presenting hi5 or.
her ideas with enthusiasm.

COM PREHEN S lB ILITY Speaker usually
used /a/ when saying words with unstressed
vowels.

FLUENcY Speaker sounded conf ident.

ORGANIZATION Speaker gave me a l ist
of his or her main ideas in a clear, briet
introduction.

coMPLExITY Speaker used enough details
about each VUCA Prime characteristic to
€onvince me to acceDt his or her ideas.

EVALUATION FORM: Describing sensory details

l 2S  I  APPENDIX  C  S tuden t  P resen ta t i on  Eva tua t i on  Fo rms  fo r  Exp ress  Yo ! r  l deas
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EVALUATION FORM: Moving from one point to the next

DELIVERY Speaker showed enthusiasm in
slraring personal information.

COMPRE HENS lBl LITY Speaker pronounced
-s and -ed endings cleafly.

FLUENCY Speaker used a comfortable rate
ot speaking without hesitating to search tor
vocabulary.

ORGANIZATION Speaker used transitions to
guide me to the next main idea.

CoMPLEXITY Speaker was knowledgeable
about the leaining strengths and how each
contributes to learning.

UNIT 6
EVAIUATIO N FORM: Goncluding your presentation

DELIVERY Speaker gave important dates _
without reading them from his or her
outl ine.

COMPREHENSIBILITY Speaker paused at
appropriate places so I could hear dates and
details clearly.

FLUENCY Speaker gave dates and details
clearly.

ORGANIZATION Speaker helped me
remember the key ideas by summarizing
them clearly in a brief conclusion.

COMPLEXITY 5peaker clearly explained key
details associated with each event on th€
timeline.

APPENDIX Cr Student Presentation Evaluation Forms for Express Your Ideas 

| 

129



UNIT 7
EVALUATION FORM: Using an attention-getting oPener

DELIVERY Speaker spoke with enthusiasm
to ettectively communi(ate our classmate's
Da55rOn.

COMPREHENSIBIL ITY 5peaker  l inked and
blended sounds naturally.

FLUENcY Speaker dis(ussed the topic
without using long or unnatural pauses.

oRGANIZATION Speaker pulled me
into his or her presentation by starting
with a surprising or interesting question,
statement, or quote"

COMPLExITY Speaker explained our
classmate's motivations clearly using idea5
provided in the lecture.

UNIT 8
EVALUATION FORM: Presenting with visual aids

DELIVERY Speaker glanced quickly at visual
aid and then spoke diredly to me and my
cla55mate5.

cOMPREHENSIaILITY Speaker used corre(t
intonation to signal the end of sentences and
ouestions,

FLUENCY Speaker gave information
naturally without unne(essary pauses.

oRGANIZATION SDeaker used visual aids
directly related to the ideas.

coMPLEXITY Speaker used enough details
and visuals for me to understand the ideas
discussed.

130  
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UNIT 9
EVALUATI O N FO R M : Using nonverbal communication

DELIVERY Speaker connected with me by
making eye contact and smiling to show
enthusiasm.

COMPREHENSIBIL ITY Soeaker  made the
key points clear by emphasizing important
words,

FLUENCY The speaker used a smooth rate of
speeah.

ORGANIZATION Speaker guided me through
the presentation by using an attention-
getting opener, stating the problem and
pioposed change, and discussing the benefits
of making the change.

COMPLEXITY Speaker presented ideas
appealing to me and practical information
for me to use tollowing the presentation.

UNIT 10
EVALUATION FORM: Persuading yoqr audience

DELIVERY Speaker glanced quickly at
outline and slides before starting to speak.

COMPREHENSIBILITY Speaker helped me
focus better on important ideas by reducing
and contracting words.

FLUENCY Speaker used intonation to show
enthusiasm.

ORGANIZATION Speaker discussed issue5,
solutions, and resulting benefit i with
supporting facts and ideas.

COMPLEXITY Speaker used convincing
information and visuals to influence mv
opinion.
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UNIT 1!.
EVALUATION FORM: Using quotations

DELIVERY Speakers presented information

confidently by :peaking with adequate

volume while looking at me.

COMPREHENSIBILITY speakers used stress

to help me tocus on keY word:.

FLUENCY SDeakers delivered quotation5

without breaks or hesitations.

ORGANtZAf ION Speakers took turns

describing and discussing two (or more)

aspe(ts of the scientific advance.

aOMPLEXITY Speakers offered appropriate
quotations and details to support their main

ideas, and otfered information on how the

scienti l ic advance wil l helP us.

uNlT 12
EVALUATION FORM: Answering audience questions

DELIVERY Speaker looked directly at me

and my classmates while answering our

oue5tions,

COMPREHENSIAI!lTY Speaker used pauses

to signal imPortant information'

FLUENcY Speaker told the survivor'5 5tory

without f i l lers.

ORGANlzATION Speaker used a brief

introduction, interesting details. and (lear

conclusion, and invited my questions.

COMPLEXTTY Speaker l inked story detail5

to personal learning and ptovided clear.
(omprehensive re!ponser to questions.
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Unit 5 Learning Strengths
Questionnaire
ln each category (1-9), check {rl) all statements that describe your learning.

Reading an instruction manual is the best way to learn how something works.
I keep a daily or weeklyjournal of my thoughts and activities.
Learning new vocabulary is important to me.
I enjoy playing word games.

I'm very good at completing math problems.
I enjoy doing science projects.
Rememlering telephone numbers is easy for me.
I like trying to solve a mystery.

I enjoy playing a musical instrument.
Listening to music helps me to relax.
I often sing or hum tunes as I work.
I enjoy entertainment that includes music, such as concerts and musicals-

I like to create things from unusual materials.
Drawing relaxes me.
I enjoy putting together a puzzle.
Making things with my hands is a satisfying activity.

I enjoy looking up places on maps.
When someone gives me directions to a place, I can find it without difficulty.
I don't get lost easily when I travel.
I like using charts to analyze data.

I learn best when I'm able to move around rather than sit still.
I enjoy repeating activities until I can do them well.
When I have a problem-, going for a walk helps me discover how to solve it.
I enjoy workingjigsaw puzzles.

SCORING YOUR QUESTIONNAIREI
Count the nufiber of responses
in each category. The numbers

help to show which are Your
top learning strengths.

- 1: Verbal intelligence
- 2: Mathematical intelligence

- 3: Musical intelligence
- 4: Artistic intelligence
- 5: spatial intelligence
- 6: Kinesthetic intelligence
- 7: lnterpersonal intelligence

- 8: Intrapersonal intelligence

- 9: Nature intelligence
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Panicipating in a group project helps me learn.

I like to help others learn new things.

I enjoy organizing group activit ies
Being part of a team makes me feel important.

Ilrefer to complete a project by myself.

Individual sports are more interesting than

team sports.
I enjoy visiting with one friend at a time.

My idea of a wonderful evening is quietly

reading a good book.

I 'm interested in the environment
I prefer a walk in nature to a walk in the city.

I enjoy interacting with animals.
I 'm aware of what phase t he moon is in
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