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UNIT: INTRODUCTION

Mindset for IELTS Level 3 is aimed at students who are at a B2-C1 level and want to achieve a Band 7 or Band 7.5 result in the Academic 

IELTS test. You can follow the book by topic and teach it lineally or alternatively you can focus on the diff erent skills and papers that 

you would like your students to improve. It is designed for up to 90 hours classroom use, but you can be flexible and focus on key areas 

of your choice. The topics have been chosen based on common themes in the IELTS exam and the language and skills development is 

based on research in the corpus, by looking at the mistakes that students at this level commonly make in IELTS.

Mindset for IELTS Level 3 off ers flexible ways of teaching. You can work through the units consecutively or choose the lessons that are 
important to your students. 

•  Topics have been chosen to suit the needs and abilities of students at this level. They are topics that occur in the IELTS test, but 
are tailored to the needs and interests of your students.

•  Full coverage of the test is included. However, there is an emphasis on the parts of the exam that will stretch students aiming to 
achieve the higher band scores.

•  Grammar and vocabulary are built into the development of skills, so students improve their language skills as well as the skills 
they need to learn to achieve the desired band score.

How Mindset for IELTS develops each skill

•  Speaking – Mindset gives students strategies for what happens if they don’t know much about the topic. It also helps build 
vocabulary for each part of the test and allows students to grow in confidence.

•  Writing – Mindset gives students tips on how to plan better and develop their ideas. There is coverage of all types of Task 1 and 
Task 2 and detailed help on how to approach each, as well as model answers.

•  Reading – Strategies for dealing with Reading texts on diff icult and unknown topics are developed, as well as coverage of all 
question types. Strategies are provided for improving reading skills in general, as well as skills needed in the exam, such as an 
awareness of distraction and the use of paraphrase.

•  Listening – Mindset gives coverage of all the Listening tasks, but concentrates on how students can maximise their score. Vital 
skills for dealing with the paper like paraphrasing are practised and listening strategies that will help students in their everyday 
life are also developed.

Outcomes

At the start of each lesson you will see a list of outcomes.

IN THIS UNIT YOU WILL LEARN HOW TO

• successfully answer ‘matching features’ questions

•  develop whole-text understanding to enable you to 
answer global multiple-choice questions

•  consider the meaning and use of modals of obligation, 
past and present.

In the Teacher’s Book you will see how these outcomes relate to each lesson and the skills that students need to develop in order to 
be successful in improving their English language and exam techniques. There are typically three or four outcomes per lesson which 
look at skills that can be used both in the IELTS test and for students’ broader English language development; an IELTS strategy for 
dealing with a particular paper and a linguistic outcome that helps with vocabulary and grammar development.

Tip Boxes and Bullet Boxes

•  Tip boxes help you and your students improve task awareness and language skills. You will find further information on how to 
get the most out of them in the Teacher’s Book. Note that the number in the corner refers to the exercise that the tip relates to.

0 4

For this essay task, it is important to be concise. 

Limit yourself to two, possibly three, main ideas 

for each paragraph and develop them properly.

TIP
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• Bullet boxes tell you how the test works and how to get a better understanding of the test task being addressed.

For this task, the correct answers are specific words from the recording in the same form as 

you hear them, and in the same order as the questions. Make sure you check your answers 

for errors like the following, which can lose marks:

• incorrect spelling

• exceeding the given word limit

• repeating words that are already in the table

• omitting key details such as measurements (km, grams).

Teacher’s Book

The Teacher’s Book has been designed to help you to teach the material eff ectively and to allow you to see how the language and 
skills development relate directly to the IELTS test. You will also find the following:

• Extension exercises — exercises that help you give students more practice with key skills.

• Alternative exercises — ideas that you can use to make the exercises more relevant for students.

• Definitions — to help you with some of the key terms that are used in IELTS.

How to use the online workbook

As well as the student’s book there is an online workbook, which off ers an opportunity for students to practise what they have learnt 
and consolidate their learning. These can be introduced at the end of each lesson as homework; as pre-classroom work in flipped 
lessons or at opportune moments within the lesson. There is an explanation of how to get the most out of the online workbook in 
your materials on Cambridge One.

How to use the unit-by-unit tests

When teaching IELTS it is also important to remember that students need to cover the language skills that will help them reach their 
goals on the test. We have designed tests that you can download from Cambridge One in order to check that students have reached 
their language goals at the end of each unit.

How to use the Placement and Practice tests

On Cambridge one you will find a Placement test which you can use to find out what level your students are. This will help you to 
decide which class is right for them and determine what their strengths and weaknesses are and what they should concentrate on. 
We also have three Practice Tests with commentary on how to interpret the score of your students. These materials can be used at 
any time in the course to check on progress towards the test and exam readiness.
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About the IELTS Academic Module

Academic Reading

The Reading paper is made up of three diff erent texts, which progress in level of diff iculty. There is a total of 40 questions with one 
mark each. Candidates have one hour to complete the information; this includes the time needed to transfer answers to the answer 
sheet. (There is no extra time for this.) 

The texts are authentic and academic, but written for a non-specialist audience. Candidates must use information that appears in 
the text to answer the questions. They cannot use outside knowledge if they know about the topic. The types of texts are similar to 
the texts you may find in a newspaper or a magazine, so it is important for your students to get as much practice reading of these 
types of text as possible.

Texts sometimes contain illustrations. If a text contains technical terms, a glossary is provided.

The diff erent task types are:

Multiple-choice Candidates will be asked to choose one answer from four options; choose two 
answers from five options or choose three answers from seven options.

Identifying information (True / False / Not Given) Say if a statement given as a fact is True / False or Not Given

Identifying the writer’s views or claims (Yes / No 
/ Not Given

Say if a statement agrees with the opinions of the author of if it is not given in 
the text.

Matching information Match information to paragraphs in a text

Matching headings Match a heading from a list to the correct part of the text

Matching features Match a list of statements to a list of possible answers (e.g. specific people or dates)

Matching sentence endings Complete a sentence with a word or words from the text inside the word limit 
which is given.

Sentence completion Complete a sentence with a word or words from the text inside the word limit 
which is given.

Notes/Summary/Table/Flow-chart completion Complete with a suitable word or words from the text.

Labelling a diagram Label a diagram with the correct word from a text. The words will be given in a 
box of possible answers.

Short-answer questions Answers questions using words from the text inside the word limit

Academic Writing

There are two separate tasks. Candidates must answer both tasks.

Task 1

• Candidates should spend 20 minutes on this task.

• Candidates should write a minimum of 150 words. They will be penalised if they write less.

•  Candidates need to describe and summarise a piece of visual information. The information may be presented in a diagram, 
map, graph or table.

Task 2

• Candidates should spend 40 minutes on this task.

• Candidates should write a minimum of 250 words. They will be penalised if they write less.

•  Candidates need to write a discursive essay. They will be given an opinion, problem or issue that they need to respond to. They 
may be asked to provide a solution, evaluate a problem, compare and contrast diff erent ideas or challenge an idea.

Listening

The Listening Paper is made up of four diff erent texts. There are a total of 40 questions with 10 questions in each section. The paper 
lasts for approximately 30 minutes and candidates are given an extra 10 minutes to transfer their answers to the answer sheet. Each 
question is worth one mark.

In Part 1 candidates hear a conversation between two people about a general topic with a transactional outcome (e.g. someone 
booking a holiday, finding out information about travel, returning a bought object to a shop).

In Part 2 candidates hear a monologue or prompted monologue on a general topic with a transactional purpose (e.g. giving 
information about an event).

In Part 3 candidates hear a conversation between two or three people in an academic setting (e.g. a student and a tutor discussing 
a study project).
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In Part 4 Candidates hear a monologue in an academic setting (e.g. a lecture)

There may be one to three diff erent task types in each section of the paper, the task types are:

Notes/ Summary/ Table/ Flow-chart completion Complete with a suitable word or words from the recording

Multiple-choice Candidates will be asked to choose one answer from three alternatives or two 
answers from five alternatives.

Short-answer questions Answer questions using words from the recording inside the word limit.

Labelling a diagram, plan or map Label a diagram/ plan or map with a suitable word or words by choosing from a 
box with possible answers.

Classification Classify the given information in the questions according to three diff erent 
criteria (e.g. dates, names, etc.).

Matching Match a list of statements to a list of possible answers in a box (e.g. people or dates).

Sentence completion Complete a sentence with a word or words from the word limit which is given.

Speaking

The test is with an examiner and is recorded. The interview is made up of three parts.

Part 1

• Lasts for 4-5 minutes

• Candidates are asked questions on familiar topics like their hobbies, likes and dislikes.

Part 2

• Lasts for 3-4 minutes

•  Candidates are given a task card with a topic (e.g. describe a special meal you have had) and are given suggestions to help them 
structure their talk. They have one minute to prepare their talk and then need to speak between 1 and 2 minutes on the topic.

Part 3

• Lasts for 4-5 minutes

•  The examiner will ask candidates more detailed and more abstract questions about the topic in Part 2 (e.g. how are eating 
habits in your country now diff erent from eating habits in the past?).

In the Speaking test candidates are marked on Fluency and Coherence; Lexical Resource; Grammatical Range; Pronunciation.

What your students will need to do to get the band they require

Academic Reading

Candidates need to score 30 to get a Band 7 on Academic Reading and 35 to receive a Band 8.

Listening

Candidates need to score 30 to get a Band 7 on Listening and 35 to get a Band 8.

Academic Writing and Speaking

Please see information from the band descriptors on Page 10–12

How to connect students’ existing knowledge of English language with the exam

Students beginning this course should already have a good knowledge of English. It is important to let them know that this existing 
knowledge will be very useful for the IELTS test and will form the basis of developing further language knowledge and skills. The 
grammar, vocabulary and pronunciation they have already learned can be linked to diff erent parts of the exam. In this book we help 
students to do this.

Vocabulary

Vocabulary is a key component in all four papers in the exam and at this level. Students are expected to have a fairly wide range of 
vocabulary and a good knowledge of collocation. In this course, students are encouraged to build on their existing vocabulary by 
expanding on what they already know. For example, candidates are shown that when noting a new item of vocabulary, they should 
also think about, synonyms, lexical sets and collocations.

An awareness of synonym and paraphrase is very important, as many of the tasks, across all papers, rely greatly on students 
knowing diff erent words for the same thing. At this level, students should also be thinking about the style and register of the words 
that they are using in diff erent contexts.
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Grammar
At this level students will have a fairly good control of grammar and will have come across most tenses and aspects of verbs before, 
however, there may be some gaps in their knowledge and this course will help students plug these gaps. There is also an emphasis 
on the type of grammatical structures that aid students to get the higher band scores.

How to prepare your own materials for IELTS

There are many IELTS practice materials available, however you may want to create your own or use elements of practice tests to 
make lessons more communicative.

Reading
You can use texts from a number of sources: general English textbooks, the internet, practice tests or materials that you have written 
yourself. One important point to keep in mind, however, is that the reading is at the right level, not too easy or too diff icult. In order 
to check the level of a text you can use an online tool called ‘English Profile’. Here you can enter a word and it will tell you at what 
level of the CEFR students should know the word, so you can make a judgement about if you should be testing it or not.

As demonstrated throughout this course, skimming and scanning are two key skills needed for the Reading Paper. In order to 
practise and encourage the use of both of these techniques in a freer way you could try the following:

• Give groups of students the same reading text and ask them to race to find the information.

• Give students a very short deadline and tell them to skim read a text and then retell the main information to their partner.

•  Give groups of students diff erent texts and ask them to write questions / a quiz for other students. The groups then swap texts 
and questions and scan the text for answers, under a time limit.

Listening
For your own listening material, you can use recordings from other textbooks, record audios or use online materials. To get the higher 
band scores, it is important for students to get as much listening practice as possible, so encourage them to listen and watch material 
in English online. Also encourage students to listen to each other in class and use dictation and spoken instructions when appropriate.

Writing

For Writing Task 1, students need to write about graphs or a process. For this type of task you or your students, could easily create 
graphs based on information/ data which is of personal interest to the class. This can be done by searching, online for statistics that 
would be of interest to your students or creating the statistics from surveys done in class.

For a process diagram, you can demonstrate the language needed for this task, by showing a simple process that they are familiar or 
by finding interesting or amusing inventions that will be of interest.

For Part 2 of the writing you could exploit the use of sample answers found online, from other books or from students themselves (if 
they give you permission). With these sample essays you could do the following:

• Cut them into sections and ask students to order them appropriately (useful when teaching structure and coherence).

• Ask students to discuss what the sample answer does well and where it could be improved.

• Ask students to rewrite an essay from an opposing view.

Speaking
For the Speaking Part of the test, you can write your own questions or ask students to create questions they think will appear in 
each part of the exam. This will also gauge their understanding of the exam. At this level, it is also a good idea to try and discuss 
issues that are in the news and / or of global importance, as this will help them deal better with topics in Part 3. Dealing with topics 
in this part of the test is important for students who want to obtain a higher band score.

General

When producing your own material, it is important to ask yourself the following:

• Is this material the correct level for my students?

• Will it engage my students (personalizing the topics is oft en a good way to do this)?

• Are the instructions for the task clear and simple?

Using the band descriptors

It is a good idea to have a knowledge of the public version of the band descriptors, so that you and your students are aware of what 
they are aiming for in the speaking and writing parts of the test.

The full band descriptors can be found online at www.ielts.org , but here is a summary of the band scores in the area that students 
studying this course should be at.
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Speaking band descriptors – selected bands

Band 8
Fluency and coherence

•  Speaks fluently with only occasional repetition or self-correction; hesitation is usually content-related and only rarely to search 
for language

• Develops topics coherently and appropriately

Lexical resource

• Uses a wide vocabulary resource readily and flexibly to convey precise meaning

• Uses less common and idiomatic vocabulary skilfully, with occasional inaccuracies

• Uses paraphrase eff ectively as required

Grammatical range and accuracy

• Uses a wide range of structures flexibly

• Produces a majority of error-free sentences with only very occasional inappropriacies or basic/non-systematic errors

Pronunciation

• Uses a wide range of pronunciation features

• Sustains flexible use of features, with only occasional lapses

• Is easy to understand throughout; L1 accent has minimal eff ect on intelligibility

Band 7
Fluency and coherence

• Speaks at length without noticeable eff ort or loss of coherence

• May develop language-related hesitation at times, or some repetition and/or self-correction

Lexical resource

• Uses vocabulary resource flexibly to discuss a variety of topics

•  Uses some less common and idiomatic vocabulary and shows some awareness of style and collocation, with some inappropriate 
choices

• Uses paraphrase eff ectively

Grammatical range and accuracy

• Uses a range of complex structures with some flexibility 

• Frequently produces error-free sentences, though some grammatical mistakes persist

Pronunciation

• Shows all of the positive features of Band 6 and some, but not all of the positive features of Band 8

Band 6
Fluency and coherence

• Is willing to speak at length, though may lose coherence at times due to occasional repetition self-correction or hesitation

• Uses a range of connectives and discourse markers but not always appropriately

Lexical resource

• Has a wide enough vocabulary to discuss topics at length and make meaning clear in spite of inappropriacies 

• Generally paraphrases eff ectively

Grammatical range and accuracy

• Uses a mix of simple and complex structures, but with limited flexibility

• May make frequent mistakes with complex structures though these rarely cause comprehension problems

Pronunciation

• Uses a range of pronunciation features with mixed control

• Shows some eff ective use of features but this is not sustained 

• Can generally be understood throughout, though mispronunciation of individual words or sounds reduces clarity at times

Academic Writing Part 1 – selected bands

Band 8
Task achievement

• Covers all requirements of the task suff iciently

• Presents, highlights and ands illustrates key features/bullet points clearly and appropriately
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Coherence and cohesion

• Sequence information and ideas logically

• Manages all aspects of cohesion well

• Uses paragraphing suff iciently and appropriately

Lexical resource

• Uses a wide range of vocabulary fluently and flexibly to convey precise meanings

• Skilfully uses uncommon lexical items but there may be occasional inaccuracies in word choice and collocation

• Produces rare errors in word choice, spelling and/or word formation

Grammatical range and accuracy

• Uses a wide range of structures

• The majority of sentences are error-free

• Makes only very occasional errors or inappropriacies

Band 7
Task Achievement

• Covers the requirements of the task

• Presents a clear overview of main trends, diff erences or stages

• Clearly presents and highlights key features/bullet points but could be more fully extended

Coherence and cohesion

• Logically organises information and ideas; there is clear progression throughout

• Uses a range of cohesive devices appropriately although there may be some under-/over-use

Lexical resource

• Uses a suff icient range of vocabulary to allow some flexibility and precision

• Uses less common lexical items with some awareness of style and collocation

• May produce occasional errors in word choice, spelling and/or word formation

Grammatical range and accuracy

• Uses a variety of complex structures

• Produces frequent error-free sentences

• Has good control of grammar and punctuation but may make a few errors

Band 6
Task achievement

• Addresses the requirements of the task

• Presents an overview with information appropriately selected

• Presents and adequately highlights key features/ bullet points but details may be irrelevant, inappropriate or inaccurate

Coherence and cohesion

• Arranges information and ideas coherently and there is a clear overall progression 

• Uses cohesive devices eff ectively, but cohesion within and/or between sentences may be faulty or mechanical

• May not always use referencing clearly or appropriately

Lexical resource

• Uses an adequate range of vocabulary for the task

• Attempts to use less common vocabulary but with some inaccuracy

• Makes some errors in spelling and/or word formation, but they do not impeded communication

Grammatical range and accuracy

• Uses a mix of simple and complex sentence forms

• Makes some errors in grammar and punctuation but they rarely reduce communication

Academic writing part 2 – selected bands

Band 8
Task achievement

• Suff iciently addresses all parts of the task

• Presents a well-developed response to the question with relevant, extended and supported ideas
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